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TECHNOLOGIES IN TRAINING FUTURE TEACHERS
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Annotatsiya. Refleksiya lotincha “reflexio” so‘zidan olingan bo‘lib, “sirtdan
nazar”, “orqaga nazar” kabi ma’nolarni anglatadi. Refleksiya shaxsning o‘z-o‘zini
anglashiga qaratilgan fikrlash jarayoni bo‘lib, oz his-tuyg‘ulari, ichki imkoniyatlari,
ongli ravishda sodir etiladigan xatti-harakatlarini to‘g‘ri baholash, natijada esa keyingi
harakatlarning maqgbul strategiyasini gabul gilishi uchun zamin vazifasini o‘taydigan
xulosalar chigarish hodisasidir. Refleksiya bu o‘gituvchining oz faoliyati va sodir
etadigan o‘quv, tarbiyaviy va ijtimoiy xatti-harakatlariga baho berishigina emas, balki
o‘zini boshgalar (o‘quvchilar, ota-onalar, hamkasblar) ganday gabul gilayotganlarini
aniglab olish imkonini beruvchi xususiyatdir. O‘z-o°zini refleksiv tahlil eta oladigan
o‘gituvchi-pedagog ongli ravishda takomillashib boradi, o‘zi tashkil etiladigan
pedagogik jarayonlarni ham mukammallashtirib boradi.

Kalit so‘zlar: pedagogik jarayon, refleksiya, shaxs, his-tuyg ‘ular, xatti-harakat,
refleksiv tahlil, kreativlik.

Annotation. Reflection is derived from the Latin word "reflexio", which means
"looking from the surface", "looking back". Reflection is a thinking process aimed at
self-awareness of a person, in order to correctly assess his feelings, inner possibilities,
consciously performed actions, and as a result, to adopt an optimal strategy for further
actions. it is the event of making conclusions that serves as a ground. Reflection is not
only a teacher's assessment of his own activities and educational, educational and social
behavior, but also allows him to determine how he is perceived by others (students,
parents, colleagues). is a feature. A teacher-pedagogue who is capable of self-reflexive
analysis will consciously improve and improve the pedagogical processes that he
organizes.

Keywords: pedagogical process, reflection, personality, emotions, behavior,
reflexive analysis, creativity.
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Annoranusi. OTpakeHUE MPOUCXOMUT OT JAaTHHCKOro ciosa “reflexio”, uro
O3HA4aeT “B3rJs] C MOBEPXHOCTH , “orisapiBasick Haszan . Pedraexcus — 3t10
MBICIIUTEIBHBIM MPOLECC, HANpPaBICHHbIA HAa CaMOCO3HAHUE YEJIOBEKa, C LEJbIO
MPaBUJIBHOW OIIEHKM CBOMX YYBCTB, BHYTPEHHHX BO3MOXHOCTEH, OCO3HAHHO
COBEPIIAEMBbIX JEUCTBUM M, KaK CIIEICTBHUE, NPUHATHA ONTUMAIBHOW CTPATETUU
JTaTbHEHUITNX TEUCTBUN. ITO CITY’KUT OCHOBaHUEM. Pediekcus - To He TOJIBKO OLIEHKA
YUHUTEJIEM CBOEH COOCTBEHHOU NESITENHHOCTH U YY€OHOr0, Y4€OHOTO M COLUAIBHOTO
MOBEACHUS, HO U MO3BOJISIET EMY ONPEEIUTh, KaK €ro BOCIPUHUMAIOT OKPY>KaIoIIKe
(ywammecs,  pOJUTEINH, KOJIJIETH ). VYuurens-nenaror, CHOCOOHBIM K
camope(yieKCUBHOMY  aHalu3y, OyAeT CO3HaTeIbHO COBEPIICHCTBOBATH U
COBEPILIEHCTBOBATh OPraHU3yEeMbI€ UM MEJaroru4eckue mpouecchl.

KuaroueBble ciioBa: neoacocuueckuii npoyecc, pegexcus, 1uyHOCHb, 4y8Cmad,

noseoeHue, pepeKCusHblll AHAIU3, MEOPUeCcmao.

KIRISH

Jamiyatdagi ilm-fan taraqgiyoti axborotlar ogimining kengayishi, globallashuv
jarayonlari, o‘z navbatida, ta’lim sohasida ham o‘ziga xos islohotlarni tagozo etmoqda.
Jumladan, ta’lim jarayoni tashkilotchilari bo‘lmish o‘gituvchilar faoliyatida ham
muntazam izlanishlar olib borish, kreativlik davr talabiga aylanib bormoqgda. Bo‘lg‘usi
pedagoglarning o‘z mutaxassisligi bo‘yicha yetarlicha bilimga ega bo‘lishi bilan birga
mulohazakorligi, pedagoglik va psixologlik mahorati, tadgigot va izlanishlar asosida
o‘z faoliyatini yo‘lga go‘yishi barobarida milliy ta’lim tizimiga tatbiq etilayotgan
innovatsiyalar, yangi pedagogik texnologiyalardan foydalanish metodikasini
o‘zlashtirgan bo‘lishlari gatorida refleksiv mahoratga ham ega bo‘lmoglari talab
etiladi. Xo‘sh, refleksiya, refleksiv mahorat va refleksivlik nima o‘zi? Refleksiya
lotincha “reflexio” so‘zidan olingan bo‘lib, “sirtdan nazar”, “orqaga nazar” kabi
ma’nolarni anglatadi. Refleksiya shaxsning o‘z-o‘zini anglashiga garatilgan fikrlash
jarayoni bo‘lib, o‘z his-tuyg*‘ulari, ichki imkoniyatlari, ongli ravishda sodir etiladigan
xatti-harakatlarini to‘g‘ri baholash, natijada esa keyingi harakatlarning magbul
strategiyasini gabul gilishi uchun zamin vazifasini o‘taydigan xulosalar chigarish
hodisasidir.

Refleksiv mahoratga ega bo‘lish natijasida o‘qituvchi bajarishi lozim bo‘lgan
barcha o‘quv, tarbiyaviy, ijtimoiy vazifalarining ko‘lami va darajasini bilib oladi. O‘zi
uchun o‘quvchilarga, ota-onalarga ijobiy ma’noda ta’sir etuvchi faoliyat mexanizmini
shakllantiradi. Dars jarayonlarini tashkil etishda o‘quvchilarning talablari asosida
shakllana boradigan ish tajribasiga ega bo‘ladi.

Demak, aytishimiz mumkinki, refleksiya bu o‘qgituvchining o‘z faoliyati va sodir
etadigan o‘quv, tarbiyaviy va ijtimoiy xatti-harakatlariga baho berishigina emas, balki
o‘zini boshgalar (o‘quvchilar, ota-onalar, hamkasblar) ganday gabul gilayotganlarini
aniglab olish imkonini beruvchi xususiyatdir. O‘z-o°zini refleksiv tahlil eta oladigan
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o‘gituvchi-pedagog ongli ravishda takomillashib boradi, o°zi tashkil etiladigan
pedagogik jarayonlarni ham mukammallashtirib boradi.

ADABIYOTLAR TAHLILI

Pedagogik faoliyatni tashkil etish hamda pedagogning kasbiy rivojlanish tizimida
refleksiyaning o‘rni muhim ekanligi ko‘plab tadgiqotlarda bayon gilingan.

Ko‘p hollarda inson o‘z-o°zini refleksiv tahlilga tortar ekan, u o‘zining yangi
imkoniyatlari va girralarini kashf etib boradi. Ammo zaruriy shart-sharoitlar mavjud
bo‘lmagani uchun mazkur imkoniyatlar yuzaga chigmaganligini anglaydi. Inson oz
tafakkuri va tasavvurining yangi tashkil etuvchilarini anglab oladi. Bunday tashkil
etuvchilarga hal etilishi ko‘zda tutilgan, ammo hal etilmagan vazifalarni saralash,
fikrlashda nomuhimdan muhimga intilish, atrofdagi narsa va hodisalarning yangi
girralarini anglash, mulohazalarni ramzlar vositasida olib borish kabi psixologik
xususiyatlar kiradi. Xususan, P.Y. Galperin, V.L. Danilov, B.D. Elkonin kabi olimlar
insondagi refleksiya hodisasida ishtirok etadigan barcha fikriy va psixologik xatti-
harakatlar orasida o‘zaro bog‘liglik mavjudligini ta’kidlashadi. Mazkur farazning
isboti sifatida o‘tkazilgan so‘rovlarda inson o‘z-o‘zini tahlil etar ekan, o‘rganish,
tanish, bilish, anglash, idrok etish, fikrlash, mulohaza yuritish, xulosa yasash va baho
berish kabi psixologik va intellektual hodisalarning hammasi doimiy ketma-ketlikda
kechishini, shuningdek, ushbu intellektual jarayonlardan bittasining yetarli darajada
shakllanmaganligi boshga psixologik xususiyatlar rivojiga to‘sqginlik qilishi
mumkinligi ta’kidlanadi (I'aasnepun I1., 1999: 65-69).

S.V. Dmitriyev refleksiv qgobiliyatning shakllanishini  asosan quyidagi
bosqichlarda kechadi deb hisoblaydi:

- mavjud vaziyatni baholash bosqgichi (ushbu bosgich, deyarli, barcha hollarda
sodir bo‘lib turgan hayotiy vaziyatning inson ongida aks etishi bilan kechadi: bu
bosgichda inson o‘zi sodir etayotgan xatti-harakatlar zaruriy natijaga erishish uchun
yetarli emasligini anglaydi. Navbatdagi bosqichda o°zining ishtirokida vujudga kelgan
hayotiy (ba’zan ziddiyatlar) vaziyatga sabab bo‘ladigan omillarni ongli ravishda izlab
boshlaydi (bunda inson ushbu vaziyatning kelib chigishiga zamin yaratgan vogea-
hodisalar, oz ruhiy holati va tashgi muhit faktorlarini tahlil giladi); keyingi bosgichni
shartli ravishda “vaziyatdan chiqib ketish bosqichi” deb atash mumkin (unda inson
yuzaga kelgan vaziyatni yumshatish uchun o‘z oldiga vazifa qo‘yadi); so‘nggi bosgich
rejalar belgilash bosqichidir. Ushbu bosqichda o‘z-o°zini izchil va to‘liq tangidiy tahlil
gilgan inson oz oldiga qgisga muddatli reja qo‘yadi va mazkur reja asosida oz
faoliyatini gayta yo‘lga go‘yadi (Donayeva Sh., 2022: 95).

Har bir bosgich muayyan bir garor chigarish va uni amalga oshirish bo‘yicha
vazifa belgilash bilan kechadi. Bunda subyekt o‘z imkoniyatlarini, qo‘yilgan
vazifalarni bajarishda intellektual va jismoniy resurslari yetish-yetmasligining tahlili
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mulohaza qgilinadi va refleksiya ichida refleksiya hodisasini sodir etadi. Xulosa qilish
mumkinki, refleksiya bu shaxsning intellektual rivojlanishi bilan ham bog‘liq jarayon
bo‘lib, psixologik ahamiyatga ega bo‘lgan aniq, izchil harakatlar ketma-ketligidan
iborat pedagogik ahamiyatga ega bo‘lgan hodisadir.

TADQIQOT METODOLOGIYASI

Refleksiya muammosi bir vagtning o‘zida ham falsafa, ham pedagogika, ham
psixologiya sohasida keng tadqiq etiladi. Ushbu sohalar turlicha bo‘lishiga
garamasdan, refleksiyadan foydalanishning mohiyati har birida, deyarli, bir xil
izohlangan. Emmanuel Kant garashlariga ko‘ra, “refleksiya shaxsning oz bilish va
anglash gobiliyatini muntazam tadqiq qilishi natijasida shakllanib boradigan xususiyati
bo‘lib, uning darajasi insonning anglash qobiliyati va intellekt darajasiga bog‘liq
jarayondir”. Gegel falsafasida esa refleksiya shunday talqin etiladi: “fikrdan fikr
tug‘ilsa va inson bu hodisani ongli ravishda idrok etsagina o°ziga nisbatan tanqidiy va
tahliliy munosabatda bo‘la oladi”. Faylasufning fikricha, aynan shu hodisa refleksiyani
tugdiradi va xuddi shu taxlit hosil bo‘lgan refleksiya ikki turga bo‘linadi. Bular:

1. Nazariy refleksiya;

2. Amaliy refleksiyadir.

Nazariy refleksiya insonga o‘z hayotida, faoliyatida va botiniy his-tuyg‘ularida
paydo bo‘lgan muammolarga mulohazalar yordamida yondashuvni anglatadi. Mazkur
mulohazalar yordamida inson tasavvurdagi muammolarning hagiqatga gay darajada
yaqinligini aniglab oladi va shu asosda qarorlar gabul qiladi. Gegel fikricha, “nazariy
refleksiya shaxsni o‘zlikni anglash tushunchasiga yaqginlashtiradi va bu esa, o‘z
navbatida, hayotda uzoq muddatli strategiyani belgilashda katta ahamiyat kasb etadi”.

Amaliy refleksiya insonning mukammallik sari intilishidir. Inson fikrlayotganini
idrok etsagina fikrlayotgan bo‘ladi. Hayotdagi har qanday orzu, magsad,
mukammallikka intilishning zamirida qizigish (motivatsiya) yotadi. Inson
motivatsiyaga ega bo‘lishi uchun fikrlashi va ushbu fikrlarining o‘z holatiga ganchalik
yaqin ekanligini mulohaza qilishi lozim bo‘ladi. Xuddi shu mulohaza insonga o‘z
amaliy faoliyatiga “sirtdan garash” uchun sharoit yaratadi. Refleksiya ongni tahlil
giladi: inson tasavvuridagi mukammallik hayotda erishish mumkin bo‘lgan
mukammallik bilan farglimi yoki tafovutsiz ekanligini mulohazalar yordamida aniglab
oladi.

Zamonaviy falsafa fani refleksiv mahoratning ikki xil ko‘rinishini e’tirof etadi.
Bular: Ekstrovert refleksiya va Introvert refleksiya.

Ekstrovertlik insonning tashqi muhit bilan mulogotga kirishishga intilishini va
o‘zini tashgi muhitning bir qismi deb bilgani holda hayotini tashgi muhit omillarisiz
tasavvur gila olmaslik holatini anglatadi. Insonda ekstrovert refleksiya hodisasi
kechganda u o°z hayotidagi muammolarga obyektiv garaydi, har bir vaziyatni muayyan
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bir sababning ogibati deb hisoblaydi. Shuning uchun bunday refleksiv mahoratni
o‘zida shakllantirgan inson o‘z muammolarini juda jiddiy hisoblamaydi.

Introvert refleksiya esa bunga butunlay teskari ko‘rinishda namoyon bo‘ladi.
Bunda inson tashgi muhit omilini unutadi. O‘ziga “sirtdan nazar solar” ekan, yo‘l
go‘ygan xatolari, faoliyatidagi kamchilik va nugsonlar fagat xarakteridagi ojizliklar va
zaifliklar tufayli kelib chiggan, deb hisoblaydi. Introvert refleksiyaga ega bo‘lgan inson
o‘zini subyekt sifatida yagona deb faraz giladi, o‘z fikri va faoliyatining ahamiyati
jamiyat uchun albatta kerak degan tasavvurda yuradi. Shuningdek, o‘zidagi har bir
nugson jamiyatning gaysidir kamchiligining rivojlanib ketishiga sabab bo‘ladi, deb
hisoblaydi. Xulosa gilib aytish mumkinki, falsafa fani talginidagi refleksiya insonning
ertangi kunini yaxshiroq qurish magsadida o‘zini, his-tuyg‘ularini, faoliyatini ongli
ravishda tahlil etib borishi va shu asosda uzog muddatli strategiyani oz ichiga olgan
rejalar qurishini ta’min etadigan hodisa sifatida namoyon bo‘ladi.

Psixologiya fanida refleksiya insonning o‘z ichki imkoniyatlarini o‘rganishi
nuqgtayi nazaridan o‘rganiladi. Refleksiya insonning psixologik imkoniyatlarini, ichki
ehtiyojlarini hamda o‘z faoliyatini amalga oshirish muhimligini, tashqi muhit bilan
o‘zaro alogadorlikdagi o‘rnini to‘g‘ri baholay olish gobiliyati sifatida talgin gilinadi.

Bugungi kunda refleksiyaga insonning o‘z-o°zini rivojlantirish usuli sifatida
garalib, psixologik tadgigotlarda ham yetakchilik giladi. Refleksiv ko‘nikmalarga ega
bo‘lgan inson o°‘z xatti-harakatini, o‘z faoliyatini boshgara oladi, o‘z ichki
imkoniyatlarini namoyon gila oladi hamda o‘z-o°ziga obyektiv baho bera oladi. Shu
nugtayi nazardan psixologiyada refleksiya muammosi uch yo‘nalishda o‘rganiladi.

1. Refleksiv psixologik tadgiqotlar sohasida;

2. Shaxs intellektual rivojlanish tizimida refleksiyaning o‘rnini aniglash
metodikasi;

3. Shaxs fikrlash jarayoni hamda kommunikativ faoliyatida refleksiyaning o‘rnini
aniglash.

Insonning mulogotga kirishuvi kommunikativ aloga o‘rnatishi, har taraflama
manfaatli munosabatlar shakllanishi uchun mazkur alogalar hamda munosabatlar
ishtirokchilari yetarli darajada refleksiv mahoratga ega bo‘lishlari lozim. Shu bois
psixologik refleksiyaning pedagogik o‘ziga xosliklarini va ushbu hodisaning ta’lim
jarayonidagi rolini o‘rganish yetakchi soha hisoblanadi. Psixologik refleksiyaning
pedagogik ahamiyatini o‘rganish insonda refleksiv xususiyatlarning rivojlanish
gonuniyatlari va shart-sharoitlarini, refleksiv mahoratni shakllantirib borish usullarini,
ko‘p o‘lchamli hamda keng gamrovli ongni shakllantirish va jamiyat taraqqgiyotida o‘z
o‘rnini aniglab olish kabi bilimlarni o‘rganib borishning izchil hamda davomli
jarayonlarini o‘z ichiga oladi.
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TAHLIL VA NATIJALAR

Refleksiya tushunchasining pedagogika fani nuqgtayi nazaridan talgin
etilishi. Demak, pedagogik nugtayi nazardan qaraganda “refleksiya bu subyektning o‘z
amaliy faoliyatini tahlil etishi va mazkur tahlil natijalari asosida oz kasbiy igtidorini
baholashidir’. S.X. Assadulina, A.A. Bodalevalarning fikriga ko‘ra, refleksiya
“o‘gituvchi-pedagogning o‘z qobiliyati, his-tuyg‘ulari va ta’lim jarayoni
ishtirokchilariga munosabatlarining ijobiy va salbiy jihatlarini ko‘rsatib beruvchi
mezonlar majmuasi bo‘lib, bu gobiliyatning yugori darajada bo‘lishi subyektning kasbiy
jihatdan mukammallikka erishishini ta’min etadi”. Demak, refleksiya oz faoliyatini
yaqin kelajak va uzog muddatli istigbolni nazarda tutgan rejalar asosida qurishga intilgan
har bir shaxs uchun zarur bo‘lgan xususiyatdir (Bodaleva A., 2002: 83).

Refleksiv qobiliyatning inson zakovati, tushunchasi, vogea-hodisalarni idrok
etish darajasiga bog‘liq ekanligini o‘tgan asr psixologlari ham o‘z tadgigotlarida
isbotlab bergan. Inson o°zi bilgan, anglagan va idrok etgan instansiya va subyektlar
doirasida fikr yuritadi, binobarin, refleksiv qobiliyat (bizning tadgiqotlarda refleksiv
mahorat) o‘sha anglangan, idrok etilgan subyektlar doirasining ganchalik kengligi
inson refleksiv mahoratining darajasini  belgilab beradi; ‘“pedagog-talaba”
munosabatlarining samarali tarzda davom etishini ta’minlab beradigan pedagogik
refleksiya (psixologik refleksiyadan fargli ravishda) olingan bilim, orttirilgan
ko‘nikma va tajribaning darajasiga bog*ligdir; pedagog refleksiv tarzda fikrlar ekan,
shundagina kasbiy mahoratining yo‘naltirilgan obyekti, ya’ni talabaning bilimi,
ko‘nikmasi, anglash va idrok etish darajasiga garab oz shaxsiy va kasbiy faoliyatining
darajasini baholaydi; “pedagog-talaba” munosabatlaridagi refleksiya o‘rganilayotgan
dars mavzulari, dars turi va fanning mazmun jihatdan murakkablashib borishiga
bog*lig ravishda o‘zgaruvchandir”.

“Pedagogikadagi ushbu ko‘rinishli refleksiya, ya’ni refleksiya harakatini sodir
etayotgan subyekt ongida boshga insonlarning (tadgigotimizda talabalarning)
baholovchi omil sifatida namoyon bo‘lishi o‘gituvchi-pedagogdan mustahkam shaxsiy
pozitsiyaga ega bo‘lishni, intellekti va faoliyatining mohiyati yo‘naltirilgan
o‘quvchilarning bilimi, idrok etish gobiliyati hisoblanadi”. Mulohazakorligi xolis va
shaffof holda tahlil etilishini talab etadi. Shunday bo‘lgan tagdirdagina biz o*qgituvchi-
pedagogdagi sodir bo‘ladigan refleksiya hodisasi to‘g‘ri natija beradi, deb ayta olamiz.

B.D. Elkoninning ta’kidlashicha, “pedagogning pozitsiyasi quyidagilarga
asoslangan bo‘ladi:

- o‘qituvchining talaba shaxsiga mutaxassis va inson sifatida yondashuvi (ya’ni
tarbiyaviy va o‘quv jarayonlarida o‘gituvchi uchun talabaning to‘lig bilim va
metodikaga ega bo‘lmagan mutaxassis sifatidagi huquqglari, bilim oluvchi sifatida
manfaatlari hamda alohida xarakterga ega bo‘lgan shaxs sifatidagi zaruriy tarbiya

usullariga muhtojligi); o‘gituvchining refleksiv xatti-harakatni sodir etishi uchun o‘zini
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shaxs va mutaxassis sifatida to‘lig anglashi (ya’ni o‘qituvchi ta’lim-tarbiya jarayoniga
shaxs va mutaxassis sifatida yondashuvi, har bir o‘quvchi ta’limi va tarbiyasida sodir
bo‘lishi mumkin bo‘lgan o‘zgarishlarga tayyor turishi)”. Xulosa qilib shuni aytish
mumkinki, pedagogikada refleksiyaning namoyon bo‘lish turlari ikkita, ya’ni jarayonli
va shaxsiy mazmundagi refleksiya.

- jarayonli mazmundagi refleksiya dars jarayonlari uchun gabul gilingan o‘quv
materiallari va o‘rganilayotgan fanlar mundarijasi ta’lim oluvchining imkoniyatlariga
muvofiq kelishi hamda uning ko‘nikib borishini nazarda tutadi. Mazkur refleksiyada
talabada paydo bo‘lishi mumkin bo‘lgan giyinchiliklarni hisobga olishi, uning bu
giyinchiliklarni yengish yo‘lidagi xatti-harakatlarini rag‘batlantirib turishi lozimligi
ko‘zda tutiladi.

- refleksiv ta’lim texnologiyalaridan foydalanishda bo‘lajak o‘qituvchi ta’lim-
tarbiya jarayonidagi faoliyati natijasini tahlil gilishi, o‘z faoliyatiga chetdan nazar
solishi, aynigsa, o‘quvchi ko‘zi bilan o‘z faoliyatini tahlil gilishiga yordam beradi.

Pedagogika fani sohasida refleksiv ta’lim texnologiyalaridan foydalanishning
muhimligi quyidagilarda ko‘rinadi:

Birinchidan, pedagogika sohasida refleksiya o‘gituvchi amaliy ko‘nikmalari
shakllanganlik darajasini aniglash mezonini jamlagan muhim omil sifatida garaladi;
ikkinchidan, refleksiya bir tomonlama xarakterga ega bo‘lib, o‘gituvchi o‘quvchilar
faoliyatini tahlil gilish asosida oz faoliyatini o‘quvchi ko‘zi bilan garab tahlil giladi;
uchinchidan, o‘quvchilar jamoasidagi muhit, amalga oshirilayotgan xatti-harakatlar,
o‘quvchilarning o‘quv-biluv faoliyatidagi faollik darajasi o‘gituvchilar refleksivlik
ko‘rsatkichlarini belgilab beruvchi mezon bo‘ladi; to‘rtinchidan, refleksivlikni
zamonaviy ta’lim tizimining har bir bosgichida go‘llash mumkin va ilg‘or pedagogik
texnologiyalar, uslubiy innovatsiyalar bilan uyg‘unlashtirish natijasida ta’lim
jarayonining samaradorligini oshirish mumkin; beshinchidan, refleksiv ko‘nikmalar
o‘qgituvchining shaxsiy tavsifga ega bo‘lgan faoliyati hisoblangani tufayli o‘zining
dunyogarashi va pedagogik fikrlaridan kelib chiqib o‘z-o°zini tahlil gilish uchun imkon
beradi.

Refleksiv ta’lim texnologiyalari o‘ziga xos bo‘lib, uni amalga oshirish quyidagi
algoritmik harakatlar tarzida tashkil etiladi:

I. Refleksiya obyekti va dars mashg‘ulotining refleksiya amalga oshiriladigan
vaqtini aniglash. Shu o‘rinda refleksiya obyekti sifatida ta’lim jarayonining umumiy
va juz’iy magqsadlari; o‘zlashtirilishi lozim bo‘lgan asosiy tushunchalar va ta’lim
mazmuni; foydalaniladigan ta’lim metodlari; egallanadigan ko‘nikmalar, bilimlarning
hayot bilan bog‘ligligi; shaxsning ichki olami va kasbiy sifatlari sohasida
o‘zgarishlarni idrok etishi va shu kabilar belgilanishi mumkin.

I1. O°z bilish sohasini tahlil etish va kuzatib borishning individual mexanizmiga
ega bo‘lish.
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I1l. Kelgusidagi pedagogik munosabatlarning samarali tashkil etilishi uchun
refleksiyaning natijalari muhimligiga asosiy urg‘u berish.

XULOSA VA TAKLIFLAR

Refleksiv ta’lim texnologiyalaridan foydalanish ta’lim jarayoni ishtirokchilaridan
umumiy xarakterda bo‘lgan pedagogik va shaxsiy sifatlarni talab etadi. Ya’ni
refleksiya ikkiyoglama bo‘lgandagina ijobiy natija beradi; refleksiv texnologiyalardan
foydalanish jarayoni ishtirokchilardan obyektivlikni, xolislikni va shaffof
munosabatlarni talab etadi. Bu esa baholash va nazorat tizimini ochiq olib borishni,
binobarin, ta’lim oluvchilar orasida sog‘lom ragqobat muhitining yaratilishini
ta’minlaydi; dars jarayonida o‘ziga X0s “qaytarma aloga”ning yo‘lga go‘yilishi ta’lim
oluvchi orasida kommunikativ bahs-munozaralarning tashkil etilishiga xizmat giladi;
refleksiv ta’lim texnologiyalarida dars jarayonida o‘gituvchining monologik
pozitsiyadan mulogot gilish pozitsiyasiga o‘tishi hodisasi sodir bo*ladi.

Refleksiv ta’lim texnologiyalari o‘zaro uyg‘unligiga ko‘ra o‘ziga Xxo0s
Xususiyatlarga ega. Bu o°ziga xoslik refleksiv ta’lim texnologiyalarining turli mezonlar
va xususiyatlar bo‘yicha tasniflana olishi bilan bog‘ligdir. Bu hol bizni refleksiv ta’lim
texnologiyalarining shakl va turlari hagida mulohaza yuritishga undaydi. Refleksiv
texnologiyalardan foydalanish davomiyligiga ko‘ra turlari, refleksiv ta’lim
texnologiyalaridan foydalanuvchilariga ko‘ra, refleksiv ta’lim texnologiyalaridan
foydalanishning asosiy maqgsadlariga ko‘ra, refleksiv ta’lim texnologiyalarini amalga
oshirish shakliga ko‘ra turlari farglanadi.

Shunday qilib, refleksiv ta’lim texnologiyalari vaqt davomiyligiga ko‘ra, quyidagi
turlarga bo‘linadi: situativ (muayyan vaqtning o‘zidagi) ta’lim texnologiyalari;
retrospektiv ta’lim texnologiyalari; perspektiv ta’lim texnologiyalari.

Vaziyatli (situativ) ta’lim texnologiyalari ta’lim jarayonida yuzaga keladigan
turli vaziyatlarni, muammolarini ijobiy hal etishni nazarda tutadi. Garchi o‘gituvchi-
pedagog zamonaviy ta’lim texnologiyalaridan foydalanishda talabalarning qisman
yoki to‘liq mustaqil ta’lim olishlariga erishsa-da, ayrim vaziyatlarda uning vaziyatga
aralashuvi shart bo‘lib qoladi. Shu sababdan OTM talabalari dars jarayonlarida situativ
ta’lim texnologiyalaridan foydalanishlari uchun bir-biri bilan o‘zaro bog‘liglikka ega
bo‘lgan quyidagi harakatlarni amalga oshirishlari talab etiladi.

1. Pedagogik masalani keltirib chigargan faktni anglab olishi.

2. Mazkur masala negizida paydo bo‘lgan pedagogik vaziyatni chuqur his qgilishi
va uning har bir detallarini tasavvur gila olishi.

3. Pedagogik masalaning xarakteri, kelib chiqgish sabablarini, uning tub negizini
aniglash orqali pedagogik vaziyatni tahlil etish.

4. Mazkur pedagogik vaziyat bargarorlashtirilmasa, yana kelib chigishi mumkin
bo‘lgan boshga pedagogik masalalarni to‘liq tasavvur etish va ularga tayyor turish.
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5. Pedagogik vaziyatni bargarorlashtirishning usuli bo‘yicha garor gabul qgilish.

6. Qabul gilingan garorni refleksiv tahlil etish.

Retrospektiv  ta’lim texnologiyasi retrospektiv refleksiyaga asoslanadi.
Retrospektivlik fransuzcha “retro” (o‘tmish) va “spektiv”’ (garash) so‘zlarining
umumlashmasidan hosil bo‘lgan bo‘lib, uning mohiyati atalishidan ham ma’lum.
Retrospektiv ta’lim talabaning kechagi kunni (ta’limiy jihatdan garaydigan bo‘lsak,
o‘tgan mavzularni) konstruktiv tahlil etishini va bugungi kun bilan bog‘lay olishini
nazarda tutadi. Retrospektiv ta’lim texnologiyasi talabaning shaxs sifatidagi sifatlariga,
eng birinchi galda xotirasiga bog‘lig, qolaversa, retrospektiv ta’limning mavjud
vaziyatning ijobiy tomonga o‘zgarishdagi ahamiyati yuksakdir. Unutmaslik lozimki,
retrospektiv refleksiv ta’lim mexanik tarzda orqaga qarash emas, mavjud vogelik,
vaziyat, ta’limiy va nota’limiy masalalarning yechimini izlash maqsadida, kechagi
kunning intensional obyektlarini umumlashtirish va birlashtirish natijasida muhim
qarorni gabul qilishni ta’minlovchi hodisadir.

Retrospektiv ta’lim texnologiyalaridan foydalanish o‘gituvchiga bugungi
o‘zlashtirilishi lozim bo‘lgan bilimlar doirasini uzviylik tamoyiliga ko‘ra o‘tgan
darslarda ozlashtirilgan bilimlar bilan uyg‘unlashtirish imkonini beradi. Ushbu ta’lim
texnologiyasidan darsning turli qismlarida turli xildagi ta’lim vositalari, ta’lim
metodlari bilan uyg‘un holda go‘llash imkoniyati mavjuddir. Bunday uyg‘unlik
talabalar bilim doirasini ularning psixologik xususiyatlari bilan bog‘liq holda amalga
oshirish imkonini beradi.

Perspektiv ta’lim texnologiyalari. Refleksiyaning reproduktiv xususiyatlari talaba
nafaqat “kechagi kun”ning ta’limiy va nota’limiy muammolarini tahlil qilishi asnosida,
balki kutilayotgan vaziyatdagi reproduktiv muammolarni hal etishda ham namoyon
bo‘ladi. Ya’ni, talabaning shaxs sifatidagi e’tibori “o‘tgan kun”, “hozir” va “ayni
dagiqada”gi emas, ertangi kunga ham qaratilgan bo‘lishi lozim. Refleksiv nazar va
refleksiv tasavvur vositasida hosil gilingan virtual manzara aynan perspektiv refleksiya
natijasida amalga oshiriladi.

Jamoaviy refleksiya davomida o‘quv guruhi (yoki sinf) ta’lim oluvchilari darsda
go‘yilgan maqgsadlarga ganchalik darajada erishilganligini kommunikativ tarzda
muhokama qiladilar. Bu refleksiv texnologiyaning ahamiyati guruhda (yoki sinfda)
ta’lim oluvchilarning o‘zaro munosabatlarini shaffoflashtiradi va kommunikativ
alogalarning mustahkamligini ta’minlaydi. Jamoaviy refleksiyadan ko‘zlangan asosiy
maqsad guruhdagi (sinfdagi) har bir ta’lim oluvchining faollik darajasini oshirish,
darsni tashkil etish va o‘tkazishdan ko‘zda tutilgan magsadga erishishda har bir ta’lim
oluvchi o‘z hissasini ongli ravishda anglab olishini ta’minlashdan iboratdir.
Yuqgoridagi  mulohazalardan  xulosa qilish ~ mumkinki, refleksiv  ta’lim
texnologiyalaridan foydalanish jarayonining asosiy magsadi pedagoglarning oz
faoliyatini muntazam taftish qilish asosida yangiliklar bilan boyitishi, yangi faoliyat
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turlariga nisbatan motivatsiya hosil gilishi, o‘z faoliyatini chetdan tahlil gilishi hamda
obyektiv baholashiga erishishdan iboratdir.

FOYDALANILGAN ADABIYOTLAR RO‘YXATI:

1. Donayeva Sh. (2022) Refleksiya, refleksivlik, refleksiv mahorat tushunchalari
pedagogika, psixologiya va falsafa fanlarining o‘rganish obyekti sifatida //
“O‘zbekistonning yangi taragqiyot davrida ta’lim-tarbiya va ilm-fan sohalarini
takomillashtirish muammolari. Xalgaro onlayn ilmiy-amaliy konferensiya.

2. Tanemepun I1.51. (1999) BBeneHue B NMCHUXOJIOTHIO: YUeOHOE MOCOOHE IS
By30B. — MockBa: KHmxHbIi 10M “YHuBepcurer”. — 332 c.

3. bapeiunukona, H. A. (2016). PeduekcuBHoe o0yuenue B 00pa3oBaTeIbHOM
nponecce: TCOprA U IpaKTHKA. — Mockaa.

4. Bodaleva A.A. (2002) TIlemarormveckue ycioBHsS (QOPMHPOBAHUS
pe(I)HGKCHBHOﬁ MNOo3nun CTAPHICKIIACCHUKOB B YUPCKIACHUN JOIIOJIHUTCIBHOI'O
oOpasoBanus fereii: nuc. kaua. nej. Hayk / E.JI. Epuna. — Marauroropck. — 199 c.

5. Mirqosimova M. (2024) Talabalarning kasbiy kompetentligini
takomillashtirish omillari // “Ma’rifatparvar ajdodlarimiz merosi — milliy ta’lim-
tarbiya asosi” mavzusidagi ilmiy-amaliy konferensiya to‘plami. — Toshkent.

6. Khamraev, K. (2020). Pedagogik texnologiyalar va innovatsiyalar. —
Tashkent: Fan va texnologiya.

7. Jorayev, I. (2021). Refleksiv ta’lim: nazariya va amaliyot. — Samargand.

8. Shodmonov, D. (2019). Pedagogik refleksiya va ta’lim jarayonidagi roli. —
Toshkent.

9. Alimova, B. (2022). Ta’limda refleksiv yondashuvlar. — Toshkent.

10. Vygotsky, L. S. (1978). Mind in society: The development of higher
psychological processes. — Cambridge, MA: Harvard University Press.

REFERENCES:

1. Donayeva Sh. (2022) Refleksiya, refleksivlik, refleksiv mahorat tushunchalari
pedagogika, psixologiya va falsafa fanlarining o‘rganish obyekti sifatida //
“Ofzbekistonning yangi taraqqiyot davrida ta’lim-tarbiya va ilm-fan sohalarini
takomillashtirish muammolari. Xalgaro onlayn ilmiy-amaliy konferensiya. (In Uzbek)

2. Galperin P.Ya. (1999) Vvedenie v psixologiyu: Uchebnoe posobie dlya vuzov.
— Moskva: Knijniy dom “Universitet”. — 332 s. (In Russian)

3. Barishnikova, N. A. (2016). Refleksivnoe obuchenie v obrazovatelnom
prosesse: teoriya i praktika. — Moskva. (In Russian)

4. Bodaleva A.A. (2002) Pedagogicheskie usloviya formirovaniya refleksivnoy
pozisii starsheklassnikov v uchrejdenii dopolnitelnogo obrazovaniya detey: dis. kand.
ped. nauk / E.L. Erina. — Magnitogorsk. — 199 s. (In Russian)

5. Mirqosimova M. (2024) Talabalarning  kasbiy = kompetentligini
takomillashtirish omillari // “Ma’rifatparvar ajdodlarimiz merosi — milliy ta’lim-

-13-




......
........

R INNOVATSION PEDAGOGIKA VA PSIXOLOGIYA  I-son, 2024-yil

tarbiya asosi” mavzusidagi ilmiy-amaliy konferensiya to‘plami. — Toshkent. (In
Uzbek)

6. Khamraev, K. (2020). Pedagogik texnologiyalar va innovatsiyalar. — Tashkent:
Fan va texnologiya. (In Uzbek)

7. Jorayev, |. (2021). Refleksiv ta’lim: nazariya va amaliyot. — Samargand. (In
Uzbek)

8. Shodmonov, D. (2019). Pedagogik refleksiya va ta’lim jarayonidagi roli. —
Toshkent. (In Uzbek)

9. Alimova, B. (2022). Ta’limda refleksiv yondashuvlar. — Toshkent. (In Uzbek)

10. Vygotsky, L. S. (1978). Mind in society: The development of higher
psychological processes. — Cambridge, MA: Harvard University Press.

-14 -




R INNOVATSION PEDAGOGIKA VA PSIXOLOGIYA  I-son, 2024-yil

POLIFUNKSIONAL YONDASHUV ASOSIDA MAKTABGACHA YOSHDAGI
BOLALARDA IQTISODIY TUSHUNCHALARNI SHAKLLANTIRISH
METODIKASI

METHODOLOGY FOR FORMING ECONOMIC CONCEPTS IN
PRESCHOOL CHILDREN BASED ON A MULTIFUNCTIONAL APPROACH

METOJIMKA ®OPMUPOBAHUS DKOHOMUYECKUX MPEJACTABJEHU
Y IETE#M JOWKOJILHOTO BO3PACTA HA OCHOBE
MHOTO®YHKIMOHAJLHOI'O MOJAX0IA

Quchqgorova Nargiza Mamajonovna

Oriental universiteti

Uzluksiz ta’lim pedagogikasi kafedrasi professori
Tel.: +998 90 162-50-50

E-mail: kuchgarova06071979@gmail.com

Allaberganova Nargiza Polvannazirovna

Urganch Davlat Universiteti

Boshlang ‘ich ta ’lim metodikasi kafedrasi o ‘gituvchisi
Tel.: +998 97 605-56-55

E-mail: allaberganova.nargiza@urdu.uz

Annotatsiya. Ushbu magola polifunksional yondashuv asosida maktabgacha
yoshdagi bolalarga iqgtisodiy tushunchalarni o<zlashtirish jarayoni, maktabgacha
yoshdagi bolalarning igtisodiy tushunchalarini shakllantirish ko‘rsatkichlari, bolaning
kattalar va tengdoshlari bilan mulogotga kirishish ko‘nikmasi va kommunikativ,
igtisodiy kompetensiyalarini rivojlantirish, MTT va oila budjeti tuzilishi, igtisodiy
tushunchalarning shakllanishini igtisodiy faoliyat natijasida hosil bo‘ladigan axlogiy
va iqgtisodiy fazilatlar, tejamkorlik, tadbirkorlik, tashabbuskorlik bilan halol
munosabatlarning shakllanishi haqida ma’lumotlar berilgan. Bundan tashgari
bolalarning oila xo‘jaligi ishlarida gatnashishi, o‘zining ortiqcha talablarini tiyishga,
isrofgarchilikka qarshi kurashga o‘rgatish, bolalarga iqtisodiy tushunchalar berish
asosida tarbiyalash va amaliyotining holatini tahlil gilish, bolalar o*zlarining barcha
daromadlarini hisobga olish, xarajatlarni rejalashtirish masalalari yoritilgan.
Maktabgacha yoshdagi bolalarda iqgtisodiy tushunchalarni shakllantirish ishlarini
tashkil etish an’anaviy va polifunksional yondashuv asosida tahlil gilingan hamda
MTT ta’lim va tarbiya jarayonida iqtisodiy tushunchalarni rivojlantirish uchun
pedagogik texnologiyalar yordamida loyihalashtirishni amalga oshirish, o‘yinlarni
tashkil qilish haqida ma’lumotlar keltirilib o‘tilgan.

Kalit so‘zlar: iqtisod, madaniyat, oila budjeti, iqtisodiy tajriba, iqtisodiy
muammo, didaktik o ‘yin, igtisodiy jumboglar.
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Annotation. This article is based on a multifunctional approach to the process of
mastering economic concepts for preschool children, indicators of the formation of
economic concepts of preschool children, the development of the child's skills and
communicative, economic competencies in communication with adults and peers, the
structure of the MTT and family budget, the formation of economic concepts moral
and economic qualities, information is given about the formation of honest
relationships with initiative. In addition, the issues of children's participation in the
work of the family farm, teaching to restrain their excessive demands, fight against
waste, analyzing the state of their upbringing and practice on the basis of giving
economic concepts to children, accounting for all their income, planning expenses are
covered. The organization of the work on the formation of economic concepts in
preschool children was analyzed on the basis of a traditional and multifunctional
approach, and information was presented on the implementation of Design,
Organization of games using pedagogical technologies for the development of
economic concepts in the educational and educational process of MTT.

Keywords: economics, culture, family budget, Economic experience, economic
problem, didactic game, economic puzzles.

AHHOTanmMA. B 1aHHON cTaTke paccMmaTpuBaeTcs MPOLECC YCBOCHUS
JOIIKOJbHUKAMH 3KOHOMUYECKMX TOHSITHUH Ha OCHOBE MOJHU(YHKIIMOHAIBHOTO
NoJIX0/a, MoKa3aTeau (POPMUPOBAHUS HKOHOMHUYECKUX TMOHSITHH JIOUIKOJIHHUKOB,
pa3BUTHE YMEHUH M KOMMYHUKATHUBHBIX, JKOHOMUYECKUX KOMIETEHIMN peOeHKa B
OOIIIEHNH CO B3POCIBIMU U CBepCcTHUKaMHU, cTpykTypa MTT m cemeitnoro Orokera,
dbopMHpOBaHUE SKOHOMUYECKUX MOHSATUN KaK MOPAJIbHO-d)KOHOMHUYECKHUX KauyecCTB,
dbopMHpYIOITUXCS B pe3yibTaTe XO3SIMCTBEHHON eATEIbHOCTH, OEpeKINBOCTH,
MPEeANPUHUMATEIBCTBA., JaHbl JaHHbIE O (DOPMUPOBAHUU YECTHBIX OTHOIIECHUN C
nHUIKATUBOM. KpoMe Toro, ocBemarTcs: BOIPOCHl YYaCTHUsL JIETEN B XO35MUCTBEHHOU
JESITETbHOCTH CEMbH, 00YUICHHSI CCPKUBAHUIO COOCTBEHHBIX M3IIUITHUX TPEOOBAHUIA,
060pBr0OEe C pacTOUNUTEITHLCTBOM, aHAJIN3A COCTOSHUS BOCIIUTAHUS U MMPAKTUKU HA OCHOBE
MpPEAOCTaBICHUSI AETAM HKOHOMUYECKUX TMOHSTHI, ydeTa JEeTbMU BCEX CBOMX
JI0XO0JIOB, TIAaHUPOBaHMs pacxonoB. [IpoananusupoBana opraHuzaius padOTHI MO
(bOpMHUPOBAHUIO YKOHOMUYECKUX MOHSATUHN Y IETEH JOIMTKOIBLHOTO BO3pacTa Ha OCHOBE
TPAJAMIIMOHHOTO ¥ TMONMH(PYHKIIMOHAIBHOTO TIOAXO0Ja, a TakKe IMpeICTaBlIeHA
uHpOpMAITUS O peau3aliyi MPOSKTUPOBAHMS, OPraHU3alUNA UTP C MCTOJIh30BaHUEM
MeJarOTMYeCKUX TEXHOJIOTUH NI pa3BUTHS SKOHOMHUYECKUX MOHATUM B mpolecce
ob0yuenus u Bocniutanus MTT.

Kuarwuesbie CJI0OBA. OKOHOMUKA,  KYIbmypd, ceMeuHvlil  0Orddcem,
9KOHOMUYECKULl ~ Onblm,  9KOHOMUYECKAs. npobdiema, oudakmuueckas  uepd,
9KOHOMUYECKUe 3a2a0KU.
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KIRISH

O‘zbek xalqi azaldan oila ma’naviyatiga alohida e’tibor qaratgan. Hozirgi kunda
ma’naviy merosdan foydalanib, mamlakatimiz talablariga javob beradigan kelajak
avlodlarga ta’lim va tarbiya berish har bir o‘zbek oilaning mugaddas burchidir. Bu
burchni sharaf bilan ado etish oilada kelajak avlod ongiga avlodlar shajarasi, kash-kori,
urf-odatlari, an’analari, tarbiya usullari, jamiyat taraqqiyotidagi o‘rni, o‘ziga xos ijobiy
tarixini singdirish, undan faxrlanish hissini tarbiyalashdan boshlanadi. Oz oilasi, ota-
onasidan, avlod-ajdodlari, tarixidan g‘ururlangan inson o‘z o‘lkasi, tili, dini, millati,
xalgi, madaniyatidan gururlanishi, uni asrab-avaylab, dunyoga ko‘z-ko‘z qilishi
tabiiydir. Buning uchun oilada maktabgacha yoshdagi bolalarning ongiga yoshlikdan
boshlab “Sen ulug® mutafakkirlar, allomai zamonlarni dunyoga keltirib, tarbiyalagan
bobokalonlarning avlodisan™, “Sen tarixi boy, ulug® millatning farzandisan”, “Bizning
mamlakat dunyoda tabiati eng go‘zal, boy diyor” “O‘zbek xalqi boy ma’naviyatli,
vatanga, xalqqa, sadogatli xalq”, kabi tushunchalarni singdirib bormoq lozim.
Xususan, Maktabgacha ta’lim va tarbiyaning Davlat standartida maktabgacha ta’lim
tizimini zamonaviy talablarga asoslangan holda tashkil etish, maktabgacha yoshdagi
bolalarni milliy, umuminsoniy va ma’naviy qadriyatlar asosida tarbiyalashning
samarali shakllari va usullarini joriy etish masalasi ko‘rsatiladi.

ADABIYOTLAR TAHLILI

Polifunksional yondashuv asosida maktabgacha yoshdagi bolalarga iqgtisodiy
tushunchalarni o‘zlashtirish, birinchi navbatda, axloqiy va mehnat tarbiyasini
takomillashtirish usullaridan biridir. Bugungi kunda ushbu jarayonni to‘g‘ri amalga
oshirishga imkon beradigan zamon talablariga javob beradigan iqtisodiy ta’lim
texnologiyalarini ishlab chiqish zarurati alohida ahamiyat kasb etmoqda. Bolani
iqtisodiy voqelik dunyosi bilan tanishtirish qiyin va ayni paytda muhim
muammolardan biridir. Maktabgacha yoshdagi bolalarning iqtisodiy tarbiyasi nafagat
bolani haqiqiy hayotga yaqginlashtiradi, uni nima bo‘layotganini boshgarishga
o‘rgatadi, balki shaxsiyatning ishbilarmonlik fazilatlarini shakllantiradi, bu esa MTT
va maktab o‘rtasidagi ta’limda uzluksizlikni ta’minlaydi. A.S. Makarenkoning fikriga
ko‘ra, erta yoshdan boshlab bola oilaviy sharoitda kelajakdagi iqtisodiy faoliyatga
odatlangan bo‘lishi va halollik, g‘amxo‘rlik, tejamkorlik, mas’uliyat haqida
tushunchaga ega bo‘lishi lozim. A.S. Makarenko bolani oila xo‘jaligini yuritish
ishlaridan xabardor qilib turish kerakligini uqgtirgan edi. Bolalarning oila xo‘jaligi
ishlarida gatnashishi, ozining ortiqcha talablarini tiyishga, isrofgarchilikka garshi
kurashga o‘rgatadi (Makapenko A.C., 1986). Maktabgacha ta’lim tashkilotlarida
bolalarga iqtisodiy tushunchalar berish asosida tarbiyalash va amaliyotining holatini
tahlil gilish shuni ko‘rsatadiki, iqtisodiy tushunchalarga doir ta’lim va tarbiya jarayoni
maktabgacha yoshdagi bolalarni iqtisodiy tarbiyalashning yaxlit nazariyasi yetarli
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darajada ishlab chigilmagan. O‘zbekiston Respublikasining ilk va maktabgacha
yoshdagi bolalar rivojlanishiga go‘yilgan Davlat talablari hamda “Ilk qadam” davlat
o‘quv dasturi asosida 3-7 yoshli bolalarni aqliy va ma’naviy kamolotida iqtisodiy
tushunchalarning o‘rni begiyos hisoblanadi.

Hozirgi kunda igtisodiy tasavvuri shakllangan, uzluksiz rivojlanib borayotgan
bozor munosabatlari sharoitidagi amaliy faollikka tayyorlangan shaxsni tarbiyalashni
talab etadi. Avval iqtisodiy muammolar sun’iy ravishda bolalardan uzoqlashtirilgan va
amaliy jarayoni boshlanguncha ulardan chetda qolayotgan bo‘lsa, endi hayotning o‘zi
maktabgacha yoshdanoq, bolalarning ehtiyojlari nimaligini, ularni gondirish nima
bilan cheklanganligini, tanlab olish doimo cheklangan bir paytda ganday gilib tanlashni
bilish talab etiladi. Bola pulning vazifasi, MTT va oila budjeti tuzilishini, mahsulotlar
narxi ganday shakllanishi va uning manbalari nimalardan iboratligini aniq tasavvur
gilishi lozim. Iqgtisodiy tarbiya - maktabgacha yoshdagi bolalarning iqtisodiy
tafakkurini rivojlantirishga qaratilgan, tashkillangan ta’limiy faoliyatdir. Uni amalga
oshirish jarayonida bolalar tartibli va samarali igtisodiyot to‘g‘risida, ishlab chigarish
kuchlarini rivojlantirish hagida, ishlab chigarish munosabatlari hagida tasavvurlar
majmuini o°zlashtirib oladilar. Iqgtisodiy tarbiya iqtisodiy tushunchalarning
shakllanishini igtisodiy faoliyat natijasida hosil bo‘ladigan axlogiy va iqtisodiy
fazilatlarning, tejamkorlik, tadbirkorlik, tashabbuskorlik bilan halol munosabatlarning
shakllanishini ta’minlaydi.

TADQIQOT METODOLOGIYASI

Maktabgacha yoshdagi bolalarga polifunksional yondashuv asosida igtisodiy
tushunchalarni shakllantirishdek murakkab pedagogik jarayonda faoliyatni tashkil
etishning samarali usul, shakl va vositalarini tanlay bilish, ulardan o‘rinli va
magsadga muvofiq holda foydalanish o°zining ijobiy natijalarini beradi.

Bolalarning iqtisodiy tushunchalari o‘yin, sayr, mustaqil faoliyat davomida
mustahkamlanadi. Ta’limiy faoliyatning muvaffaqiyatini ta’minlaydigan zarur
shartlardan biri bolaning kattalar va tengdoshlari bilan mulogotga kirishish ko‘nikmasi
va kommunikativ, igtisodiy kompetensiyalarini rivojlantirishdan iborat. Tezkor
rivojlanish davrida bolalar bilimlarni ozlashtirishga bo‘lgan motivatsiyani yetarli
darajada namoyon gilmayapti. Zarur darajada motivatsiya uyg‘otish uchun zamonaviy
texnologiyalar, metod va vositalarni to‘g‘ri tanlash lozim. Bolalar o‘zlarining barcha
daromadlarini hisobga olgan holda, xarajatlarni rejalashtiradilar, pullarini ota-
onalariga berib qo‘yadilar va bergan pullarini ortig‘i bilan oladilar. O‘z pullarini
ishonchli bo*lishi uchun o‘ziga yagin tutgan kishisini tanlaydilar. O‘quv materiallariga
kiritiladigan barcha tushunchalar anig mazkur mashg‘ulot o‘tayotgan vaqtga kelib
bolalar ongida shakllangan lug‘at doirasida bayon qilinishi, bolaning fikrlari
igtisodiyotga kirib boradigan asosiy sohalarni gamrab olishi kerak.
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Bolalarga iqtisodiy tarbiya berishda tarbiyaning mazmun-mohiyatiga e’tibor
berilsa, ijobiy pedagogik natijani qo‘lga kiritish mumkin bo‘ladi. Iqtisodiy ta’lim-
tarbiya orgali bolalar igtisodiy madaniyatga o‘rganishadi. Hayotda, tajribada bilimli va
bilimsizning iqtisodiy tarbiyasi barobar emasligini ko‘p uchratish mumkin. Bola
ganchalik igtisodiy munosabatlarda giynalsa, u shunchalik igtisodiy tushunchalarni
ko‘prog egallaydi. Bu holat bolaning yosh xususiyatiga bog‘liq. Har bir faoliyat
jarayonida bola tomonidan egallangan igtisodiy tushuncha, iqgtisodiy garashlar
igtisodiy tarbiya berishga garatilgan bo‘lishi lozim.

Maktabgacha yoshdagi bolalarni tarbiyalashda igtisodga tegishli tushunchalarni
shakllantirishda uning shakli, mazmuni va uslublarini takomillashtirish alohida o‘rinni
egallaydi. Bu tarbiyachining pedagogik mahoratiga, bilim saviyasiga, o‘z kasbini va
bolalarni ganchalik sevishiga bog‘lig. Bolalarning faoliyatlar jarayonida olgan
igtisodiy tushunchalari, ularning tushunishida, odamlar bilan bo‘ladigan o‘zaro
munosabatida namoyon bo‘ladi.

An’anaviy yondashuv

Polifunksional yondashuv

Ta’limiy faoliyatga muayyan qolipga
tushirilgan jarayon sifatida garaladi (o°zining
aniq tartib goidalariga ega)

Polifunksional yondashuv asosida ta’limiy
faoliyatda tarbiyalanuvchilarga individual
munosabat, uni shaxs sifatida takomillashtirish
bo‘yicha shaxsiy va pedagogik qo‘llab-
quvvatlashga garatiladi

Tarbiyalanuvchilarning rivojlanish jarayoni
oldindan o‘rnatilgan bo‘ladi

Polifunksional yondashuv asosida ta’limiy
faoliyat uchun zarur bo‘lgan rivojlanish
jarayonini  oldindan  belgilamaydi, balki
rivojlanish jarayoni uchun barcha zarur shart-
sharoitlarni yaratish

Barcha uchun umumiy, yagona va majburiy
bo‘lgan igtisodiy rivojlanish yo‘li belgilanadi

Polifunksional yondashuv asosida har bir
tarbiyalanuvchining mavjud salohiyatidan kelib
chigib individual gobiliyatlarini
takomillashtirish, shaxs sifatida rivojlanishiga
ko‘maklashish

Ta’limiy faoliyatning rivojlanish jarayoni
oldindan belgilanadi

Polifunksional yondashuv asosida ta’limiy
faoliyatda tarbiyalanuvchining rivojlanishiga
yordam  beruvchi  pedagogik  ta’sirlarni
aniglashga quriladi

Ta’limiy faoliyatga oldindan belgilangan
xususiyatlarga ega shaxsni shakllantirish
vazifasi qo‘yiladi

Polifunksional yondashuv asosida ta’limiy
faoliyatga tarbiyalanuvchining shaxsiy
rivojlanishini  ta’minlash, strategik faoliyat
gobiliyatini rivojlantirish, ijodkorlik, tangidiy
fikrlash tizimi, o‘z-o‘zini aniglash qobiliyati,
0°Z-0°zini rivojlantirish, tadbirkorlik,
tashabbuskorlik, ijobiy “men”ini anglash
vazifasi qo‘yiladi

1-jadval. Polifunksional yondashuv asosida maktabgacha yoshdagi bolalarda igtisodga oid
tushunchalarni shakllantirish ishlarini tashkil bo‘yicha yondashuvning qiyosiy tahlili
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Maktabgacha yoshdagi bolalarda igtisodiy tushunchalarni shakllantirish ishlarini
tashkil etishda bir gator usullar go‘llaniladi (1-jadvalga garang).

Polifunksional yondashuv asosida maktabgacha yoshdagi bolalarda iqtisodiy
tushunchalarni shakllantirishda bolalarning o‘yin faoliyatlari bebaho o‘rinni egallaydi.
O‘yin faoliyati jarayonida paydo bo‘luvchi mehr hislari bola hayotida, uning butun
ruhiy jarayonlarining rivojlanishi va aynigsa tafakkur va xotirasida bir umrga
mustahkamlanib, keyinchalik bola katta yoshga yetganida, xotira tasavvurlariga
aylanib goladi.

TAHLIL VA NATIJALAR

MTT ta’lim va tarbiya jarayonida iqtisodiy tushunchalarni rivojlantirish uchun
pedagogik texnologiyalar yordamida loyihalashtirish va amalga oshirish samarilidir,
bu esa bolalarni boshqa vositalar orqali iqtisodiy tushunchalarini rivojlantirib
borishlariga amaliy yordam beradi. Iqtisodiy tushunchalarni shakllantirishni
rag‘batlantirish texnologiyalari ichki va tashqi omillardan iborat (Kamolova N., 2005).

Igtisodiy tushunchalar pedagog ta’sirisiz shakllanmaydi, pedagogik jarayon
ishtirokchilari, pedagoglar, rahbarlar bolalarning igtisodiy tushunchalarini
rivojlantirishda ularning motivatsiyasini  oshiruvchi pedagogik vositalardan
foydalanishlari zarur. Bolalarni go‘shimcha rag‘batlantirish igtisodiy tushunchalarni
shakllantirish uchun rag‘batlantiruvchi omil bo‘lishi mumkin. Bolalarni ijobiy
rag‘batlantirish ularning igtisodiy tushunchalarini oshirishdagi motivatsiyalarini
rivojlantirishga asos bo‘lib xizmat giladi (1-rasmga garang).

RAG‘BATLANTIRISH

* - 0‘yinli; - bahs - munozarali;

H ISSIy * - muammoli; - baholovchi.

* kelajakni ko‘ra olish;
* jamoa orasida obro‘sini oshirish;
« -ishonch; - omad; -misol; - rag‘bat.

1-rasm. Polifunksional yondashuv asosida maktabgacha yoshdagi bolalarning igtisodiy
tushunchalarini rag‘batlantirish turlari

Maktabgacha yoshdagi bolalarning iqtisodiy tushunchalari tarkibida iqtisodiy
fikrlash, iqtisodiy jihatdan ahamiyatli shaxsiy fazilatlarga ega bo‘lgan shaxsning
intellektual va shaxsiy xususiyatlari ko‘rsatilgan. Ushbu xususiyatlar bolalarning
igtisodiy jarayonlarini amalga oshirish uchun xizmat qiladi. Shuni ta’kidlash kerakki,
kelajakdagi tarbiyalanuvchilar iqtisodiy tushunchalarining individual darajasi,
shuningdek, uning iqtisodiy faoliyatdagi muvaffaqiyatlari uning psixologik
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fazilatlarini rivojlanish yo‘lida ganday rivojlanayotganiga bog‘lig. Maktabgacha
yoshdagi bolalarga iqtisodiy tushunchalarni singdirishda, eng avvalo, ularda
umuminsonity qadriyatlarni belgilovchi, iqtisodiy kompetensiyalarni, iqtisodiy
jarayonlarda ularning shaxsiy imkoniyatlarini amalga oshirishlarida subyekt va obyekt
munosabatlarini shakllantirish kerak, ya’ni, unda fagat obyekt — iste’molchi sifatida
emas, balki, subyekt — menejer, tadbirkor turli tovar va xizmatlarni ishlab chigaruvchi
va ishtirok etuvchi bo‘lishi lozim (Azimova M., 2023:10).

Jahon tajribasi shuni ko‘rsatadiki, yirik biznes igtisodiyotning tanasi bo‘lsa,
kichik va o‘rta tadbirkorlik uning gon tomirlari, demakdir. Mamlakatimizda olib
borilayotgan izchil islohotlar samarasi o‘larog, iqtisodiyotda bargaror o°‘sish
sur’atlariga erishilayotgani hamda pirovardida xalqimiz turmush farovonligi tobora
yuksalib borayotganligini faxr bilan tilga olsak arziydi. Mashg‘ulotlarni olib borishda
igtisodiy o‘yinlardan foydalanish yanada mashg‘ulot samaradorligini oshirish
imkonini beradi. Quyida iqtisodiy jarayonlarga doir bo‘lgan o‘yin namunalarini
keltirib o‘tamiz (Umarova X., 2006).

Maktabgacha yoshdagi bolalarda igtisodga doir tushunchalarni shakllantirish
ishlarini tashkil etishda, aynigsa ta’limiy o‘yinlar, rolli o‘yinlar, syujetli-rolli o‘yinlar,
ijodiy o‘yinlar muhim va birinchi darajali rolni o‘ynaydi. Ta’limiy o‘yinlar orgali
bolada faollik, mustaqillik, ijodkorlik masalalariga ongli yondashish malakasi
o‘stiradi, bolalarda iqtisodiy tushunchalar takomillashtiriladi, masalan “Nima yaxshi-
yu, nima yomon”, “O‘yinchoqlar va ularning yaratilishi”, “Tejamkorlik — yaxshi odat”,
“Nima qayerda ishlab chiqariladi?”, “Pul nima?”, “Bank nima?”, “Do‘kon turlari”,
“Bozor turlari”, “Mening majburiyatlarim”, “Mahsulot nima?” kabi mashg‘ulotlar
orgali bolalarda igtisodiy bilimdonlik va igtisodiy madaniyat tarbiyalanadi.

Rolli o‘yinlar - bolalarni o‘zbek xalgining milliy turmush tarzi, o‘ziga xos urf-
odatlari, kundalik mashg‘ulotlari, odamlarning fe’l-atvori, harakatlari bilan yagindan
tanishtirish bolalarni o‘yin uchun zarur bo‘lgan narsalarni tayyorlashga o‘rgatish.
Bolalar hamisha kattalarga taglid qilishadi, qo‘g‘irchog‘ini erkalayotgan gizcha
onasining so‘zini takrorlaydi, qo‘g‘irchogini beshikka belab alla aytadi, mana shu
birgina o‘yin orgali unda oila sharoitidagi ko‘nikmalar hosil bo‘layotganligini
kuzatishimiz mumkin. Bundan tashgari “Bog‘cha”, “Sartaroshxona”, “Shifokor”,
“Quruvchilar”, “Do‘konda”, “Tikuvchilar”, “Maktab — maktab” kabi o‘yinlar orgali
maktabgacha yoshdagi bolalar galbida kasbga qizigish, ahil va inoglilik, faollik,
shirinsuxanlik o‘zgalarga mehnatiga hurmat kabi xislatlar o*stirib boriladi.

XULOSA VA TAKLIFLAR
Xulosa o‘rnida shuni aytish kerakki, MTT tarbiyachisining olib boradigan
faoliyatlar jarayoni har bir tarbiyalanuvchining psixologiyasiga katta ta’sir ko‘rsatadi.
Tarbiyachilarni igtisodiy bilimlarini rivojlantirishda talabalarga igtisod hagida bilimlar
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berish, ularni pul bilan bog‘liq bo‘lgan siyosiy xabarlarga qiziqtirish, tejamkorlikka
o‘rgatish va talabalik davrida olgan bilimlarini amaliyotda to‘g‘ri qo‘llay olish
qobiliyatiga ega bo‘lgan kadrlarni yetkazish bugungi kunning dolzarb masalasi
hisoblanadi.

Maktabgacha ta’lim tashkilotida tarbiyalanuvchilarni tejamkorlik ruhida
tarbiyalashning roli nihoyatda kattadir. O‘sib kelayotgan yosh avlodni maktabgacha
yoshidan boshlab moddiy va ma’naviy boyliklarning qadriga yetishga, ulardan oqilona
tejab-tergab foydalanishga o‘rgatishda o‘yin yetakchi faoliyat turi hisoblanadi.
Kelajak avlodning ijtimoiy-igtisodiy hayotdagi faolligi, uning farovon va to‘kin
yashashi hagidagi tasavvur va xayollari, bilim, ko‘nikmalari erta yoshdan rivojlantirilib
borishni taqozo etadi.
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Annotatsiya. Ushbu magolada tuyg‘ular kechinmalari va ularning psixologik
holatlarda vujudga kelish jarayoni haqida qizigarli ma’lumotlar tagdim etilgan.
Muallif, tuyg‘ularning inson psixologiyasiga ta’siri va turli vaziyatlarda ishlash
mexanizmlari to‘g‘risida chuqur tahlil olib boradi. Tuyg‘ularning ishlash prinsipi,
almashish tamoyillari va ular bilan bog‘lig psixologik jarayonlar, aynigsa gqo‘rquyv,
xohish va intilish kabi kompleks his-tuyg‘ularni tushuntirishda muhim ahamiyat kasb
etadi. Magolada, inson psixikasidagi tuyg‘ularning asli ko‘rinishi va ularni
izohlashning murakkabligi hagida ochig va ravshan bayon etilgan. Ushbu tahlil,
psixologiya sohasida tuyg‘ularni yanada chuqurrog o‘rganish uchun nazariy va amaliy
ahamiyatga ega bo‘lgan yangi yondashuvlarni taklif etadi.

Kalit so‘zlar: hissiy aql, evolyutsiya, limbik tizim, intuitiv ta’sir, Kayfiyat,
reaktivlik, stress, idrok, subyekt, kombinatsiya.

Annotation. This article presents interesting information about emotional
experiences and the processes through which they manifest in psychological states. The
author conducts an in-depth analysis of the impact of emotions on human psychology
and the mechanisms by which they operate in various situations. The principles of
emotional functioning, exchange mechanisms, and the associated psychological
processes, particularly complex feelings such as fear, desire, and aspiration, are of
significant importance in understanding these dynamics. The article openly and clearly
discusses the true nature of emotions within human psyche and the complexity of their
interpretation. This analysis offers new theoretical and practical insights for a deeper
exploration of emotions in the field of psychology.
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Keywords: emotional intelligence, evolution, limbic system, intuitive influence,
mood, reactivity, stress, perception, subject, combination.

AnHoTaumus. B »5Toil crarhe mpejicTaBiieHa uUHTepecHas uWHGopmanus 00
OMOIIMOHATBHBIX TEPEKUBAHUAX U TMPOIEccaX, IOCPEICTBOM KOTOPBIX OHHU
MIPOSIBJITFOTCSL B TICUXOJIOTHYECKUX COCTOSTHHUSX. ABTOP MPOBOIUT TIIYOOKHH aHATHN3
BIIUSTHUS SMOIIMK HA TICUXOJIOTHIO Y€JIOBEKa M MEXaHU3MOB, TIOCPEICTBOM KOTOPBIX
OHM JICHCTBYIOT B pa3IMYHBIX CHTyalusx. [IpUHIUIBI  AMOIMOHAILHOTO
(YHKIMOHUPOBAHUS, MEXaHU3MbI OOMEHA M CBSI3aHHBIC C HUMH IICHXOJIOTHYCCKUE
MPOIECCH, 0OCOOCHHO CIIOKHBIE YYBCTBA, TAKUE KaK CTpax, )KeJaHUE M CTPEMIICHHE,
MMEIOT BaXKHOE 3HAYCHHUE JUIsl TOHUMAaHHMSI 3TON JUHAMUKH. B cTaThe OTKPHITO U SICHO
oOcyk1aeTcss ICTUHHAS MPUPOJIAa SMOITUH B YEJIOBEUCCKOM MMCUXUKE U CI0KHOCTh UX
WHTEPIpPETAUU. DTOT aHAIM3 IPEAJIaracT HOBBIC TEOPETHUECKHE M TPAKTUYCCKUE
ujen Juis 6oJiee TIIyOOKOT0 UCCIIeIOBAaHUS IMOITUI B 00JIaCTH TICHXOJIOTHH.

KiroueBble ¢JI0BA: 9MOYUOHATLHBIN UHMELIEKM, 980JI0YUs, JTUMOUYECKAS]
cucmema,  UHMYUMUHOe  6lUAHUe, HACMPOEHUe, pPeaKkmueHoCmy,  Ccmpecc,
gocnpusimue, cyObeKm, couemarue.

KIRISH

Hissiyot nima? Tuyg‘ular (hissiy hodisalar) - bu jarayonlar va holatlarning
psixofiziologik komplekslari bo‘lib, uning asosiy komponenti hissiy tajriba, ya’ni
sezilgan vaziyatlarning ahamiyati va ularni shaxsning ehtiyojlari bilan bog‘ligligini
bevosita tajriba (quvonch, go‘rquv va boshgalar) ko‘rinishida subyektiv baholash
jarayoni. Subyektiv komponentdan tashqari (tajriba bilan bog‘lig) hissiyotlarga bir
gator fiziologik namoyishlar (yurak urish tezligi, nafas olish va boshqgalar), ifodadagi
o‘zgarishlar (yuz ifodalari, pantomima, ovoz va boshgalar) kiradi. Bundan tashgari,
tanadagi emotsional baholash natijasida harakatga tayyorlikni oshirish yoki
kamaytirish, joriy faoliyatni kuchaytirish yoki to‘xtatish jarayonlari avtomatik ravishda
sodir bo‘ladi. Tuyg‘ularda psixologik, somatovegetativ va motorli komponentlarning
kombinatsiyasi, miya yarim korteksining gqismlarini (gqadimgi va eski korteks -
gippokamp, singulat girus va boshgalarni) o‘z ichiga olgan limbik tizim, miyaning
filogenetik jihatdan gadimiy tizimi) va korteksning boshga gismlari (neokorteks) bilan
ham, avtonom asab tizimi bilan ham keng alogaga ega bo‘lgan oraliq miya (talamus,
gipotalamus va boshgalar) (Leontiev A., 1971).

Shaxsiy rivojlanish jarayonida (ontogenez) odam hissiyotlarning evolyutsion
rivojlanish bosqichlarini takrorlaydi. Yangi tug‘ilgan bola o‘zining fiziologik
ehtiyojlarini gondirish bilan bog‘liq bo‘lgan zavq yoki norozilik his-tuyg‘ularini aniq
namoyon qiladi. Masalan, ochlik, og‘rig, sovuglik chagalogning o‘ziga xos tashqi
belgilari bilan noroziligiga sabab bo‘ladi. Yig‘lash ham bu belgilardan biri hisoblanadi.
Bola o‘sib ulg‘aygan sari, uning miyasi rivojlanishi bilan birga, hissiy sohasi asta-sekin
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o‘ziga xos xususiyatlarga ega bo‘lib shakllanadi, bu jamiyatda sotib olingan
stereotiplar va tug‘ma, biologik aniglangan xususiyatlarning kombinatsiyasini aks
ettiradi. Shunday qilib, his-tuyg‘ular (va iroda) asosan shaxsning xarakteristik
xususiyatlarini, uning shaxsiyatini aniglaydi (Rubinshteyn S., 2007).

TADQIQOT METODOLOGIYASI

Tuyg‘ular evolyutsiya jarayonida, organizmning tashqi ta’siri va holatining
biologik ahamiyatini aniglash vositasi sifatida paydo bo‘lgan. Birinchidan, bu
ahamiyat hissiyotlarning hissiy ohangida namoyon bo‘ladi. Masalan, shirin taomning
ta’mi yoqimli tajribalar bilan kechadi, og‘rig esa yogimsiz. Bu darajadagi his-tuyg‘ular
ikki qutbli sinflarga bo‘linadi: ijobiy (foydali ta’sirlar tufayli, subyektni ularga
erishishga va saglab turishga undaydi) va salbiy (zararli ta’sirlardan saqlanishga
undaydi). Keyinchalik, asab tizimining evolyusion rivojlanishi bilan birga, his-
tuyg‘ular o°ziga xos psixofiziologik xususiyatlarga ega bo‘lgan har xil turlarga bo*linib
boradi. Tana fiziologik ehtiyojlari (ochlik, changoqlik, o‘zini himoya gilish va hokazo)
bilan bevosita bog‘lig bo‘lgan hissiyotlardan tashgari, inson hissiyotlari bilan bog‘liq
bo‘lgan hissiyotlarni rivojlantiradi va egallaydi. Ijtimoiy ehtiyojlarni qondirish (estetik,
axloqgiy, intellektual va boshqalar) yuqori hissiyotlar murakkab his-tuyg‘ular ijtimoiy-
madaniy ta’sirlar natijasida ong (korteks) ishtirokida shakllanadi, ular asosan past his-
tuyg‘ularni boshqgarishi va bloklashi mumkin (eng oddiy misolda: ochlik bizning xulg-
atvorimizni ovqgat izlashga yo‘naltirishi mumkin, lekin agar kimdir yaqinroq zaif yoki
muhtoj bo‘lsa, axlogiy his-tuyg‘ular sizga birinchi navbatda u bilan ovgatni
bo‘lishishingiz kerakligini aytadi) (Jeyms V., 1991).

Tuyg‘u funksiyalari:

 Baholovchi - davom etayotgan vogealarni tez, umumlashtirilgan baholash.

« Rag‘batlantirish - o‘z ehtiyojlari va hozirgi vogealarni baholash asosida xulq -
atvorni shakllantirish.

« Kommunikativ - yuz ifodalari va pantomima sizga o‘z tajribangizni va atrof -
muhitga bo‘lgan munosabatingizni yetkazish imkonini beradi (og‘zaki bo‘lmagan
muloqot).

Tuyg‘ular instinktlarga asoslangan xatti-harakatlarni tashkil gilish uchun ham,
individual tajriba orttirish uchun ham zarurdir: ijobiy va salbiy mustahkamlash
funksiyasini bajarib, ular foydali xulg-atvorni egallashga va asossiz xatti-
harakatlarning oldini olishga yordam beradi. Bundan tashqari, his-tuyg‘ular fikrlash va
xulg-atvorning hissiy tajribalari shaklida amalga oshiriladigan o‘ziga xos (irsiy) va
orttirilgan tajriba, odamga tezda fikrlash uchun qo‘shimcha vaqt va kuch sarf
gilmasdan garor gabul gilish imkonini beradi. Qaror gabul gilish bu, (masalan, biror
narsadan gochish yoki biror narsaga intilish) va bu vaziyatda zarur bo‘lgan harakatlarni
magsadga muvofigligini ogilona asoslamasdan bajarish. Bunday "hissiy", "intuitiv"
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tafakkur nafagat pastroq hayvonlarda, balki odamlarda ham ratsional idrok etish
gobiliyatiga garamay rivojlangan. Shunday qilib, his-tuyg‘ular bizning hayotimizga
sezilarli ta’sir qiladi, his-tuyg‘ularning o‘zi va ularning xatti-harakatlariga ta’siri har
doim ham odam tomonidan yetarli darajada tushunilmaydi (llyin E., 2013). Boshqga
hollarda, u his-tuyg‘ularini aniglash va ifodalashda, ularni so‘z bilan tasvirlashda
giyinchiliklarga duch kelishi mumkin (aleksetimiya). Shunday qilib, hissiyotlarning
klinik bahosi bemorning subyektiv hisobotiga ham, uning mimikasi, xulg-atvori,
fikrlashidagi hissiyotining namoyon bo‘lishini kuzatishlariga ham asoslanadi.

Hissiy hodisalar juda xilma-xildir. Amaliy nugtai nazardan, hissiy hodisalarning
quyidagi turlarini ajratib ko‘rsatish magsadga muvofiqdir:

*Hissiy holatlar hissiy reaksiyalarga garaganda ancha uzog va bargarordir.
Kayfiyat bu ozmi-ko‘pmi bargaror, uzog muddatli, obyektivsiz (ya’ni aniq belgilangan
obyekt yoki hodisaga e’tibor garatish), odamning hissiy holati. Kayfiyat u yoki bu
darajada inson hayotining ma’lum bir segmentida sodir bo‘ladigan barcha ruhiy
jarayonlarga, umumiy neyropsikik ohang va xatti-harakatlarga ta’sir qgiladi. Har doim
ma’lum bir narsaga yo‘naltirilgan his-tuyg‘ulardan fargli olaroqg, kayfiyat, hatto
ma’lum sabablarga ko‘ra, har ganday hodisaga odamning hissiy munosabatining o‘ziga
X0s xususiyatlarida namoyon bo‘ladi. Kayfiyat, u bilan nima bo‘layotganiga umumiy
hissiy bahoni aks ettiradi.

« Hissiy xususiyatlar - bu shaxsning hissiy sohasining turg‘un xususiyatlari, uning
butun umri davomida yoki uning muhim bir gismiga xos bo‘lgan hissiy munosabat
xususiyatlari. Hissiy xususiyatlarni har xil parametrlar bo‘yicha baholash mumkin,
masalan, reaktivlik va qo‘zg‘aluvchanlik (hissiy javob tezligi va kuchi), labillik (his-
tuyg‘ularning  "harakatchanligi”, ularning o‘zgaruvchanligi) va qat’iylik
(hissiyotlarning bargarorligi) va boshqgalar.

» Tuyg‘ular ma’lum bir vaziyat yoki obyekt bilan bog*liq bo‘lgan bir gator yuqori
hissiy reaksiyalarning umumlashuvi natijasidir. Shakllangan his-tuyg‘ular insonning
hissiy hayotining hal giluvchi omiliga aylanadi, yangi hissiy reaksiyalarning paydo
bo‘lishi va mazmunini belgilaydi (masalan, muhabbat obyektiga qoyil qolish, rashk va
boshgalar), sevgi tuyg‘usi sabab bo‘lishi mumkin. Kuchli dominant tuyg‘u esa ehtiros
deb ataladi.

* Hissiy reaksiyalar (aslida hissiyotlar) - bu har ganday hissiyotning bevosita
tajribasi. Ular gisga muddatli va ularni keltirib chigargan vaziyat bilan bog‘lig.
Dunyoning har bir tilida turli xil his-tuyg‘ular va ularning fazilatlari gradatsiyasini
bildiruvchi kop so‘zlar bor, lekin fagat 6 ta hissiyot asosiy (eng muhim) hisoblanadi:
guvonch, ajablanish, go‘rquv, g‘azab, gayg‘u, jirkanish. Hissiy reaksiyalar turli
darajadagi zo‘ravonlik, xulg-atvor va fiziologik jihatdan namoyon bo‘lishi mumkin.

Funksional tizimlar nazariyasida, mustahkamlash - bu maqgsadga erishish va

natijaga erishish paytida paydo bo‘ladigan avtorlashtiruvchi afferentatsiya va u bilan
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bog‘lig bo‘lgan ijobiy his-tuyg‘ular. “Magsadli xatti-harakatlar, oxirgi ruxsat berish
bosqichi bilan tugaydi. Bu bosgichda yetakchi ehtiyojni qondiradigan stimul ta’sirida
- umumiy qabul qilingan ma’noda mustahkamlash - tegishli retseptorlarni
rag‘batlantirish orqali erishilgan natijaning parametrlari va barcha xususiyatlariga mos
keladigan teskari afferentatsiya oqgimlarni harakat natijalarini gabul qilishda
kuchaytiruvchi rag‘batlantirishning ilgari dasturlashtirilgan xususiyatlarni keltirib
chigaradi. Shu bilan birga, yetakchi ehtiyoj gondiriladi va xulg - atvor harakati
tugaydi”. Shu bilan birga, funksional tizimlar nazariyasi barcha maqgsadli harakatlar
uchun, agar ular natijaga olib kelsa, natijani mustahkamlaydigan, hatto og‘rigni yo‘q
gilishga garatilgan harakatlar uchun ham tegishli afferentatsiya va ijobiy his-tuyg‘ular
mavjudligini taxmin qiladi. Masalan: hissiy harakat, aksirish kabi. Hamma
muvaffaqgiyatli aksirish harakati bilan gabul giladigan hissiyotning gadonik va
protopatik tabiatini biladi. Xuddi shu tarzda, aksi ham ma’lum: muvaffagiyatsiz
aksirish birmuncha vaqt davomida gonigmaslik hissi, tugallanmagan narsaning
yogimsiz tuyg‘usini keltirib chigaradi.

Hissiy holatdagi bunday tebranishlar hayvonlar va odamlarning barcha hayotiy
funksiyalariga xosdir. Har ganday magsadli harakatni yakunlovchi ijobiy his-tuyg‘ular
mavjudligining zarurligi, shuningdek, quyidagi fikrlar bilan tasdiglanadi: Ammo shuni
ta’kidlash kerakki, salbiy xarakterdagi hissiy qo‘zg‘alish uzoq davom etadigan ta’sir
va yig‘indiga ega. Salbiy his-tuyg‘ulardan fargli o‘laroq, ijobiy his-tuyg‘ular tasalli
beruvchi ta’sir ko‘rsatadi va ozgina keyingi ta’sir bilan tavsiflanadi. Biroq, ularning
asosiy biologik ahamiyati shundaki, ular avvalgi salbiy his-tuyg‘ularning markaziy va
periferik ta’sirini butunlay yo‘q qilishga godir. Shunday qilib, har ganday magsadga
erishish, gisqa muddatli va hatto uzog muddatli hissiy stresslarning ogibatlarini yo‘q
giladi. Shuning uchun ham, agar u to‘g‘ri tashkil etilgan bo‘lsa, odam mexanizmlardan
to‘g‘ri foydalansa, hayot "Evolyutsiya jarayonida, sog‘lig uchun xavfli bo‘lmagan
individual va ijtimoiy maqgsadli faoliyat jarayonida salbiy hissiy tajribalarni ijobiy
tajribalar bilan almashtirish” uchun ishlab chigilgan (Izard K., 2008).

Tuyg‘ularni almashtirish funksiyasi. Bu funksiya, gaysidir ma’noda, yo*nalish
va tadgiqot faoliyati jarayonida funksional tizimlarni boyitishining teskarisidir.
Rivojlangan funksional tizimlar harakat natijalarini boy gabul giluvchiga ega va
shuning uchun ko‘p sonli boshqariladigan tetiklantiruvchi, vaziyatli va ogohlantiruvchi
vositalarning oraliq natijalariga erishish signalini beradi. Yangi g‘ayrioddiy muhitda
bu stimullarning ba’zilari yo‘q bo‘lishi mumkin va shuning uchun undagi funksional
tizimlar ishlay olmaydi. Bunday holda, keladigan stimullarga bo‘lgan talablarni
kuchsizlantirish kerak, bu hissiyotlar orgali amalga oshiriladi. Yangi g‘ayrioddiy
mubhitda, ehtimollik haqida yaxshi baho berishning iloji yo‘q va natijada xavotir
shakllarini o‘zgartirib, tashvish, go‘rquv yoki xavotirning salbiy his-tuyg‘ulari paydo
bo‘ladi: “Agar shartli refleksni kuchaytirish jarayoni bilan birga bo‘lsa, hissiy
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stressning pasayishi va shu bilan birga dominant (umumlashtirilgan) javobdan qat’iy
tanlangan javoblarga shartli signalga o‘tish, hissiyotlarning paydo bo‘lishi ikkilamchi
umumlashtirishga olib keladi”, deb yozadi J. Nyutten.

Shunday qilib, och odam ovgat bilan bog‘liq bo‘lgan noaniq stimullarni gabul gila
boshlaydi. Emotsional stressning kuchayishi, bir tomondan, xotiradan olinadigan
engramlar diapazonini kengaytiradi, boshga tomondan, bu stimramlarni mavjud
stimullar bilan solishtirganda, "garor gabul gilish" mezonlarini kamaytiradi. Hissiy
stressning paydo bo‘lishi tinch vaziyatdan boshqasiga o‘tish, xatti-harakatlar shakllari,
tashqgi signallarni baholash va ularga javob berish tamoyillari bilan birga keladi.
Fiziologik nugtai nazardan, bu o‘tishning mohiyatini A. A. Uxtomskiy dominanti
tamoyiliga muvofig nozik ixtisoslashtirilgan shartli reaksiyalardan gaytish deb
ta’riflash mumkin. "Tuyg‘ularning kompensatsion ma’nosi ularning o‘rnini bosuvchi
rolida. ljobiy his-tuyg‘ularga kelsak, ularning kompensatsion funksiyasi xatti-
harakatni boshlaydigan ehtiyojga ta’sir qilish orqali amalga oshiriladi. Maqgsadga
erishish ehtimoli past bo‘lgan giyin vaziyatda, hatto kichik muvaffagiyat ham
(ehtimolning oshishi) ijobiy g ayratni keltirib chigaradi, bu esa magsadga erishish
zarurligini oshiradi."

Iroda psixofiziologiyasi. "Iroda" tushunchasi falsafiy, ma’naviy, psixologik va
tasavvufiy adabiyotlarda ko‘p ma’noga ega. Biz buni faqat fiziologik tushuncha
sifatida ko‘rib chigamiz.

Yugorida aytdikki, to‘siglar paydo bo‘lganda, salbiy his-tuyg‘ular kuchayadi va
to‘signi yengish uchun qo‘shimcha energiya yordamini beradi. Ammo bunday o‘sish
ma’lum bir ehtiyojning energiya imkoniyatlari doirasida amalga oshiriladi. Agar to‘siq
muhim bo‘lsa, baribir bu magsadga erishish to‘xtatilishi mumkin. Shunday qilib,
harakatlarning to‘xtatilishi har bir jiddiy to‘siq bilan amalga oshmaydi va ba’zida
davom etsa ham, to‘siqqa qaramay, ehtiyojdan qgat’iy nazar, qo‘shimcha energiya talab
qiladi. Iroda shunday energiya ta’minoti. Xulg-atvorning haqiqiy motivlarini tushunish
giyinligi, har doim ham ularga bardosh bera olmasa-da, ehtiyojlarni boshgaradigan
gandaydir super-regulyatorlar borligiga ishonishni keltirib chigardi. Bunday
regulyatorlar an’anaga ko‘ra, iroda va ong sifatida garaladi. Iroda, u ehtiyojlarni
nazorat gilmasligini ko‘rsatishga harakat giladi, lekin ularning birortasiga qo‘shilib,
uni gondirishga hissa qo‘shmaydi. Ongga kelsak, u ehtiyojlarni gondirish vositalari va
usullari bilan qurollanish bilan shug‘ullanadi.

TAHLIL VA NATIJALAR
Shunday qilib, iroda ham, ong ham ehtiyojlarning o‘zgarishi, ularning keyingi
rivojlanish bosqichidir. Biz ixtiyoriy xulg-atvorning filogenetik sharti I.P. Pavlov
tomonidan tasvirlangan “erkinlik refleksi” deb hisoblaymiz. Pavlov bir xil mudofaa
reaksiyasidan ko‘ra, itning motor faolligini cheklashga garshiligini tengsiz daraja
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sifatida ko‘rdi. "Erkinlik refleksi" - bu xulg-atvorning mustaqil shakli bo‘lib, u uchun
to‘siq ozig-ovgat yig‘ish uchun ozig-ovgatdan ko‘ra yetarlicha rag‘batlantiruvchi
vazifani bajaradi, og‘rig bu mudofaa reaksiyasi uchun, yangi kutilmagan
rag‘batlantirishdir (llyin E., 2013). Ozig-ovqat yo‘lida to‘sigga duch kelgan hayvon,
ilgari ovqgatni kuchaytirishga olib kelgan harakat variantlarini emas, balki shu kabi
to‘siglarni bartaraf etishning xotirada saqlanadigan usullarini go‘llay boshlaydi.
Magsadga erishishni ta’minlaydigan xulg-atvorni tartibga solish jarayonida tartibga
solinadigan harakatlarning tarkibini aniglaydigan asosiy sabab emas, balki to‘signing
tabiati. To‘siq tufayli yuzaga kelgan faoliyat, ayrim hollarda, boshlang‘ich impulsni
orga fonga surib go‘yishi mumkin, keyin biz o‘jarlik, xulg-atvor bilan uchrashamiz, bu
yerda yengish oz magsadiga aylandi va asl motiv o‘z ma’nosini yo‘qotadi va hatto
unutiladi”.

Demak, iroda bu to‘siglarni yengib o‘tish zaruratidir. Boshga har ganday ehtiyoj
singari, bu ham yakuniy magsadga erishishdan oldin to‘signi yengib o‘tish (yoki
yengib o‘tmaslik) natijasida kelib chiggan ijobiy yoki salbiy his-tuyg‘ular manbai
bo‘lishi mumkin. E’tibor bering, irodaning aralashuvi universalni bekor qilmaydi.
Tuyg‘ularni tartibga solish funksiyasi, chunki iroda motivlar ragobatiga to‘sqinlik
qiladi, ya’ni hislar darajasida.

Hissiy intellekt, biz ganday o‘ylamasligimizdan gat’iy nazar - Mayer Salovey va
Goleman qobiliyatlari modellari yoki Bar On va Lyusinning aralash modellari nugtai
nazaridan an’anaviy tarzda protsessual nuqtai nazardan tasvirlangan. Tadqgiqotchining
digqatini fenomen ganday ishlaydi, u nimaga ta’sir qiladi va uning o‘lchangan
koeffitsiyenti nimaga bog‘lig degan savol o‘ziga jalb gilgan. Agar biz ushbu
yondashuvdan foydalansak, biz "his-tuyg‘ular" konstruksiyasining yetakchi
konsepsiyasini aniglash uchun asos sifatida his-tuyg‘ular nazariyalaridan birini
tanlashga majbur bo‘lamiz va shu tariga, bizning fikrimizcha, emotsional intellekt
ishlayotgan hissiy ma’lumot uchun nima kerakligini aniqlaymiz. Ko‘rinib turibdiki,
yugori darajadagi ixtisoslashgan nazariyada bayon etilgan tuyg‘u tushunchasini
"emotsional intellekt" tushunchasi mazmunini belgilovchi eng muhim omillardan biri
deb hisoblash mumkin. Shunday qilib, protsessual tabiat hodisasi sifatida emotsional
intellektning tabiatiga chuqurroq kirib borish uchun biz ishlatilgan ma’lumotlar birligi
sifatida hissiyot tabiatini o‘rganishni davom ettirishimiz kerak. Keling, hissiy aqlning
ta’rifini hissiyotning psixologik nazariyalarining asosiy qoidalari bilan bog‘liq holda
ganday taqdim etish mumkinligini ko‘rib chigaylik:

Tuyg‘ularning psixologik nazariyalarini shartli ravishda bir necha guruhlarga
bo‘lish mumkin: klassik psixologiya maktablari doirasidagi hissiyotlar nazariyasi,
umidsizlik nazariyalari va ehtiyoj-motivatsion nazariyalar. Klassik psixologik
maktablar nazariyalaridagi his-tuyg‘ular tushunchalaridagi farglar XIX asr oxiridan
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boshlab emotsional hodisa konsepsiyasiga ta’sir ko‘rsatgan o‘zgarishlarni kuzatish
imkonini beradi (Freyd Z., 1998).

V. Vundt tomonidan tuzilgan uch o‘lchovli hissiyotlar nazariyasi, hissiyotlarni
"hislar" sifatida tushunishni taklif giladi. Oddiy his-tuyg‘ular muallif tomonidan
boshga birlik elementlari bilan bog‘lanishga godir bo‘lgan va sifat va intensivlik
xususiyatlariga ega bo‘lgan oddiy birliklarga bo‘linmaydigan sezishning subyektiv
elementlariga ishora giladi.

Eksperimental psixologiya asoschisi tomonidan chigarilgan hissiy holatning
birligi (hissiy uzluksizlik) tamoyili, har ganday vaqtda ongdagi his-tuyg‘ular yagona
natijali tuyg‘uga birlashishini bildiradi. Bu prinsipga muvofiq birlashadigan oddiy
tuygular bir-birini o‘zgartiradi va bitta natija tarafidan o‘zgartirilishi mumkin;
individual oddiy his-tuyg‘ular alohida bo‘lishni to‘xtatadi va fagat ongning hissiy
ranglanishiga hissa go‘shadi. Yagona natijali tuyg‘u ham Kkichik tuyg‘udan iborat
bo‘lib, ular kichikdan kattagacha gradatsiya tartibida hosil bo‘ladigan butun tuyg‘u deb
ataladi (oddiy hislar gisman, gisman hislar bitta natijaga birlashadi). Butun tuyg*u oltita
yo‘nalish bilan chegaralangan uch o‘lchovli makonda joylashgan (bipolyar
o‘zgaruvchilar): faollik (xotirjamlik va hayajonga garshi); kuch (engillik va
kuchlanishga qarshi); baholash (norozilik va zavq). Bundan tashgari, tadgiqotchi
bipolyar o‘zgaruvchining u yoki bu qutbidagi tajriba indekslari pozitsiyasining
stimulning intensivligi, sifati va vaqgtinchalik xususiyatlariga bog*ligligini anigladi.
Masalan, hayajonlanish tajribasi yoki rag*batlantirish sifatidagi tinchlik. Oz navbatida,
biz hissiy birlashuvning umumiy tamoyillarini topamiz: elementlar gradatsiyasi prinsipi
(umuman olganda, bitta hissiyotning hukmronligi, ikkinchisiga asosiy xarakterini
beradi) va butunning giymati prinsipi (o‘ziga xoslik). Yakuniy butun tuyg*‘u, fagat uning
tarkibiy gismlarining o‘zaro ta’siri natijasida hosil bo‘ladi) (Vundt V., 2015).

XULOSA VA TAKLIFLAR

Shu nugtai nazardan, hissiy aglni uchta pozitsiyadan (faollik, kuch va pozitivlik)
baholangan, hissiyotlarni tahlil gilishga hissa go‘shadigan, gisman hissiyot to‘g‘risida
hukmlar tuzishga hissa go‘shadigan bilim qobiliyatlari va shaxsiy xususiyatlar majmui
deb hisoblash mumkin. Yoki teng ravishda, his-tuyg‘ular va oldingi stimul parametrlari
(uning intensivligi, sifati va vagtinchalik xususiyatlari) o‘rtasidagi bog*liglikni izlash.

Funksionalizm doirasidagi his-tuyg‘ular nazariyasi hissiyotlarni subyektning
tashgi mubhit bilan moslashuvchan munosabatlarining izi yoki aksi V. Jeyms fikricha,
turli xil his-tuyg‘ularning mavjudligi, tashqi obyektlar ta’siri ostida paydo bo‘ladigan
va bir zumda xabardor bo‘ladigan son-sanoqsiz refleksli harakatlar tufayli amalga
oshishi mumkin. Shunday ekan inson va hissiyotlar orasida butun boshli bir olam bor
desak mubolag‘a bo‘Imaydi. Biz hissiyotlarni emas, balki hissiyotlar bizni boshgaradi.
Siz esa nimani his gilaybsiz? Bu fagat o‘sha insonning ozigagina ayon.
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EXTRACURRICULAR ACTIVITIES AS AN OPPORTUNITY FOR
DESIGNING INDIVIDUAL GROWTH OF PERSONAL DEVELOPMENT OF
A PRIMARY SCHOOL STUDENT

Boxunos llloamon XyceiitHOBUY
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AnHoTaums. [Iporecc JUYHOCTHOTO Pa3BHTHS YYCHHKA HAYaJbHON IIKOJIBI
peanu3yeTcss 4yepe3 MPOCKTUPOBAHUEC WHIWBHIYAIBHBIX MapIIPYTOB, KaK Ba)XHOE
HaIpaBJICHUE TeJaroruyeckoro au3aiiHa. OCHOBHAs IEJIb JAHHOTO HMCCIICIOBaHUS
3aKJIFOYACTCS B H3YYCHUH BO3MOXKHOCTEH TEIarorMyeckoro au3aiiHa s
JUYHOCTHOTO PAa3BUTHSA YYAINIUXCA B YCIOBUAX BHEYPOYHOM JEATEIHHOCTH.
[TpoekTHpOBaHKEe WHAMBUAYAJIBHOTO MapIIpyTa Jis YYCHHUKAa HAYaJbHON IITKOJIBI
obecrnieunBaeT Oosiee A(DPEKTHBHYIO OpraHW3alMi y4eOHOro Impolecca Ha
BHECYPOYHBIX 3aHATHUAX M IO3BOJISICT JOCTHTaTh OIPEACICHHBIX IICJICH C y4eTOM
WHIUBUIYaIbHBIX OCOOCHHOCTEH ydaluxcs. AKTyaJdbHOCTh JaHHOH IPOOJIEMBI
ompejieieHa HEOOXOIMMOCTBIO pEearupoBaHUs HAa COBPEMEHHBIC HM3MEHEHUS B
COIMANILHO-KYJIBTYPHBIX YCIOBUSAX M MeToAax oOydenws. OpraHuzanus y4eOHOTO
mpoliecca B COOTBETCTBUHU C TPEOOBAHUSIMU HOPMATHUBHBIX JJOKYMEHTOB CIIOCOOCTBYET
BCECTOPOHHEMY DAa3BUTHUIO YYalIUXCS W CO3[a€T BO3MOXKHOCTH JJisi YCHEIIHOTO
BBHITIOJTHEHUS 00pa3oBaTenbHBIX 3a1ad. Kpome Toro, MHAMBUAYAJIbHBIE MapHIPYTHI
JUYHOCTHOTO Pa3BUTHS JOJDKHBI  pa3padaThiBaThCsl C y4€TOM HWHTEPECOB,
CIIOCOOHOCTEH M MOTPEOHOCTEN yUalTuXcsl, YTO MOXKET MOBBICUTh UX YBEPEHHOCTH B
cebe ¥ CrIocOOCTBOBATH MOTHOIICHHOMY Pa3BUTHIO KaK JIMYHOCTH. ITO MCCIICIOBAHUE
BYKHO JIISI BHEAPEHUS aKTyalbHBIX 1 HHHOBAIIMOHHBIX TIOJIXO0/IOB B MEIarOTUIECKYIO
MPAKTHUKY.

KiaoueBble  cjioBa:  gueypouHas  OesmenlbHOCMb,  NPOEKMUposauue,
UHOUBUOYANBHBILL  MAPWPYM  TUYHOCIHO20 — PA3GUMUSL,  MAPWPYMHBLUL  JUCT,
UHOUBUOYANU3AYUS, NedA202UYeCKAasi NOOOEPIICKA.
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Annotatsiya. Kichik maktab o‘quvchisi uchun shaxsiy rivojlanish jarayoni,
pedagogik dizaynning muhim yo‘nalishi sifatida, individual marshrutlarni loyihalash
orgali amalga oshiriladi. Ushbu tadgigotning asosiy maqgsadi, maktabdan tashqari
mashg‘ulotlar sharoitida o‘quvchilarning shaxsiy rivojlanishi uchun pedagogik dizayn
imkoniyatlarini  o‘rganishdir. Boshlang‘ich sinf o°‘quvchisi uchun individual
marshrutni loyihalash, sinfdan tashgari mashg‘ulotlarda ta’lim jarayonini yanada
samarali tashkil etish va o‘quvchilarning shaxsiy xususiyatlariga mos ravishda
muayyan magsadlarga erishishni ta’minlaydi. Bu masalaning dolzarbligi, bugungi
kunda yangi ijtimoiy-madaniy sharoitlar va o‘qitish usullaridagi o‘zgarishlarga javob
berish zaruriyati bilan belgilanadi. O‘quv jarayonini normativ hujjatlar talablariga mos
holda tashkil etish, o‘quvchilarni har tomonlama rivojlanishiga yordam beradi, ta'lim
vazifalarini  muvaffagiyatli bajarishga imkon vyaratadi. Shuningdek, shaxsiy
rivojlanishning individual marshrutlari o‘quvchilarning gizigishlari, qobiliyatlari va
ehtiyojlarini inobatga olgan holda ishlab chiqilishi kerak, bu esa ularning ozlariga
bo‘lgan ishonchini oshirishi, shaxs sifatida to‘la rivojlanishiga hissa qo*shishi mumkin.
Ushbu tadgigot pedagogik amaliyotda dolzarb va innovatsion yondashuvlarni joriy
etish uchun muhimdir.

Kalit so‘zlar: sinfdan tashqari ishlar, dizayn, shaxsiy rivojlanishning individual
yo ‘nalishi, marshrut varag i, individuallashtirish, pedagogik yordam.

Annotation. The personal development process for primary school students is
implemented as an important aspect of pedagogical design through the planning of
individual routes. The main purpose of this research is to explore the possibilities of
pedagogical design for the personal development of students in extracurricular activity
settings. Designing an individual route for primary school students ensures a more
effective organization of the educational process in extracurricular activities and
facilitates the achievement of specific goals in accordance with the personal
characteristics of the students. The relevance of this issue is determined by the
necessity to respond to the changes in contemporary socio-cultural conditions and
teaching methods. Organizing the educational process in accordance with normative
documents helps students develop in a well-rounded manner and creates opportunities
for them to successfully fulfill educational tasks. Additionally, the individual routes for
personal development should be developed considering the interests, abilities, and
needs of the students, which can enhance their confidence and contribute to their
holistic development as individuals. This research is significant for the introduction of
relevant and innovative approaches in pedagogical practice.

Keywords: extracurricular activities, design, individual personal development
route, itinerary, individualization, pedagogical support.
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BBE/IEHHUE

B HacTtosimee Bpems paccMaTrpuBaeTcs 3ajada B KauyeCTBE IIEPEMEHBI, B
pe3yabTaTe KOTOpOH ¢ APYrUMHU MPoOJIeMaMu aKTyallu3upyeTcsi UHTEPEC K MPoleccy
MIPOCKTUPOBAHMS, KaK K CIIOCOOY co3faHus IeNeBbIX mpooOpasos. [lemarornueckas
Hayka oOTpearupoBajla Ha HOBbIe TpeOOBaHUs OOIIECTBA K pe3yjibTaTaMm
00pa3zoBaTeIbHOMN AEATEIbHOCTH, U3MEHECHUSIM B MPEJCTABICHHBIX IEIAX, PEIICHUIO
3a/1a4 IIKOJIBHOTO OO0Opa3oBaHUs W NyTsIM uX peanusanuu. [IpoexTupoBanue
PETUNNYECKUX MApPUIPYTOB JMYHOCTHOTO PA3BUTHUS BO BHEYPOUHOM JEATEIBHOCTHU
COOTBETCTBYET IOCYJapCTBEHHOMY 3aKa3y Ha pa3paboTky mpoOJjieM BOCIHUTAHUS U
colMalu3alMi IIKOJbHUKOB. Haimie wuccienoBaHue HampsAMyl CBSA3aHO C
COBPEMEHHBIMH 11€JIIMU 00pa30BaHUS.

OnHako B pe3ylbTaTe penpoAyKIHMM  MNEJAarorM4ecKol  penpoayKiuu
WHJMBUYaJbHOTO MapIIpyTa PENEeTUTOPCTBA JAJEKO HE Yy KaXAOro PEerneTUTopa,
HECMOTPsI HAa TO 4YTO B YCIOBHUSIX MCIOJB30BAHUS HCCIEAOBATEIBCKUX U
AKCTIEPUMEHTAIBHBIX (POpM 00yudeHMs] BOCTPEOOBAHHOCTh B TMPOCKTUBHBIX HAayKax
npernojaBaTesicil  yBelMM4MBaeTCs. B HOBOM TOCyAapCTBEHHOM 00pa30oBaTEILHOM
CTaHJapTe HayajdbHOTO OO0Iero oOpa3oBaHWs BIIEPBbIE 3ajaHa OPUEHTUPOBOYHAS
oOpasoBaTenbHas JEATEeIbHOCTh, 3aUKCUPOBAaHHAS B “TIOPTpPETEe BBIMyCKHHKA . B
KAueCTBE MPUOPUTETHBIX JIMYHOCTHBIX PE3YJIbTAaTOB IO CTAaHAAPTY OMNpPEIACICHbI
TOTOBHOCTh M CIIOCOOHOCTH IIKOJbHMKA K JUYHOCTHOMY CaMOOIPEICICHUI0 H
CaMOpPa3BUTHIO, TO3UTHBHAS MOTHBAIIUS K 00YUEHHUIO, MPOTYKTUBHAS ITO3HABATEIbHAS
NeAaTeNbHOCTh. Bce 3TO HampaBieHO HAa aKTUBHU3AILMIO IPOIECCa MEIaroruyeckoro
MIPOCKTUPOBAHMSA. AKTYaJbHOCTb MPOOJIEMBI MPOSKTHPOBAHUS HWHIWBHUIYaTbHOTO
MapiipyTa JHUYHOCTHOTO pPa3BUTHUS MJIQJIIIETO IIKOJbHUKA BO BHEYPOUYHOM
NEeATEeITLHOCTH, 00YCIIOBJIEHHON PSAIOM ITPOTHBOPECUHIA:

- TpeOGoBaHUI K HOPMATHBHBIM JIOKYMEHTAM:

- TPONIECCHl  BO3POXKIEHUS,  HEOOXOAMMBICE IS  MPOEKTUPOBAHUS
VHJMBUYaJbHOIO MAapUIpyTa JIMYHOCTHOTO PA3BUTUSA MIIAQUIETO IIKOJBbHUKA BO
BHEYPOUYHOU JEATEIBHOCTH IIKOJBHUKOB M ITIOCTPOEHHOIO YPOBHS MNPOECKTHUBHOMU
KYJIBTYpPHI [1€/1aroros;

- MOTPEOHOCTH Yy4YUTEIEeH — MpaKTHKa B HAYYHO-METOAUYECKOM MapIipyTe
rnpouecca IUIAHUPOBAHUS WHIMBUIYAJbHOTO, JIMYHOCTHOTO PAa3BUTHUS MIIAJAIIETO
IITKOJIBHUKA W HEJIOCTATOYHOU CTETICHU MPOPaOOTAHHOCTH B HAYYHO-TIEAArOTMUECKHUX
YCJIOBHUSIX OpPraHU3alluy JaHHOTO Mpolecca;

- OmpenelieHWeM BHEYPOUHOH JESITENIbHOCTH KakK OOS3aTENhbHOW YacTH
00pa3oBaTeNIBLHON MPOrpaMMbl U HEAOCTATOYHOM OIICHKH €€ BO3MOKHOCTEH, TaKUX
Kak MPOCTPAHCTBO IS IUIAHHPOBAHUSA CTPYKTYPHBIX MAapLIPYTOB JIMYHOCTHOTO
Pa3BUTHS IKOJIBHUKOB BCEX BO3PACTHBIX IPYMII.
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METOJ0JIOTusA UCCJIEJOBAHUS

[Tonck myTedt  pa3pemieHHWs]  BBISIBICHHBIX  MPOTHBOPEYHH,  MpoOsieM
WCCJICIOBAHMS: TIPH KaKWX YCJIOBHSX BHEYPOYHAS JCATEIBHOCTH OYAET SBISATHCS
MPOCTPAHCTBOM IS MPOCKTUPOBAHUS WHAWNBUAYATHLHOTO MapIIpyTa JTUIYHOCTHOTO
pPa3BUTHS MJIQIIICTO INKOJbHUKA? AKTYadbHOCTh MPOOJIEMBI, HEOOXOAMMOCTHh H
MEPBOHAYATIBLHOCTh €€ PACCMOTPEHHs, C OJHOW CTOPOHBI, M HEIOCTaTOYHAs
TEOPETUYECKAsl M MPAKTUYECKAsl pa3pab0TaHHOCTh, C APYTOH CTOPOHBI, OTIPE/ICIICHBI B
BBEIOOPE TEM JIJIST UCCIICOBAHMS:

“BreypouHas NEATETHHOCTD Kak BO3MO>XHOCTb TUTAHUPOBAHUS
WHIUBUIYAILHOTO  POCTA, JIMYHOCTHOTO Pa3BUTHS  MJIAJIIETO  IIKOJbHUKA .
NHTEHIIMOHANBHOCTh  TOCYJAPCTBEHHOW  CTpaTeTMH 1O  WHIWBHIYaTH3alldN
oOpa3oBaHUs TMO3BOJSIET HaM ONPEACIUTh BHEYPOYHOE MPOCTPAHCTBO KAk
BO3MOXHOCTh JUISl TIPOCKTUPOBAHUS WHAWUBUIYAILHOTO MapHipyTa JAYHOCTHOTO
pPa3BUTHS C ILEIBIO CaMOOIPEACIICHNUS, CTAaHOBJICHUS CYOBEKTHOCTH MIIQJIIIETO
IIKOJIbHUKA. ['ocyaapCcTBeHHBIH 0Opa30BaTEIbHBIM CTaHAAPT HAYaJBLHOTO OOIIETO
o0pa30BaHUs OPUCHTUPYET OOpa30BaTCIIbHBIC YUPEIKIACHHUS IO CO3JAHUIO YCIOBHH
st (OpMUPOBAaHMS JUYHOCTH OOYYaAOIIErocs, pa3BUTHS CIIOCOOHOCTEH W
YHUBEPCAJIbHBIX 3HAHUM, KOTOpble B TMEPCHEKTUBE OyayT CHOCOOCTBOBATH
CaMOOTPAHMYEHUIO M camMopeaju3aluyd IIKOJIbHUKOB. JlocTHYh JMYHOCTHOTO
Pa3BUTHs MJIAQJIIETO IIKOJBbHUKA 332 CUET OCBOCHHS TOJIBKO MPEIMETHBIX MPOTrpaMMm
NPaKTUYECKH HEeBO3MOXXKHO. Heobxoammo wuHTerpanus y4eOHOW M BHEYPOUHOM
NESTENBHOCTU JUIsl BOCCO3JaHUSI 00pa30BaTENbHOTO MPOCTPAHCTBA, IO3BOJISIONIAS
KOKJOMY WIKOJBHUKY BOCCTAaHOBUTH CBOIO YHUKaJIbHOCTh, WHIHUBHUIYaTbHOCTD,
CTaBUTH M PEATU30BBIBATH JUYHOCTHO 3HAYUMBIE 11esu U ujierd. CTaHaapT onpeesserT,
gTo “‘0azoBas oOpa3oBarelibHas MporpaMMa HadaJlbHOTO OOIIEro oOpa3oBaHUs
peanuzyeTcst 00pa3zoBaTEIbHBIM YUPEKACHUEM Yepe3 YUeOHBIN IJIaH U BHEYPOUHYIO
NEATENbHOCTD .

AHAJIN3 JIMTEPATYPbBI

[lon “BHeypounHoit cdepoiti” moOHMMAIOT 00pa3oBaTeIbHYI0  YYEOHYIO
JESITENHHOCTh, COOTBETCTBYIONIYIO Yy4eOHBIM (opmaMm, OTIWYHBIM OT KJIACCHO-
YPOUHOM, W HAIIPAaBICHHYIO Ha JOCTHXEHHE OCHOBHBIX PE3YJbTATOB OCBOCHMS
OCHOBHOM 00pa3oBaTeNbHON MPOrpaMMbl Ha4aJIbHOTO OOIIET0 00pa3oBaHus. Y UeHbIC
B.A.T'opcknit, A.A.Tumodee, J[.B.CMupHOB  OmnpenensroT  BHECYPOUHYIO
JESTENBHOCTh KaK ‘“MUp TBOPUYECTBA, MPOSBIICHUS W PACKPBITUS KaKJIOTO peOEHKa,
CBOMX HMHTEPECOB, YBJICUYCHHUMN, CBOEro “s”°, “SMOIMOHAJIBLHO HAMOJHEHHYIO Cpeay
YBJICUEHHBIX JIET€H U MeJaroror”’, B KOTOPOW €CTh YCIOBHUSA JIsl BbIOOpA, CBOOOAHOE
MPOSIBIICHUE CBOEH BOJIM, TO €CTh JIMYHOCTHOI'O PACKPBITUSA U PA3BUTHS IIKOJIbHUKOB

(AcmomoB A., 2001: 3). YdueHble nmpeaynpekIa0T, 9YTO BHEYPOUHAas JICATCILHOCTD HE
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ABJIAETCS HAYYHOM N00aBKOM K o0mieMy OoOpa3oBaHHUIO, a Hamla Iejlb - H3YYHTh
B3aMMOCBSI3b M IPEEMCTBEHHOCTh 0a30BOr0 M JIONOJHUTEIBHOTO OOpa30BaHHUS.
J.B.I'puropres, b.B.KynpusHOB yKa3bIBalOT, YTO BHEYPOUHAs AEATEIbHOCTD PEIIAET
BCE BUJbI JIEATEIBHOCTH MIKOJBHUKOB (KpoMe y4ueOHOU AesTeNbHOCTH HAa YpPOKE), B
KOTOpPBIX BO3MOXKHO W SBISIETCS BEAYIIMM pEIICHUEM 3a/Jad WX BOCIUTAHUA H
COLIMATIA3AIIIH.

Bunel, Gopmbl U conepxkaHue OEATENBHOCTU JOKHBI OBITh MOJOOpaHbI Tak,
4T00BI 00ECIICUNTh YCTOWYMBOE PA3BUTUE BOCIUTATENBHBIX pe3ynbraToB (['a3man O.,
2000). 3.A.Kokapea, A.C.UrnatbeBa, JI.C.Cekperapb NpuaCpKUBAIOTCS CYITHOCTH
BHEYPOUHOM JESTENIbHOCTH, OXBaThbiBasi BCE BUJABI JEATEIbHOCTH IIKOJbHUKOB, B
KOTOpPBIX B COOTBETCTBUM C OCHOBHOM 00pa3oBaTeIbHONW MPOrpaMMON peuaroTcs
3a/layd  BOCIIMTAaHUS M COLMAJIM3allMM, Pa3BUTHS HHTEPECOB, (OPMHUPOBAHUSA
YHUBEPCAJIbHBIX HAYYHBIX JEHCTBUNA. YYeHble MOJYEPKUBAIOT BHUMAaHHUE, YTO
BHEYpOYHasi JEeATEJIbHOCTh MpeaycMaTpUBaeT A KaXJA0ro oOydaromierocs
MHIUBHYalIbHBIH 00pa3zoBaTenbHbIil MapiipyT (Kess @., 2009).

1. Tlon “BHEypouYHOH TeppUTOpHEH~ B HAIIEH MOJATOTOBKE TPAKTYETCs CUCTEMA
BHE Yy4yeOHOW MHOTO BapHaTUBHOM JHUYHOCTHO-BO3PACTHOM 00pa3oBaTebHON
JEeSTENHHOCTH MJIAJIINX IIKOJLHUKOB, MIPEIIOIaraoleil MHIMBU1yalbHbIA MapIIpyT
pa3BUTHs JUIsl KaXJI0ro oOydaromierocs. J[isi MOJOXKUTENBHOTO BOCHUTATEIHHOIO
sbdexTa BHEypouHasl NEATEIBHOCTh JJIs KaXKIOTO IIKOJbHUKA JOJDKHA OBITh
JUYHOCTHO-3HAaUMMOM. B ocHOBy pemenuss nonoxeHa unaes A.H. JleonTteeBa o
MHOT000pa3uyl aKTUBHOCTH CYOBEKTOB, KOTOpBIE MEPECEKAIOTCS M CBA3BIBAIOTCA B
y371aX ¢ 00bEKTUBHBIMU OPTaHM30BAHHBIMU OTHOIICHUSMU. DTH “y37bI” U €CTh LIEHTP
JUYHOCTH, KOTOPBIH JISKUT HE B MHAUBHUAYyME, a B ero Obitue (Kosanésa T., 2008).

Opranuzanusi JUYHOCTHO-3HAYMMOW BHEYPOYHOU JIEATEIBbHOCTH, YCJIOBUS
paspenieHus IPOTUBOPEUNN MEKIY:

— HYXX[Ibl I€T€l U BO3MOXHOCTH HUX KU3HU;

— BO3MOYKHOCTH peOeHKa U TpeOOBaHUs 00IIeCTBa;

— JIOCTHXKEHUS peOEHKa.

JInyHOCTHO-3HaUMMasi peajbHasl JEATENbHOCTh O00ECleYrBaeT JIMYHOCTHOE
pa3BUTHE MJIAJIIIETO HIKOJIBHHUKA, TAK KaK:

— MOMOTraeT KaXIO0My IIKOJBbHHUKY MIIQJIIIEr0 BO3pacTa OINPEAEIIUTh MHTEpEC,
“cthopmupoBath pe3ak’ Ha HHIWBUYAIbHOE 00pa30BaHNE;

— IPEIOCTaBISIET BO3MOXHOCTh BBIOOpA JTMUYHOCTHO-3HAYMMOM JE€ATEIHHOCTH B
COOTBETCTBHH C COOCTBEHHBIMH MHTEPECAMHU, CIIOCOOHOCTSIMU U BO3MOXKHOCTSIMH;

— PacKpbIBa€T YHUKAJIBHOCTh Ka)KJIOTO YUEHUKA,

— CTUMYJHMPYET K Pa3BUTHIO CYOBEKTHOCTH: CaMOOIPEIEICHHUIO U YCIEUIHOU
caMopeaau3alty.
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BHeypouHOoe mpOCTpaHCTBO CO3/1a€T YCIOBUS JJISI MMO3UTUBHBIX, TUHAMUYHBIX
M3MEHEHUM B JIMUHOCTU peOeHKa B MJIAIIEM IIKOJILHOM BO3pacTe Ojaroaaps:

— OTKPBITOCTH, TOCTYITHOCTH;

— cBOOOAHBIN BHIOOpP BUAOB ACSITEIBHOCTU U CBOOOJHOE MEPEIBUKEHUE BHYTPU
00pazoBaTEILHOTO MPOCTPAHCTBA,

— €CTECTBEHHOI'O PEIICHMs yClieXxa, MHOKECTBEHHOI0 OTBETa Ha €ro ycnex B
yueoe;

— MPOSIBJICHUSI CyOBEKTa, CyObEKTHBIX OTHOIIEHUN B CUTYaIIHIX;

— ¢opMupOBaHUE AKTUBHOU CYOBEKTHO-ACATEILHOCTHOM Mo3uIlluu. TpeboBaHue
“OTKPBITOCTH” BHEYPOUHOI'O MPOCTPAHCTBA OOYCIIOBIEHO HEOOXOIUMOCTBIO CO3/aTh
YCJIOBHS JJIsI CaMOOTPENICNICHUs, 2 HE YYUThIBATh KOHKPETHBIM 00pa3. OTKphITOE
MPOCTPAHCTBO MpeiaraeT cenaTh MKOJIHLHUKY CBOOOHBIN BEIOOP CBOETO MapuipyTa
Pa3BUTHS U3 MHOT00Opa3us mpejjaraéMbIX MPakTHK. 3aKPhIThIE U BHOBb OTKPBITHIC
oOpazoBaTeibHbIC (BHEYPOUHBIE) IPOCTPAHCTBA UMECIOT MPUHITUITHAIBHOE 3HAYCHUE.

B 3akphITBIX MNpOCTpaHCTBaX MapHIPyT pa3BUTHUSI NIKOJbHUKA 3apaHee
Ipeaonpeie/ieH YUUTeJIeM W HE MpeaycMaTpUBaeT HMHBIX BapUAHTOB JIBUKEHUS.
OTtkpbiTOE BHEYpOUHOE OOpa3oBaTEeIbHOE MPOCTPAHCTBO TO3BOJISIET KAXKIOMY
IIKOJILHUKY CJEJIaTh CaMOCTOSITEIbHBI CBOOOIHBIN BHIOOP B COOTBETCTBUU C €IO
MHTEpEeCaMH, CIIOCOOHOCTSIMH, BOZMOXHOCTSAMH 00pa30BaTEIBLHOTO YUPEKICHUS, TO
€CTh B COOTBETCTBUH C “3aKa30M’’ HA UHJMBUIyalIbHOE 00pa30BaHuUE.

BHeypouHasi edaTenbHOCTh, Kak U Jito0as apyras AesTeNbHOCTD, MPEANnoaraet
OCMBICJICHHOE IICJICHANPABICHHOE TPOCKTHUPOBAHUE JEUCTBUM IS JTOCTHUKCHUS
pesynbrarta. [IpoekTupoBanue 0O6pa3oBaTeNbHON NEATEILHOCTH — 3TO BO3MOXHOCTD
M3YYUTH MPOIECC BOCIUTAHUS IIKOJIBHUKOB C TAPAHTUPOBAHHBIM () (PEKTOM.

Msbl  paccmaTpuBaeM — OTKPBITOE  MHOTO  BapHaTUBHOE, BHEYPOYHOE,
oOpa3oBaTelbHOE  MPOCTPAHCTBO, KaK  TMPOCTPAHCTBO €  MOBBIIICHHBIMU
MOTEHIMATbHBIMA BO3MOXHOCTSIMU JIJI IJIAHUPOBAHUS MHIMBUAYAJIBHOI'O MaplipyTa
JUYHOCTHOTO Pa3BUTHUS MIIQJIIETO MKOJIbHHKA.

Bo3moxxHOCTH mpoliecca MPOEKTUPOBAHUST KOHCEPBATUBHBIX MAaplIpPyTOB
pa3BUTHUSA:

— “IMO3BOJISIET MEPEUTH OT OC3IIMYHBIX CUCTEM K CYAh0€ KakI0W JTMIHOCTH

— TmoMoraeT obecrneunTs coOIIoIeHne TpeOOBaHMi 1 0OecTieueHrne TOCTYITHOCTH
o0pa30BaHus NP PANTHUIHBIX CTAPTOBBIX BOZMOXKHOCTSX;

2. — CO3JaeT YCJOBHS Uil peau3allii CBOUX JOCTHKCHHM, JJIS pean3aIiuu
JTUIAPYIOMIEH U pe3yIbTaTuBHOM nesrenpHocTH (Muxaitnosa H., 2001);

— TOABOJMT MIAJUIEr0 IIKOJbHUKA K WHIMBHUIYaJbHOMY MaKCUMyMY, K
OOCTVKEHUIO  JINYHOCTHO-3HAUMMBIX  Henel.  Kareropus — “npoextupoBanue”
BCTPEUAETCS B TEXHUUECKUX U TYMAHUTAPHBIX HaAyKaX U TPAKTYETCS UCCIIEI0OBATEISIMU
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Kak (opma omepexaromero Mpe3eHTalnl, Kak Mpolecc Co3JaHusi Mmpoolpasa, Kak
crocoOHOCTh BUAETH BIiepel. B peneTuiiuu Mbl paccMaTpruBaeM MPOCKTUPOBAHUE KaK
CTpaTeruuyeckoe HampaBieHHoOW mneparorndeckod mnopaepxkku  (O.C.I'azman,
H.b.Kpbuiosa, H.H.Muxaiinosa, @.1. Keins).

ITenarornueckas mnopaepxkka, 1o 3Hadenuto O.C.'asmana — 3710
VHHOBAllMOHHAsl MEAarornyeckas ACATEIIbHOCTh IO OKa3aHUIO MPEBEHTHUBHOW H
OTEPATUBHON TOMOINM B CaMOpPa3BUTHU PeOCHKAa B pa3pelieHUH ero mnpodiieM, B
BOIIpOCAaX, CBS3aHHBIX C  OOy4YeHHWEM, KOMMYHHUKAIMed U  KU3HCHHBIM
camoornpeneneHueM. CyIiHOCTh MeIaroruyeckoi MOoAAEPKKU: MOIIEPKUBAETCS TO,
YTO MMEETCS B HAJIMYMHM, HO HA JOCTATOYHOM YPOBHE, TO €CTh MOJJICPKUBACTCS
CTaHOBJICHHs “‘camocTH”, camocTtosTeabHocTh denoBeka (CaBuuoB E., 2011). H.b.
KpbutoBa  paccMaTpuBaeT  MENAroruyeckyro  MOAJACPXKKY  KaK  “MSATKYI0”
MeJarorMueCcKyro MOMOIIlb (B OTJIMYKE OT MEeJaroruku BO3AEHCTBHS ) COTPYIHUYECTRO,
B3aUMOBJIMSIHUE, YCIIOBUSI JJIsl CTAHOBJICHUS CaMOCTH peOEHKa, OCHOBAaHHYIO Ha
IPUHITUIIAX CBOOOBI, OTKPBITOCTH, TOBAPUIIECKUX OTHOIICHUN MEXIY YUYHTEIEM U
YYEHUKOM: PEIIMTEIbHO BOCTIPUHUMATH €70 KaK JIMYHOCTh, YBAKaTh €ro JJOCTOMHCTBA,
npaBa peOCEHKa Ha CBOOOAY, pelyTalul, TMOOIMPEHUE CaMOCTOSTEIHHOCTH,
HE3aBUCHUMOCTb.

H.H. MuxaiinoBa: kpeauTanus TOAACPXKKH ‘‘MEXaHM3Ma aBTOHOMU3AIUU
JIUYHOCTH .

Lenp negarorunyeckoi NOAAEPKKH — CO3IaHUE YCIOBUH JIJIS peajin3alyy NpaB HA
YHUKAJIBHOCTh, CAMOLEHHOCTh, aBTOHOMHIO JIMYHOCTH IIKOJIbHUKA (CaMOIO3HAHMUE,
CaMOOILIEHKa, CaMOKOHTPOJIb, pediekcus) B Mpolecce KU3HEIeATenbHOCTH. Jlms
noctrxennn nenern H.H. MuxaiinoBa BeIBea alirOPUTM JEUCTBUM:

— 00BEKTUBHOTO MOTEHITMAJIA 00YYaIOIIEeTOCs;

— CTUMYJIUPDOBAHHWE TMPOSBICHUS M peaIu3alli HOPMAaJbHBIX WHTEPECOB
IIKOJIbHUKA;

— TMOAJEPKKAa B CMBICIOO0pa3yIoOIIe AeSTeNTbHOCTH, B CaMOpean3alii Ha
OCHOBE CaMOONIPEAECIICHUSI;

— co3manue pedaexkcuBHoro mpoctpaHcTBa. D.M.Kesns cdopmynmuposana
KOHIIEIILIMIO OIEPEXKAIOMIE NeIarorndyeCKom NOAAECPKKHA JIMYHOCTHOTO Pa3BUTHUSA
MJIQJIIIETO IIKOJBbHUKA CIEAYIONMM 00pa3oM: “OTO peajbHas JEATEIBHOCTH IIO
MOJICIIMPOBAHUIO YCIOBHUI U TPACKTOPHUI Pa3BUTHS TUYHOCTH peOCHKA B YCIOBUSIX €0
KU3HEHHOTO camoomnpenencHusi. Ona Habmo1aeT 3a CyObeKTHBIM B3aUMOJICHCTBUEM,
KOMIUTIEKCOM CpeICTB MHAuBHIyanbHO# momomu” (CaBuuos E., 2011: 90).

JIns cucteMsbl NeAaroru4ecKor NOAAEPKKH NEHHBIMU W 3HAYUMBIMU SIBJISTFOTCSA
KOHIENIMHU: IIKOoJAbl Oyaymiero I1I.A.AMOHAmBUIN, OpraHW3ays BOCHUTAHUS
A.B.Mynpuka, Monenu ImKojdbHOro camopazputusi yyammxcs A.H.Ty6Gensckoro,

M.IL.IlernanHa. OHKM ompenenuiau MPOECKTUPOBAHME MHAMBUAYAIBHOIO MapuipyTa
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JUYHOCTHOTO  pPa3BUTUSA  MJAJAIIEr0  IIKOJbHHUKA  KaK  CTPaTErMuYEecKyIo,
[IEAArorn4ecKylo, HalpaBICHHYI0 Ha MOAJEP)KKY YCIEIIHOM caMopeanu3aldd Ha
OCHOBE MPOTHO3UPOBAHMS M IJIAHUPOBAHUS JIMYHOCTHO - 3HAUMMOM NI€ATEIBbHOCTH.
Takum oOpa3zoM, BbIJIETIEHBI TPU 3HAYMMBIX acleKTa IMpolecca NPOEKTUPOBAHUS s
ATOT'0 UCCIIETOBAHMSL:

1) HanpaBJICHUE TIEArOTUYECKOM TTOIICPIKKY;

2) meparoruyeckasi TEXHOJIOTHs, OOECHedYeHHe MPaKTUYECKUX TpeOoBaHUMU
MHIUBUIYaN3alMU 00pa30BaHus;

3) mpouecc co3JaHusi BapUATUBHOM CTPYKTYpbl NPOJBHUXKEHHUS LIKOJIbHUKA B
00pa30BaTE€IbHOM  MPOCTPAHCTBE  IIKOJIBI, IPOEKTUPYEMOM  COBMECTHO C
IIPENOAABATEIEM HAa OCHOBE IICHXOJIOrO-TEJaroru4eckol JAMAarHOCTUKH, C yYETOM
BO3PACTHBIX OCOOEHHOCTEHN, 0OCOOEHHOCTEN U 3aJaTKOB, TBOPUYECKUX MPUCTPACTUN U
MHTEPECOB C LIEIbI0 CAMOONPEEIICHUS U YCIIEIIHON caMOpeaTn3aluu.

AHAJIN3 U PE3YJIBTATBI

CymHOCTh  mpoliecca  MPOEKTUPOBAHUS ~ MHIAMBUAYAIBHOTO  MaplipyTa
JUYHOCTHOTO PA3BUTHS — IIE€JIOCTHAS JCATEIHHOCTh IO CTAHOBJICHUIO CYOBEKTHOCTH B
peOeHKe: KOHCTUTYIIMU €r0 YHUKAITBHOCTH, PACKPBITHE U MOJACPIKKA €ro aKTyaJIbHbBIX
U HOBBIX BO3MOXKHOCTEW, CO3JaHHE YCJIOBUM IJ1 WX BBICIIEH peaTu3alui.
ConepxanueM  mpolecca  NPOEKTUPOBaHUS  MHAWMBHAYAJIbHOIO  Mapuipyra
JUYHOCTHOTO PAa3BUTHS IIKOJIBHUKA SIBIISIETCS IPOTHO3MPOBAHUE, IUIAHHUPOBAHUE
NEATEIbHOCTH C IEJSIMU  CAMOOIPENEIEHUs M YCHEIIHOW caMopealn3alni.
[IpeamMeToM MNPOEKTHPOBAHUS  ABJISETCS HE JUYHOCTh IIKOJIBHUKA, a €ro
WHIUBUIYabHBI MapuIpyT, Ha KOTOPOM TIPOUCXOIST TMPOIECCh 00pabOTKH U
pa3BUTHE JIMYHOCTHBIX KayecTB 4esnoBeka. IIpomecc mnpoexktupoBanuss UM
MHOTOACIIEKTHBIN, 3aTparuBaeT CJIAEAyIOIIHMEe O00JIaCTh JIMYHOCTH  MIIAJIIIETO
IIKOJIbHUKA!

— MOTHBALMOHHAsA: OCO3HAHME MOTHMBOB JIMYHOCTHO-aKTUBHOM JEATEIIBHOCTH,
OpHMEHTALIMS Ha YCIIEX;

— KOTHUTHUBHASI: OCMBICJIIEHUE LEJIEH M 3aJa4 CBOEr0 JUYHOCTHOIO PAa3BUTHS,
CaMOOIIPEICIICHUE;

— TpebyeT OCO3HAaHHOTO 3aKa3a Ha WHAMBHAyaJdbHOE 00pa3oBaHWHE;
NEATENbHOCTHAS: aKTUBHASA, IPOJIYKTUBHAS, INYHOCTHO-3HAUYNMAs 1€ TEIbHOCTD;

— pedIeKTUBHO-OIICHOYHAS: aJICKBaTHAsE CaMOOIIEHKa HAa OCHOBE JATbHEHIIETO
ycnexa.

Pe3zynpraTromM mponecca SBISIETCS NPOEKTUPOBAHWE NEPCOHAIBHBIM IyTh —
VHIWBUYaJbHBI MapUIpyT JWYHOCTHOTO PAa3BUTHS MJIAQUIETO IIKOJbHHUKA,
OpPUEHTUPOBAHHBIA HA CaMOOIPEJCICHUE U  YCICHIHYK CaMOpealu3aluio.
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[TpuHuHUNMaNBHBEIMU TPEOOBAHUSIMU K OPTaHU3AIUY MPOIIECCa PEKOHCTPYUPOBAHUS BO
BHEYPOUYHOM MPOCTPAHCTBE OOIIE00pa30BATEIbHON IKOJbI SBISIOTCS

1)  y4eT JTUYHOCTHBIX KAueCTB MPEJCTaBUTENICH Pa3HBIX CTPAaH U HWHTEPECOB,
3ampoc 00y4yaromierocs;

2) obecrieueHre BapUaTUBHBIX, B3AMMOOMOIHIEMBbIX KYJIbTYPHBIX MPAKTHUK;

3) uHIUBHUAYaJIbHAS OpTraHU3allvs BUAOB JAEATEIbHOCTH, 00beAMHEHNE U
BKJIIOYEHHUE UX B KOJJIEKTUBHYIO JI€SITEIHHOCTH;

4) MOUCKOBBIN PEXKUM HOBBIX BUIOB YCTICITHON NESITEIHHOCTH;

5) onpeneNuTh pealIbHYI0 NIEJaroTHYeCKy0 MOAEP>KKY Ha OCHOBE
WHTEPECOB U MOTHBALIUU JICTECH: CTUMYJIUPOBAHUE IIKOJIBHUKOB K CAMOOIPEIEICHUIO
U caMopeaTu3alllu.

Pa3paboranHas cxemMa MPOEKTHUPOBAHUS TMPEJIoiaraeT CJICAYIOIMUN alropuTM
JICUCTBUM:

1) wWccaenoBaHUE YCIOBHM, CUTYaIlMid, BO3MOXHOCTEH JTUYHOCTHOTO Pa3BUTHUS
MJIQJIIETO MIKOJBHUKA;

2) COCTaBJIGHWE IIEAaroriyeckoro IMPOTHO3a Ha OCHOBE pe3yJbTaTOB
IPOBEICHHOM JTMAarHOCTHKY;

3) mpOeKTUpPOBAHUE MPOIIECCYATbHBIX IIAroB;

4) xouy;

5) 3HaIO Kak;

6) mMory;

7) opraHu3zaius OLEHOYHON JeATEIHHOCTU C MO3UIINU CYObEKTa,
peanu3yromero coOCTBEHHbIE HWHTEPECH; B Ciydae HEOOXOJUMOCTH MPOBECTU
THIATENIbHYI0O KOPPEKTUPOBKY B COOTBETCTBUM C 3aJIaHHBIMU  IIEHHOCTHBIMU
OpUEHTUPAMU;

8) MOBBIIIIEHUE JINYHON OTBETCTBEHHOCTH YUE€HHKA 32 PE3YJIbTAThl CBOCH
NEeATEIbHOCTH.

BbIBO/IbI 1 TIPEJJIOKEHUSA

PesynpTaToM mpOEKTHpPOBaHUSA SBISETCS pPa3pabOTaHHBIM WHIUBHUIYATbHBIN
MapuIpyT JUYHOCTHOTO Pa3BUTHS, KOTOPBIM 3aMMCAaH B MAPUIPYTHOM JIUCTE. ABTOPOM
MapUIpyTa SBJISETCS IKOJIBHUK, TOATOMY MAPLUIPYTHBIM JUCT 3apOoca HAYMHAETCSA C
MHTEpeca BOCHUTAHHUKA. 3arojHAETCS MapUIPyTHBIM JUCTOK COBMECTHO CO
B3POCJIBIMU.

B xone m3ydeHus omblTa OpraHuW3alid BHEYPOUYHOW JEATENBHOCTA W HOBBIX
HOPMATHUBHBIX IOKYMEHTOB BBIJICTISIFOTCS MPUHITUITHATBLHBIE OCOOCHHOCTH U yCIIOBUS
MPAKTUYECKOM  peanu3aldd NPOCKTHUPOBAHUS  WHIAWBUIYaJIbHOIO  MapuipyTa
JIMYHOCTHOTO Pa3BUTHS MJIAJIIIETO MIKOJbHUKA BO BHEYPOUHOU JE€SATEIBHOCTH.

OcobeHHocTH:
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1. AKTUBHOCTb, MHOTOBapHUaTUBHOCTh. Y YEHUK anpoOUpPyeT CBOM MHTEPECHI U
CIOCOOHOCTU B PA3JIMYHBIX BHUJIaX JEATEIBHOCTH (HampuMep, B XyHA0KECTBEHHOMU
NEATeNIbHOCTU: MY3bIKa, JpaMa, >KUBOIKCH, Xopeorpadus, HAPOJHBIE MPOMBICIHI);
OMpeNIeNIEHHO JIeaeT BIBOBI, IBMYKETCSI B BRLIOPAHHOM HAIpaBJICHUU.

2. OtkpeiTOoCcTh. OOy4Yasi, IPOUCXOIUT CBOOOAHBIN BHIOOP XOMASIIETO MapuipyTa
Pa3BUTHUS U3 MHOT000pa3us MpeiaraéMbIX MPaAKTHK, TO €CTh MPOUCXOIUT JIMYHOCTHO-
pa3BUBAIOIIEE JICUCTBUE — CAMOOIPEICIICHHUE;

3. OpUEeHTUPOBAHHOCTh HA IMYHOCTHOE Pa3BUTHE (MHTEILICKTYalIbHOE, JyXOBHO-
HPaBCTBEHHOE, PEUHOE, TBOPUYECKOE);

4. TpeboBaHus K pe3yjbTaraMm (PaBHOIPABHO C YPOYHOM IMMOBEPXHOCTHIO, HE
SIBJISIIOTCSL  JIOTIOJTHUTEIBHBIMU  MOCTEJCTBUSIMU  00pa30BaTEIbHONM  MPOTPAMMBI
IITKOJIBI ).

VY 10BIIETBOPEHNE UHTEPECOB U MJIAJIIIETO BOCIIUTAHUS ITKOJIBHUKOB MMPOUCXOIAT
HanboJiee YCICIIHO TTPU COOJIIOICHUH CIEAYIONTUX YCIOBUIA:

1) BHEypouHasl JEATEILHOCTh OTJIMYACTCS OT YPOUHOH CHCTEMbI OOy4YeHHUs U
BKJIIOYAET MJIAJIINX [IKOJbHUKOB B MHOIOBAPUATUBHYIO MO HAaIMPABJICHUSM,
Pa3HOOOPa3HYIO MO COAEPKAHUIO M YPOBHSAM CJIIOKHOCTH JIEATEIIHOCTD;

2) UWHAUBHUIyaJIU3alMs BHEYPOYHOTO  0Opa3oBaTEIbHOIO  IMPOCTPAHCTBA
(TIpoeKkTupOBaHNE MHAUBHUIYATLHOT'O MapIIPyTa TUIYHOCTHOTO PA3BUTHS JIJISI KaXKIOTO
o0ydJaromerocss ¢ y4eToM HWHIAWBUYAJIbLHOTO YPOBHSI, CTAPTOBBIX BO3MOXKHOCTEH,
WHIUBUTYaJIbHBIX CTIOCOOHOCTEN U MHIUBUYAJIbHBIX HHTEPECOB);

3) npuBJIEYEHHE NIEArOroB K MPOTHOCTUYECKUM U MPOECKTHBIM T€XHOJIOTHUSM;

4)o0pa3oBaTelIbHBIC  MPOrpaMMbl  BHEYPOUYHOM  JEATEIBHOCTH  IIKOJIBI
peamu3yloTCsl 4Yepe3 CHUCTEMY KPY)KKOB, CEKIUi, (aKyJIbTaTHBOB, OpPraHU3AIHIO
00I11eCTBEHHO-TIOJIC3HOM M COIMAITLHO 3HAYUMOMN MPAKTUKH;

5) conepkaTtenbHOE HAMOJHEHUE MNPOTrpaMMHONM BHEYPOUHOM JEATEIHLHOCTH,
YCIIOBUSA ISl JUYHOCTHOT'O PA3BUTHUS MJIAJIIINX IIKOJIbHUKOB;

6) onTUMaiIbHas MOJICJIb BHEYPOUHOU NESATEIbHOCTH CO3/1aHa Ha OCHOBE BCEX
BHYTPEHHHX PECypCcOB (hOPMAITMIOHHOTO BOCCTAHOBJICHHUS.

Takum oOpa3zoM, IPOCKTUPOBAHWE WHIWBHUAYAJTBHOTO MapIIpyTa JHUYHOCTHOTO
pa3BUTHS MJAJIIETO IIKOJbHUKA BO BHEYPOYHOU JESITEIBHOCTH IIO3BOJIAET
HaOMI0aTh, (UKCUPOBATh HM  KOPPEKTHPOBATH H3MEHEHHS BO  B3IJIAAX,
pedbopMupoBaTh, MOTPEONATH 3HAHHWS MJIAAIICTO IIKOJIbHUKA, IIOHUMATh |
OCMBICTIMBATh CIMIOCOOBI IEUCTBUM IJISI JOCTHKEHUS TUIYHOCTHO-3HAYUMOM TIETIH.

[TpakTryeckas peaym3anys MapIipyTa 00eCIieunBacT ABMKCHHE 00yJaromerocs
K  HOBOM  pedopmanuu: CaMOCTOSITEJIBHYKD ~ aKTHUBHOCTB, OCO3HAHHOE
CaMOOIIpEICIICHUE, YCICIIHYK camopeanu3anuio. [IpoektupoBanne u peanuszanus
UM noasoaut miaamero pebeHka K HHANBUAYATbHOMY MAaKCUMYMY, K TOCTH)KEHUIO

OCHOBHBIX II€JI€H, JIMYHOCTHOMY CaMOpa3BUTHIO. BHeypoudHas [esSTEeIbHOCTh
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OCO3HAHHO BbIOpaHAa HaMHU MJis NEPENpOEKTUPOBAHUS, TAK KaK B OTKPBITOM,
MHOTOBapMaTUBHOM 00pa30BaTEIbHOM MPOCTPAHCTBE PEOCHOK OOHAPYKUBAET CBOIO
YHUKaJbHOCTb, €MY BO3BpAllla€TCsl BO3MOXKHOCTh BBIOOpa JEATENbHOCTH B
COOTBETCTBHH C COOCTBEHHBIMH MHTEPECAMH, CIOCOOHOCTSIMU U BO3MOKHOCTSIMU, TO
€CTh YIIIYyOJIEHHOE Pa3BUTHE JTUYHOCTH.
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AHHOTaNMs. JTO UCCIICIOBAHKUE BKIIOYACT B ce0s MCUXOJIOTHUYECKOE N3yUCHHE
pPEe3yIbTATOB TPYIIOBOW CYOBEKTHOW pPabOTHl CpEeAr CTYACHTOB-TICUXOJIOTOB C
UCIIOJIb30BAaHUEM IIECTH WHTEPAKTHUBHBIX IUIATGOpPM, HANPaBICHHBIX HAa pa3BUTHE
TPAaHCMOJAJIBHOTO HHTEJUIEKTa. B uccienoBaHuM pe3yibTaTbl  TECTUPOBAHUSA
YYaCTHUKOB OBLIN COMOCTABJIEHBI C IIOMOIIBIO CUCTEMBI «JI0 U TOCJIE, UTO MO3BOJIUIO
BBISIBUTHh M3MeHeHus. [lonydueHHble naHHbIE ObUIM COMOCTaBIEHBI C pe3yJjbTaTaMu
KOHTPOJBHOM TpPYMNIbl, YTO Jal0 BO3MOXKHOCTH OLEHUTH 3(H(PEKTUBHOCTH
MHTEPAKTUBHBIX IIATGOPM B pa3BUTUU TPAHCMOJAIBHOTO WHTEIUIEKTa. OTH
MCCJIEIOBAHMS CITy>)KaT OCHOBOW it pa3paboTKu anropuTMOB  (GOpPMHUPOBAHUS
MHTEJUIEKTYaJIbHBIX CIIOCOOHOCTEN dYepe3 MPUMEHEHUE HOBBIX METOHOJOTHYECKHUX
MOJXOJIOB B TCHUXOJOTHH. Pe3ynbTaThl MOJYEPKUBAIOT HEOOXOIWMOCTh BHEIPEHUS
WHHOBAI[MOHHBIX TEXHOJIOTUI B CUCTEMY 00pa30BaHUS O MCUXOJIOTUH U MPEJIaraioT
HAyYHO-TEOPETUUECKUE PEIICHUS MPOOIEMBI.

KialoueBble ciaoBa:  o00yueHus,  CmMyOeHmM-NCUXon02,  MpPAHCMOOAIbHbLLL
UHmMeNneKm, a2ioOmuHUpPOBAHHAs 2emepPO2eHHOCMb, MPAH3UMOPHAS MPEGOAHCHOCMb

Annotatsiya. Ushbu tadgiqot psixologiya talabalari o‘rtasida transmodal
intellektni rivojlantirishga qaratilgan oltita interfaol platformalar asosida guruh
subyektiv ishining natijalarini psixologik o‘rganish jarayonini o‘z ichiga oladi.
Tadqigotda ishtirokchilar o‘rtasida sinov natijalari "oldin va keyin" tizimi yordamida
tagqoslandi, bu esa o‘zgarishlarni aniglash imkonini berdi. Olingan natijalar nazorat
guruhi natijalari bilan solishtirilib, transmodal intellektni rivojlantirishdagi interfaol
platformalarning samaradorligi baholandi. Ushbu izlanishlar, psixologiya ta’limida
yangi metodologik yondashuvlarni qo‘llash orgali intellektual qobiliyatlarni
shakllantirishga oid algoritmlarni ishlab chigishga xizmat giladi. Natijalar, psixologiya
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ta’limida innovatsion texnologiyalarni joriy etishning zarurligini ta’kidlaydi va
muammoning ilmiy-nazariy yechimlarini taklif etadi.

Kalit so‘zlar: o ‘qitish, transmodal intellekt, aglutinatsiyalangan heterogenlik,
transit vahima

Annotation. This study encompasses the psychological examination of group
subjective work results among psychology students focused on the development of
transmodal intelligence through six interactive platforms. The study involved
comparing test results of participants using a "before and after" system, allowing for
the identification of changes. The obtained results were compared with the control
group results to assess the effectiveness of the interactive platforms in developing
transmodal intelligence. These investigations contribute to the development of
algorithms aimed at shaping intellectual abilities by applying new methodological
approaches in psychology education. The findings emphasize the necessity of
integrating innovative technologies into psychology education and propose scientific-
theoretical solutions to the problem.

Keywords: teaching, student-psykhologist, transmodal intelligence, agglutinated
heterogeneity, transient anxiety

BBEJIEHUE

[Ipo6nembr popmupoBanus NpodhecCUOHANBHBIX KAa4eCcTB NPHU IMOATOTOBKE
OyIylIMX KaJpoB BCEr/a ABISUIMCH aKTyalIbHBIMU, HO B 21 Beke oHU 00pennd ocoboe
3HauU€HHE B CBSI3U C aHTPOMNoJorHueckor kartactpodoii. Ilcuxonorus xkak Hayka, B
MPOLUIOM BBICTpAaWBaJlaCh Ha W3YYEHUU KPHU3HUCOB JIMYHOCTH U CIIOCOOOB WX
npeojoyieHus. YermoBe4ecTBO HE HMENO ONbITa XU3HU B YCIOBHSIX TJIOOQIBHOU
KaTtacTpodbl, BOT MOYEMY BO3PACTAET POJIb IMCUXOJIOTOB KaK CIEI[UATUCTOB, KOTOPHIE
B IIEPBYIO OUepe/Ib JTOJDKHBI OOPECTH P HOBEHIITUX 3HAHUHN, YMECHUN U HABBIKOB JIJIs
OKa3aHUs MOMOIIH JIIoAIM U coobmectBaMm. Kak numer gunocod I'mpenoxk .. ‘B
MHUpPE aHTPOIIOJIOTHYECKON KaTacTpO(bl CKOPOCTH CMEHBI OJTHOT'O COOBITHSI APYTUM TaK
BEJIMKA, YTO 3HAYEHUS ¥ CMBICIIBI HE YCIIEBAIOT OCECTh. BhIacTh B 0caioK. A e€ciii OHH
U KPHUCTAJUTM3YIOTCSA, TO MBI UX HE ycleBaeMm cienarh ¢aktoM co3HaHus. [loaTomy
CEroJIHsl Ka)KJOMy M3 HAC MPUXOJIUTCS KUTh B PEKHME HEU3BJICUEHHOTO CMBbICHA’.
J1eno B TOM, ICUXOJIOTHS B CBOMX UCCIIEIOBAHUAX CTPOUJIACh HA U3YUYCHUN YETIOBEKA,
KOTOPBIN KW B MUPE MaJIbIX WH(POPMAITMOHHBIX CKOpOCTei. Temeps ke B TCUXHUKE
COBPEMEHHOT'O HYEJIOBEKa O0pa3yeTcsi MHOTO CMBICIOBBIX MYCTOT W3-3a OOJBIIOTO
o0beMa moTpedisieMoil WH(pOpMAIMK, TOITOMY MBI YacTO CTald BCTPEUYATHCSA C
a0CypIHBIMUA CHUTyallsIMU B ToBeneHMH miojeid. DyHmameHTalbHBIE IIEHHOCTH,
pEryaupyroume nopsaoK B 5KU3HU Mace JIFOJIeH, 3HAYUTEIbHO 0CJIa0iu. 3HAYUTEIBHO
YMEHBIIIWIACh POJIb BOJIEBBIX YCUJIUU MPU JOCTHXKEHUU 1LIEJIeH, 3aMEHUB CO00H TATY K
YAOBOJIbCTBUSAM, OCOOCHHO Yy Mosiofexu. COOTBETCTBEHHO, BO3HHMKAaeT 3ajaya
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ONTUMM3ALUU MICUXUKH, 00ECIIEUEHHUs €€ LEJOCTHOCTH Y OyIyIIMX CHEeUaIncTOB. B
JAHHBI MOMEHT IIOKa 4YTO IIKOJBl M BY3bl HAKa4MBAaIOT MOJIOAOE ITOKOJEHHE
aKaJleMUYECKUMH 3HAHUSMU TME€PBOro MOpAIKa, (POPMUPYIOT KPUCTATIMYECKUI
MHTEJUIEKT, CYIECTBEHHO OIpaHUYUBas pPa3BUTHE CYOBEKTHBIX KAY€CTB M Pa3BUTHE
MTOJABMKHOT'O MHTEIJIEKTA.

AHAJIN3 JIUTEPATYPHBI

Kaxk npaBuio, mo000il By3 peanu3yeT yueOHbIE UIaH U NPOrPaMMBbl, UCIIOIb3Ys
MHTEPAKTUBHYIO IUIOIIAAKYy IMEpPBOro poja (ONpeaeneHHOCTh), TpPaHCIUpYeT U
OTBEYAET 3a KA4YeCTBO YCBOCHMs CTaHAAPTHBIX 3HAHWUW, YMEHUW U HaBBIKOB.
CpaBHUTEIBHO MaJjO MCIOJIb3yeTCS WMHTEPAKTUBHAS IUIOLIAJKa BTOPOTO poja, rie
pa3BuBaeTcsi  peEKCMBHOE W  AHAIMTUYECKOE  MbIIUICHHE  (4acTU4HAas
HEONPEeIeJICHHOCTD), MO3BOJISIONIEE BBIXOJUTH 3a MpEAesibl CTaHAAPTHBIX CXEM U
MojieNied, UCKaTh HOBOE M JienaTh OTKpbITHs. Ho TpeOboBaHue BpeMEeHM TIacuT, YTO
HAJI0 YTO -TO MEHSITh B CUCTEME IIIKOJILHOTO M BBICIIIEro 00pa3zoBanusi. Ha Har B3,
Opy TOATOTOBKE OYIYIIMX CHEIUAIMCTOB, Ba)XXHO pPa3BUBATh TPAHCMOJIATBHBIN
uaTe/uiekT (Xoxiona JI., 2020).

N3 GonpIoro KojaudecTBa CHEHHATBHOCTEH CIIeyeT BBIICIUTH MOJITOTOBKY
OyIylMX TPaKTUYECKUX TMCUXOJIOroB. [IpakTHueckuil Mcuxonor 3a BpeMs y4eObl
JIOJI’KEH OCBOUTH MHOKECTBO TEOPETUUYECKUX 3HAHUHN, OCBOUTH METObI HCCIICIOBAHUS
U METOJUKHA TICUXOAMATHOCTUKH. OTHUX TO3UIUMH B Yy4eOHOM TIUIaHE SIBHO
HEJO0CTATOYHO, T.K. OyIyIIMi MCUXOJIOT JOJIKEH, B MEPBYIO O4Yepe/ib, KaueCTBEHHO
nopaboTarh caM Haja co0oil, Hag cBouMU npobiaemamu. Crienupuka yaeOHOTO MiaHa
HE TMpeArnoaraet nogo0Horo poja 3aHsaTuil. [loutn He ucnonb3yeTcs HHTEpAKTUBHAS
TIOMIAJKa TPETHETO POJIA, T/I€ MIIET ONOpa Ha UHTYUTUBHO-UYBCTBEHHOE BOCTIPUSATHE
Y pa3BUTHE UHTYUIMU (MaKCUMaJIbHAS HEOIPEICICHHOCTh). A B Hallle BpeMs Kak pa3
HAJI0 YMETh ONMMUPATHCA Ha MPUHIUN ‘WU TyJAa, HE 3HAIO KyJa, IPUHECH TO, HE 3HAIO
YTO’, pa3BUBaTh OHMMaTHIO. VHTEpakTHBHas IUIONIAJKa YETBEPTOrO0 pojJa Kak
MPUHIIMITHAIBHO HOBas B Mpoliecce OOydeHHs TMpeaHa3HaueHa JUIsl pPa3BUTHUS
apXyCHOTO MBIIIJIEHUS (apXyc-OlepaTop HEJIWHEWHOrO0 MBIIUIEHUS). ApXyCcHOE
MBIIIUICHUE HALEJIEHO Ha paclyThlBAHUE 3allyTaHHBIX CMBICIOB, COEIUHEHHE
JIOTUYECKU HE COEJMHSEMBIX CMBICIOB, 3alOJIHEHUS CMBICIOBOM IMYCTOTHI,
HAXO0XXJICHUS TJIABHOTO CMBICIIOBOTO KOpHS coObITHS U p. IMeHHO mpu 3Toi paboTe
CyOBEKT y4uTcs paboTaTh Ha BBICOKOW CKOPOCTH TMpU THO00W HH(POPMAIMOHHON
Harpy3Ke M ‘CIIUBATh JOCKYTHOE OJICSIO CBOETO BOCTIPUSITHS, BKITIOUAIOIEe a0Cypabl
Y CMBICJIOBBIE MYCTOTHI . [IsiTast MHTEpakTHUBHAsI IJIOIIA/IKA HalleJIeHa HAa OOHApYKEHHE
U MHTETrpalMio JAUCCOLMUPOBAHHBIX CYOCTAHUMUNW JIUYHOCTH, KOTOPBIC JIUIIEHBI
gyBcTBUTENbHOCTH (XoxmoBa JI., 2020). O0pa3Ho — 3TO, KaK IMOUCK MEIIePhI, TJIe
CIPSITAaHbI JIPArolleHHOCTH, CIIOCOOHOCTH Y€JIOBEKa W MOTEHIMaj ero pa3Butusa. Ha
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IIECTON TIIOMIAKE CaMO€ HMHTEPECHOE-POPMUPYETCS TPAHCMOMAIBHBIA WHTEIUICKT.
TpancMomanpHBIM TEPECKOK OT CMBICTA K CMBICIY C TISTOTO Ha JECsIToe JaeT
BO3MOXXHOCTh TOJYYUTh WHPOPMAIIUIO BHICOKOH IEHHOCTH. DTO AMOIMOHABHBIN U
CMBICIIOBOM ~ “B3pbIB”, HM300MIYIOIMIMK  pa3HOOOpa3HbIMH U  HEOXKUIAAHHBIMU
COYCTAHUSIMU W IIOTOMY TCHEPUPYIOIIMH OYCHh HEOKUIAHHYI0 HWH(OPMAIIHIO,
CABUTAIOIIYIO COOBITHHHOCTH. [l0PTOMY OYEHb BaXXHO TIOHATH, YTO 37€Ch HET
3aJIaHHON MOJIEIM CBSI3H, 3[1€Ch MPUCYTCTBYET COOBITHE CBSI3M MEXKIY IUIOXUM WU
XOPOIITUM ¥ a0Cyp/aoM (amTFOTHHHPOBAHHOHN TeTEPOreHHOCTHI0). BoccTanaBmmBaeTcs
KapTHHa pPEaJIbHOCTH, Pa3BUBACTCSA CIIOCOOHOCTH OMEPATHBHO BBIJACIATH M3 BOpPOXa
3aIyTaHHOW WH(OpMAIMK ITIaBHYIO CYTh U MPUHUMATh perieHue. CyObeKT HaunHaeT
OIIYIIATh CMBICT TPOUCXOJAIIETO, & HE IBITAaThCSl €r0 JIOTHYCCKUA OIPEICTUTh.
CTymeHTbl KaK YYaCTHHUKH CIEIUATU3UPOBAHHOW TPYIIBI OOHAPY)KWBAIOT OYCHB
WHTEpECHBbIC ()EHOMEHBI- TPAHCYPOBHEBBI PE30HAHCHBIM M30MOP(HHU3M BHYTPCHHHX
NaTTepHOB OAHHUX WICHOB TPYMIIBI C IPYTUMHU, HE3aBUCUMO OT TOTO, B KAKOM TOpOJIE
WIH CTpaHe OHM HaxoasaTcs. MaKTUYECKH peub HJIET 00 0COOOM B3aMMOICHCTBUU
MEXIy PE30HAHCHBIMH KOTHHTHBHBIMH KOH(DUTYpamMsIMH, HOCHUTEISAMH KOTOPBIX
SIBIITFOTCS. PA3JIMYHBIC JIFOMU. DTH CXEMBI TPHU OMPEJCICHHBIX YCIOBUSX HAUYMHAIOT
PE30HUPOBATh MEXITY COOOM, M UX PE30HAHC €CTh HEYTO, BBISABIAIOIIEE IITYOOKO
JIeXKAITUN CMBICII, 10 3TOTO MPUYYTUBO Pa30pOCaHHBIM BO BCEBO3ZMOXHBIX U BECbMa
a0CYpIHBIX BHYTPEHHUX CTPYKTYPaX-COCTOSHUAX, HOCUTEISIMUA KOTOPBIX MOTYT U HE
OBITh YYaCTHHUKH HEITOCPEACTBEHHOTO o0mieHus. (Xoxiona JI., 2022).

METOA0JIOT U UCCJIIEJOBAHUA

KoneuyHo, BO3HHMKaeT BOMpOC, a YTO JaeT paboTa CTYJEHTOB HaJ CBOUMU
nmpo0jeMaMu Ha HIECTH MHTEPAKTUBHBIX Iutomaakax? C 3TOi 1eNbi0 Mbl MPOBENU
AMITUPUYECKOE HCCIICOBAHUE MOCBSIICHHOE BBISIBICHUIO JUHAMUKH CyOBEKTHUBHBIX
arIOTUHUPOBAHHBIX TE€TEPOrC€HHBIX KOHCTPYKTOB M TPAaH3UTOPHOW TPEBOKHOCTH B
MpoIecCe CHEeNUAIN3UPOBAHHBIX 3aHITUWA TPYNNbl CTYJEHTOB -ICUXO0JOTroB (38
YEJOBEK) W TPYIIbl CTYAEHTOB -IICUXOJIOTOB, 3aHUMAIOIIMXCS IO CTaHAAPTHBIM
y4eOHBIM mporpamMmam (25 denoBek). M3MepeHus MpOBOJWIKCH MO CHUCTEME ‘N0 H
nocye’ ¢ MPOMEXYyTKOM BpEMEHH B IoJiroja. Mcnosib30Banuch TECThI: MIKaJIa TPEBOTU
Crunbeprepa-XannHa u B kauectBe ocHOBHOU MeToaukn KAMBOX JIIT. XoxmoBo#
(1979r.), ocHoBaHHOH Ha KiaccupukannonHou pemrerke Jx.Kemmu. M3 macchl cambix
pa3IMYHBIX TMOKAa3aTeled, KOTOphIE paccMaTpUBAINCh B JIAHHOM HCCIIE€IOBAHUH,
MOXHO BBIICJIUTh MOKA3aTeNN JIMYHOCTHOW TPEBOXKHOCTU U AarIlOTUHUPOBAHHOM
TeTEePOTCHHOCTH. B KOHTPOJIBHOM TPyMIie CTYICHTOB -TICUXO0JIOTOB, 00YYaIONIUXCsl TI0
CTaHJApPTHBIM TMpOrpaMMa By3a JOCTOBEPHBIX OTIIMUUNA MEXIY TMEPBHIM U BTOPHIM
ATANoOB TECTUPOBAHMS HE OBLIO BBISIBIICHO HU MO OJHON METOIUKE.
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AHanu3 pe3ynbTaToB UCCIICAOBAHNUS CUTYaTUBHOW M TMYHOCTHON TPEBOKHOCTH
B CIICIMATU3UPOBAHHON TpyMIE CIyCTS JBa MeECAla IOCNIe TPYIIOBON pabOTHI
MOKa3all, 4YTO B TPYMIE, TJI¢ Pa3BHBAINCH HABBIKM TPAHCMOMAIBLHOTO WHTEUICKTA, B
IIEJIOM, PE3YJIbTaThl CHTYaTUBHON TPEBOKHOCTH BBIPOCIN HE3HAUYMTEIbHO. 1o mikaie
JTUATHOCTUKHA JIMYHOCTHOW TPEBOXKHOCTH 3a 3TO K€ BPEMs BBIPOCTA JTMYHOCTHAS
TpeBOXKHOCTh. Ho mocie TpeThero m3MepeHus emie depes ABa Mecsia JTMYHOCTHAs
TPEBOXKHOCTh yYMeHbIIMIack. CleoBaTenbHO, B JAHHOM CIy4yae MBI HMEEM JIETO C
TPaH3UTOPHOH JIMYHOCTHOW TPEBOKHOCTHIO, KOTOpas SBISETCS IPHU3HAKOM
CYIIECTBEHHBIX M3MEHEHUN WHTEIUICKTA. /(€70 B TOM, 4TO mcuxonoruveckas padbora
Oblla HalleJieHa Ha IOMCK TAaKWX CYOBCKTHBIX CTPYKTYpP, KOTOPBIE COJCpPKaIu
MCTOYHUK TIPOSIBIICHHS TTOBBIMIEHHOW TPEBOKHOCTH, KAK BPEMEHHOTO U PECYPCHOTO
OMOIIMOHAJILHOTO PEarupoBaHUs MPH M3MEHCHHWM JUYHOCTHBIX KOHCTPYKTOB. Hamo
OTMETUTB, 4TO nomolipio Tecta KAMBOX MbI onpenensyini KOJIM4eCTBO U CTPOCHHUE
arJIIOTUHUPOBAHHBIX T€TEPOTEHHBIX CTPYKTYp HHAMBHUAYAJbHOTO CO3HAHUS ‘N0 U
nocJie’ MpoBOAUMOM pabOThl C MPOMEXKYTKOM BpeMeHH B mojiroga. O6mias kapTuHa
OTBETOB HCHBITYEMbIX B KOHTPOJBHOW TpYyIllle MOKAa3bIBaeT HE3HAYUTENbHBIC U
CTAaTUCTHYECKH HE 3HAYMMblE M3MEHEHMsI B NMPEOOpPa30BAHMM ArTIOTHHHUPOBAHHBIX
rereporeHHbIX pakTopax (Xoxmosa JI., 2021).

B skcnepuMeHTanpHOM TpyIine ObUIM MOJTy4YeHbl uieorpaduyecKkue TaHHBIC
M3MEHEHHS IMOIIMOHATBHO-CMBICIIOBOM KapTUHBI arfIFOTHHUPOBAHHBIX T€TEPOreHHBIX
CYOBEKTHBIX CTPYKTYP.

Ha pucynke u tabnuie No 1 mpuBefeHbl JaHHBIE COOTHOIICHUSI TOMOTE€HHBIX U
arIOTUHUPOBAHHBIX  (aOCYpAHBIX) TEeTEpPOreHHBIX GakTopoB “mo u mocie”
MIPOBOJUMOM pabOTHI CO CTYACHTaMHU.

I'omorennbie pakTopbl = ArJIIOTHHHPOBAHHbIE
rereporeHHbIe
DaxkTopsl
| Ho tperuHra | 43,98% | 56,02%
| Iocste TperuHra | 61,35% | 38,65%
‘ t — xputepuii CTpro/1€HTa ‘ 3,793* ‘ 2,994*
80.00% -
60.00% 1 M fomoreH
40.00% Hble
20.00% - dakTopbI
0.00% T \
[o TpeHnHra  [locne TpeHUHra
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[Ipousonuio yBeIMYEHUE YKCIA TOMOTEHHBIX (PAKTOPOB M CYIIECTBEHHO
YMEHBIIIWJIOCh YUCIIO arTIOTUHUPOBAHHBIX T'€TEPOreHHBIX (DAaKTOPOB. DTO O3HAYAET,
YTO TETEPOTCHHbIC CIUIIINECS CMBICIOBbIE OOJACTH pPaCMaKoBAINCh M CTaJH
OCMBICJICHHBIMH U JIOTUYHBIMH, & YUCJIO a0CYPJIHBIX CTPYKTYP YMEHBIIUIIOCH.

Taoauua u pucyHok Ne2 - [TokazaTenb COOTHOIIEHUS TO3UTUBHBIX,
HETaTUBHBIX U aMOUBAJICHTHBIX OIICHOK B ArJIIOTUHUPOBAHHBIX IeTePOreHHbIX
(¢akropax “no “u “nocne” TpeHUHra.

Ilo3uTUBHBIE HeratusHbie AMOHUBaJIEeHTHBIE
OIICHKH OIIEHKH OIICHKH

o TpeHunra 64,644% 29,889% 6,064%
ITocae 40,659% 38,553% 18,711%
TPEHUHTa
t — xpuTepuit 3,183* 2,489* 2,630*
CTtrpr0z1€HTA

70.00% -

60.00% ?—

50.00% |~

40.00% |~

30.00% |~

20.00% -

10.00% it

0.00% ‘

Jo TpeHunHra MNocne
TPEHMWHra

Takum oOpa3zoMm, arTOTHHHUPOBAHHBIE T€TEPOreHHBbIE CYOBEKTHBIE CTPYKTYpPHI
MPETEePIIEBAIOT 3MOIMOHAIBHO-CMBICIIOBBIE W COJEp)KATEeIbHBIE W3MEHEHUS B
mpolecce  CHeUAIM3UPOBAHHONW  TPYNIOBOM  pabOTBl Ha  OCHOBE  HIECTH
WHTEPAKTUBHBIX IUIOMIAIOK. A KMEHHO: MPOUCXOAUT 3MOIMOHATHHO-CMBICIOBOM
Mepexoa OT CHHMIIUXCA TETEPOTCHHBIX CYOBEKTHBIX CTPYKTYP K TOMOTCHHBIM
OJTHOPOJHBIM, JIOTUYHBIM CYOBEKTHBIM CTPYKTypaMm, UTO BBIpaKaeTcsi B
CTAaTHCTHYECKH 3HAYMMOM YBEJIMYCHUH YUCJIa TOMOTEHHBIX (DaKTOPOB, MOTYyYEHHBIX B
pe3ysbTaTe MaTeMaTUYeCKOH 00pabOTKH JaHHBIX C TIOMOIIBIO (PAaKTOPHOTO aHAIU3a,
METOJ TJABHBIX KOMIIOHEHT C BapMMakCHBIM BpamieHueM. B mepuon
CHEIUATM3UPOBAHHON PAOOTHI TPOUCXOIUT YCUIICHHUE JIMYHOCTHOW TPEBOTH, KOTOpast
HOCHUT TPAaH3UTOPHBIM XapaKTep W SBISETCS CYIIECTBEHHBIM U OJIATOTIPUSTHBIM
MoKa3aTeJieM MPOUCXOIAIIeH BHyTpeHHeH padoThl (Xoxionsa JI., 2022).
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BbIBO/IbI U NTPEJJIOKEHUA

TpaHncMonanbHas KOTHUTHBHAs MaTpULia, KOTOpas Ipeljaraercs CTyACHTaM —
3TO MHOJKECTBO COBEPILUEHHO Pa3sHOPOIHBIX KOHTEKCTOB WJIM JOMEHOB, B KOTOPBIX
TEKCTHI IIOHUMAIOTCS KaK 3HAHUS Pa3IMYHbIX YPOBHEH U UMEIOLIUX Pa3HBIC JIOTHUKHU.
Knaccuueckn MBICTSAIIUMNA  YE€NOBEK 10 TMPUBBIYKE BO3BpAIlaeT COOBITHS B
METOO0JIOTMYECKUN KOHCTPYKT, 1€ TAKOM MHOXXECTBEHHOW IJOMEHHOMU CTPYKTYpbI
HET, ¥ pa3pbIBbl CMBICIIOB HE JOITYCKAIOTCA. Tak, B CBOE BpeMsl JIMTEpaTypPHbIE KPUTUKHU
He nounManu M.IO. JIepMOHTOBa, reHnaNbHOIO OTPa3UBILErO ellie B 19 Beke (eHOMEH
pPa30pBaHHOCTH BOCHPUATHS MHpPAa U COOBITUA M MBITABIIETOCS COEAMHUTH ATH
pa3peiBbl B CBOMX O€CCMEpPTHBIX MNPOU3BEACHUX.JIsI KIIaCCMYECKH MBICISIIETO
YeJI0BEeKa, PHU MOIAJaHUU B TPAHCMOAJIbHYH0 KOTHUTUBHYIO MAaTPHUILLYy C €€ TOMEHAMHU
U MHO>KECTBEHHBIMU Pa3pblBAMU CMBICIIOB M OHTOJIOTMM y CyObeKTa BO3HHKAET
130 PEeHNYECKUI KOTHUTUBHBIM Xa0C, ¢ KOTOPBIM OH CIIPaBUTHCA HE MOXKET M3-3a
OTCYTCTBHS y HETO HEOOXOIMMOT0 31I0HMEBCKOro pazHooOpasus. Kak u3BecTHo, oj1Ha
U3 MHTepHpeTanuil 3akoHa P. Dmbu, riacut: pasHooOpas3ue ynpasisoled CUCTEMbI
JIOJDKHO OBITh HE MEHbIIE pa3HooOpa3usi yOpaBiasieMoro oO0beKkTa. YMEHHE
CHELMATIUCTAa NPeoOpa30BbIBaTh HEONPEAEIECHHYI0 WIH a0CypHYI0 MH(POpPMALUIO B
YIOPALOYEHHYIO HECET €My HOBBIM CMBICI U NPUBOJUT K BBIICICHUIO DHEPIUU U
BOJIHBI HHTEPECA, HALIEJIEHHON Ha pelleHue npoOsem.
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PASMBIIIVIEHUA O COBPEMEHHBIX ITPOBJIEMAX IICUXOJIOI'NA
ZAMONAVIY PSIXOLOGIYA MUAMMOLARI HAQIDA MULOHAZALAR
REFLECTIONS ON MODERN PROBLEMS OF PSYCHOLOGY

Ilaguesa dabnapa UOoparum Kbi3bl

Baxunckuii 2ocyoapcmeennwiii ynugepcumenmn,
npogeccop ghaxyrvmema ncuxono2uu,

00KmMOp Ncuxoocuyeckux Hayk, Azepoaiioscan, baxy
Ten.: (+994) 510-74-94

e-mail: el.shafiyeva@gmail.com

AHHOTauus. B cTathe pacKphIBAIOTCS COBPEMCHHBIE TEOPETUUYCCKHE W
MPAKTUYCCKUE TPOOJIEMBI TICUXOJOTHYECKOW Hayku. IlomuepkuBaercs, 4YTO B
NOCIICTHUE JICCATHIICTHS 3HAYUTEIBLHO PACIIUPWICS (QPOHT TICUXOJOTHYCCKHUX
UCCJICIOBAaHNM, TIOSBWJINCh HOBBIC HAayYHBIC HANPABJICHHUS W JWCIMIUIMHBL. Takxke
TOBOPTCSI O COBEPIICHCTBOBAHUH IMOHATUIHHOTO aIapaTa ICUX0JIOTHYeCKON HayKH, O
HOBBIX THIIOTE3aX M KOHIECIIIMAX COLMANbHOMN, JETCKOW M KIMHUYECKON IICHXOJIOTHH.
B craTthe paccMaTprBarOTCS COBPEMEHHBIC TCOPETUUCCKUE U MMPAKTHUECKHUE TIPOOICMBI
TICUXOJIOTHH, MMOAYCPKHUBAs 3HAYUTEIbHBIC H3MEHEHUS, IIPON3OIICAIINE B TIOCICIHUC
AecATWIeTHS B JaHHOM  oOjacth.  OOCyXmaercs  pacHIUpeHHe  CIEKTpa
IICUXOJIOTHYCCKUX WCCIICIOBAaHUM, TIOSBIICHHEC HOBBIX HAyYHBIX HAIpaBICHUH U
JTUCITUIUIMH, TaKUX KaK HEWPOIICHXOJIOTHS, IICHXOJOTHUS PAa3BUTUS M IICHXOJIOTHS
310pOBbs. Takke aKIICHTHPYETCS BHUMaHHE Ha HEOOXOIMMOCTH COBEPIIICHCTBOBAHUS
MOHATUITHOTO arapaTa ICUX0J0THYSCKON HayKH, B YaCTHOCTH, PEYb UACT O BBEJICHUU
HOBBIX THIIOTE3 W KOHIEIHIWK, KaCAloIMUXCA Takux cdep, KaKk coluaabHas
TICUXOJIOTHS, TICUXOJIOTHSI peOeHKa M KIMHUYECKas TMCUXOJOTHs. YKa3bIBaeTCsS Ha
BaKHOCTh MHTETPALIMKM MEXIY Pa3IMYHBIMHU HAIIPaBICHUAMU IICHXOJIOTHH ISl OoJiee
[IyOOKOTO TIOHMMAaHHs YEJIOBEYECKOTO TOBEJACHHUS M MEHTAIBHBIX IpolieccoB. B
KOHEUYHOM UTOT€, CTaThs AaKIEHTHUPYET BHHUMAaHHUE Ha 3HAYUTEILHOM BKJIAJIC
COBPEMEHHBIX HCCJICAOBAaHUN B pPa3BUTHE IICHXOJOTHMYECKONH HAYKH, IMOAYCPKUBAS
HEOOXOJUMOCTh JTAIbHEHIINX HCCICIOBAaHUN W aJalTalllud TIOJIXOJ0B K OBICTPO
MEHSIOIIEMYCS OOIIECTRY.

KiroueBble c10Ba: Kpu3uc 8 nCuxoiocuu 8 «cemegoll 6eK», NPUKIAOHAs HAYKA,
meopemuiecKkue npooIeMbl NCUXONOUU, NOHAMULHbBIL annapam 6 COYUATbHOU
ACUXO02UU, KItoyesble NpodemMbl O0emcKou U Nneodazo2udeckol NCuxoio2uu,
OUONCUXOCOYUANLHASL MOOETb 8 KIUHUYECKOU NCUXOTI02UL.

Annotatsiya. Maqolada psixologik fanlardagi zamonaviy nazariy va amaliy
muammolar muhokama qilinadi. Oxirgi o‘n vyilliklarda psixologik tadgiqgotlar
doirasining sezilarli darajada kengaygani va yangi ilmiy yo‘nalishlar va fanlar paydo
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bo‘lganligi ta’kidlanadi. Magolada shuningdek, psixologik fanlarning tushuncha
apparatini yaxshilash, shuningdek, ijtimoiy psixologiya, bolalar psixologiyasi va klinik
psixologiya bilan bog‘lig yangi gipotezalar va konsepsiyalarni kiritish masalalari
ko‘rib chiqiladi. Psixologik fanlarda terminologiyani takomillashtirish zaruriyati,
aynigsa, ijtimoiy psixologiya, bolalar psixologiyasi va klinik psixologiya sohalaridagi
yangi gipotezalar va konsepsiyalarning paydo bo‘lishi bilan bog‘liq ravishda alohida
e’tibor bilan ta’kidlanadi. Turli psixologiya yo‘nalishlarini integratsiyalashning
ahamiyati, inson xulg-atvorini va mental jarayonlarni chuqurrog tushunish magsadida
muhimligi alohida ta’kidlanadi. Natijada, maqola zamonaviy tadgigotlarning
psixologik fanlarning rivojiga qo‘shgan katta hissasini va tez o‘zgarib borayotgan
jamiyatga javob berish uchun yanada ko‘proq tadgiqotlar o‘tkazish va yondashuvlarni
moslashtirish zaruratini ta’kidlaydi.

Kalit so‘zlar: "tarmog asrida"” psixologiyadagi ingiroz, amaliy fan,
psixologiyaning nazariy muammolari, ijtimoiy psixologiyada konseptual apparat,
bolalar va ta’lim psixologiyasining asosiy muammolari, Kklinik psixologiyada
biopsixosotsial model.

Annotation. The article discusses modern theoretical and practical problems in
psychological science. It emphasizes that, in recent decades, the scope of psychological
research has significantly expanded, and new scientific directions and disciplines have
emerged. The article also addresses the improvement of the conceptual apparatus of
psychological science, as well as the introduction of new hypotheses and concepts
related to social psychology, child psychology, and clinical psychology. It highlights
the necessity for refining the terminology within psychological science, particularly
concerning the emergence of new hypotheses and concepts in fields such as social
psychology, child psychology, and clinical psychology. The importance of integrating
various branches of psychology is underscored to achieve a deeper understanding of
human behavior and mental processes. Ultimately, the article emphasizes the
significant contribution of contemporary research to the development of psychological
science, stressing the need for further investigations and the adaptation of approaches
in response to a rapidly changing society.

Keywords: crisis in psychology in the "network age", applied science, theoretical
problems of psychology, conceptual framework in social psychology, key problems of
child and educational psychology, biopsychosocial model in clinical psychology.

BBEJIEHUE
B nHacTosiee BpeMs 4e10BEYECTBO MEPEIo B MHPOPMAITMOHHOE O0IIECTBO. 3a
KOPOTKMH NPOMEXKYTOK BPEMEHM NPOU3OLLUIA MHOTOYMCIEHHBIC, KAaK MPaBUIIO,
HEOXKUJAHHBIE TEXHOJIOrMueckue u3MeHeHus. HaOmiomaercss HecTaOWIBHOCTD
COLMAIIBHOM, SKOHOMUYECKOM, HJICOJIOTMYECKON Cpelbl, N3MEHEHUE HPaBCTBEHHBIX
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LIEHHOCTEW, MUPOBO33pEHUs. B MHHOBAIIMOHHBIX 00JIACTSIIX «UEJTOBEUECKUIN KaruTa »
CUMTAETCSl CaMbIM Ba)KHBIM aKTUBOM. BakHEHITUM MCTOYHHKOM HKOHOMUYECKOTO U
COIMATILHOTO Pa3BUTHS SBJISIETCS YEJIOBEYECKHUM TAJIAHT, TBOPUYECTBO U MHUIIUATHUBA.

MaccoBOCTh TBOPUECKHUX WJIM TBOPYECKUX CIIOCOOHOCTEH OYEHb Ba)KHA JJIA
Pa3BUTHS COBPEMEHHOI0 o0IecTBa. B cCOBpeMEHHBIN «CETEeBOW BEK» B MCHUXOJIOTUH
HaOJII0/IAF0TCS ONIPEICIICHHBIC KPU3UCHL:

- Kpusuc, Habmto1aemsbiil B pa3BUTUU MPOGECCHOHAIBHBIX TICUXO0JIOTOB, TO €CTh,
a) npeobiiafanue «Bepdbanu3Ma», 0) HalM4Kue NPAKTUKU, HE OCHOBAHHOW HAa HAYYHBIX
JTOCTHXKEHUSIX; B) KpHU3UC MPO(HECCHOHAIBPHOM HACHTUYHOCTH TICHUXO0JIOroB. Eciu
paccMaTpuBaTh MUPOBOM OMBIT, TO, JIJIsi PAOOTHI ICUXOAHAIMTUKOM TpeOyeTcs Haps 1y
C JWIUIOMOM CIICIIMAIUCTa C aKaJeMU4ecKuM oOpazoBaHueM okono 3600 yacos
JUIIIOMA O TIPaKTHYECKOM OIbITe AesiTenbHocTh (AOabkoB B.,1998).

- CymecTByeT KpHU3UC HAyYHBIX IIKOJ, T.K. @) JAEATEIbHOCTh JTHX IIKOJ
OTPAaHUYUBACTCS BOKPYT HEOOJBIITUX TEM U MOBTOPHBIX MCUXOJOTHYECKUX paboT, 0)
OTCYTCTBYIOT HOBAaTOPCTBO B pe3yjbTaTax, MOJYYCHHBIX B XOJ€ IPOBEIACHHBIX
uccienoannii (Adabkos B.,1998).

- HecmoTpss Ha yBenu4eHUE KOJWYECTBA NYyOJIWKAIMK, CTaTed OHU Malio
CIIOCOOCTBYIOT Pa3BUTHIO HAYKH.

- OTCYTCTBYIOT NPEJIOKEHUS B IICUXOJIOTUU B COOTBETCTBUU C TPEOOBAHUSIMU
oOmiecTBa (B HACTOSIIIEE BpeMsl MaKeT MPEIJIOKEHHM CHeIHalUCTOB JOJIKEH OBITh
yIAy4YIIEeH W paclIUpeH MpU HATIUYUU OOJIBIION MOTPEOHOCTH B TCHUXOJOTHYECKOU
MOMOIIM M TICUXONPOPUIAKTUYECKUX MEPONPHUATHSIX B YCIOBUAX O€30MaCHOCTH,
BOWHBI, TEPPOPU3MA, PA3TUIHBIX BUIOB 3aBUCUMOCTEN, KPU3UCHBIX CUTYaAIUH U T.1I.).
To ectp HaOmromaeTcst 3amozfajias Peakiys ICUXOJIOTOB Ha HIMPOKHE 3alpoChl
oO1recTna.

- JlomkHa OBITH CO37aHa TeCHas CBA3b MEXAYy (GyHIaMEHTaJbHOW HAyKOMH,
MPUKJIAJHON HAYKOM U MPAKTUKOM.

- B nicuxonorun MHOrJa UMEET MECTO U3JUIIHEE «MEIUIIMHCKOE» OMHCAaHUE U
MICUXOJIOTUYECKHUI MOJXO0Jl OCTaeTcs B TeHU. MHOrma mpoucxoauT HCKYCCTBEHHOE
yCcyryOJeHue BpEMEHHBIX TTOBEJICHUECKIX H3MEHEHUN COIUATBHOTO TIPOUCXOKICHUS
MyTeM MOCTaHOBKH BpaueOHOTO IMArHO3a.

- Ha ¢one pe3koro yBemWyeHUs] 4YUCIA MPAKTUKOB IPOUCXOIUT CEPHE3HOE
M3MEHEHHE KOJIMYECTBAa UCCIEAOBaTEIEH, MPOBOASIINX KaUeCTBEHHbIE, CEPhE3HbIE U
HY)XKHbI€ Hay4Hble HCCIEOBaHUs. B HacTosimiee Bpemsi MNPHUBJICKAIOT BHUMAaHUE
MOAXO/BI B COOTBETCTBHHM C TPEOOBAHHMSMH BPEMEHHM B TaKUX O0JaCTIX, Kak
colMajabHasi TICUXOJIOTHS, JETCKas W BO3pacTHas IICHUXOJIOTHUS, KIMHUYECKas
MICUXOJIOTUSI.
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B coBpeMeHHBIX YCIOBUSAX TIIyOOKHE HM3MEHEHUSI B JIETCTBE M TICHUXOJIOTO-
NeJaroruyeckue mpoOiaemMbl 00pa3oBaTENBHOIO PA3BUTHS CO3AAIOT KAUYE€CTBEHHBIN
CKa4yOK M CBUAETENIbCTBYIOT O MIEPEXOE YETOBEUYECTBA B HOBOE COCTOSIHHE.

METOA0JIOT U UCCJIEJOBAHUSA

B HOBOM MOKOJICHMM HW3MEHWINCh HE TOJIBKO YCJIOBHUS >KM3HHU, COIMATBHOE
MIPOCTPAHCTBO, CHUCTEMa OTHOIIEGHWM, HO W CaM 4YeJOBEK B «MH(OPMAIIMOHHOM
oOmecTBe» U «cereBoM Beke». CerogHs JAeTH OOBEKTUBHO MPEANOYUTAIOT
BUPTYaJbHbI KOHTAaKT W OOIIEHHWE B BUPTYAJbHOM MHpPE CHUCTEME MOCTOSHHOTO
peaJbHOTO KOHTaKTa CO B3POCIBIMH. PeanbHble aKTUBHBIE UTPhI TAKXKE 3aMEHSIIOTCS
urpamMu BUPTyaIbHBIMU. OHU JepkaTcsi B CTOPOHE OT CEMEWHOro MpOCTPAHCTBA,
KOTOpPOE SIBJISIETCS «MaJIbIM OOILECTBOM», M MPEANOYUTAIOT OCTaBaThCAd HAEIHUHE C
KOMIBIOTEPHBIMU UTPaMU, KOTOPBIE SBISIOTCA «UH(POPMAIMOHHO-COIUATBHBIM
npoctpaHcTBOM». [loj BIHMSIHUEM KOMITBIOTEPHBIX WIP, CHIDKAIONIUX KOHTPOJb 32
MOBEJICHUEM JIeTe 1 (OPMUPYIOIINX MPUBBIKAHKUE, IIPOUCXOIUT YCUIICHHE arPeCcCHH,
TPEBOXKHOCTH U cTpaxa, GhopMupoBaHue HehOpPMaIbHBIX ACOIMAIBHBIX 00BEIUHEHUM
U aCOITMAIbHBIX MOJIPOCTKOB.

B Hacrosiiiee BpemMsi B MUPOBOH COITMATIBHON TICUXOJIOTHU (OPMUPYETCS HOBast
KOHIIENIMSl M3y4YeHHUs 4YeJOBeKa W O0OIlecTBa, OCHOBAaHHAs Ha YHUBEPCAIbHBIX
3aKOHOMEPHOCTSIX, HICTOPUYECKUX U KYJIbTYPHBIX OCOOCHHOCTSIX KaXKJ0r0o 00IIecTBa.
Bo-BTOphIX, CcOBpeMeHHass colMalbHasg pealbHOCTh, OE3yCIOBHO, Tpedyer
OCMBICIICHUSI ~ TaKUX  SIBJICHUW, Kak HOBBIE  COLMAIBHO-TICUXOJIOTMYECKUE
MEKITHUYECKUE OTHOIIEHUS, MOJUTUYECKUE TMPOLECCH, HOBBIE SKOHOMHYECKHUE
OTHOIICHHS, MAacCIITa0HbIE MEXITHUYECKHE KOH(JIMKTHI, MaccoBas MHIpaIusl.
[loaTomMy B HacTosimiee BpeMsl MCUXOJOTHS HalMil M HApOJAOB - 3THONCUXOJOTHS
ABIIIETCS HAanOoJee TMHAMUYHO PA3BUBAIOIIEHCS 00IaCThIO COITMAIBHON IICHXOJIOTHH.

Taxxe, oTBedas TpeOOBaHUSAM TPAKTUKH, PA3BUBACTCS  IOJUTHYECKAsS
MICUXOJIOTHs,, OW3HEC W TPEANPUHUMATEIHCTBO CTAHOBUTCS CAMOCTOSTEIHLHOM
obnacTpio. bonbias 4acTe COBPEMEHHOW COIMAIBHO-TICUXOJIOTHYECKONH TEOpUU H
HKCIIEPUMEHTAILHBIX METO/IOB 3aMMCTBOBaHA U3 3apy0OexHOro omnbiTa. [I03TOMY BaskHO
MIEPEOCMBICIIUTD TaKUE HAIIPABJICHUS, KaK IICUXOJIOTUS PEKIIaMbl, ICUXOJIOTUSI UMHJIXKA,
TICUXOJIOTHS CBSA3EH ¢ OOIIECTBEHHOCTHIO (TTAOIUK PUIICHIITH3) C TTO3UIIUHU TICUXOJIOTHH
Harero odmiecTBa. B HacTosIee Bpemsi MOSIBISIFOTCS] HOBBIE CO/IEPKATEIbHBIC (POPMBI
M3BECTHBIX MOHATHH. Hampumep, coBMecTHas KHU3HEAESATENbHOCTb, TIPYNIOBast
CyOBEKTUBHOCTB; CaMOpe(hIEKCHs; COIUAIBHOE, PKOHOMHUYECKOE W HPABCTBEHHOE
CaMOOTIPE/ICTICHNEe WHAMBUAOB W TPyMI; OOWIIOBCKOE TMOBEICHWE; KOJUICKTHBHAS
0opb0a; MCUXOJIOTUYECKAs] TUCTAHIIMS; COLUABHO-TICUXOJIOTUYECKOE MPOCTPAHCTRO;
MOPAJIbHO-TICUXOJIOTUYECKAsT PETYJSIUS COLMAIBHOTO TMOBEACHUS; KOPIIOPATHUBHAS
(opraHuzanMoHHasl) KyJbTypa; MEXKIUYHOCTHOE, BHYTPUTPYIIIOBOE U MEXIPYIIIOBOE
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OOBEPHUC; KOPIIOPATHUBHOC HOBCPHC, COIIMAJIbHO-IICUXOJIOTHYCCKAas 3pCIOCTD,
CY6’I>CKTI/IBHO€ Ka4y€CTBO KH3HU, CY6L€KTI/IBHO-HCI/IXOJ'IOI‘I/I‘-ICCKOG CaMO4YYBCTBHUC,
OTHOHICHUC JIMYHOCTU W I'PYIIILI KO BPEMCHH U JIp.

AHAJIN3 U PE3YJIBTATBI

B cBsi3u ¢ mepedyuncieHHbIMU TOHSTUSAMH BO3HHKIN HEKOTOPBHIE COBPEMEHHBIC
Hay4YHbIC€ HaNpaBJCHUS: TICUXOJIOTUYECKHE UCCIEJOBAHUS  MEXIMYHOCTHOTO,
MEXTPYNIIOBOTO M OPraHU3AIMOHHOTO JIOBEpUsI W  HEAOBEpHUs; MOpajbHO-
MICUXOJIOTUYECKUE IETEPMUHAHTHI COLIMAIbHO-DPKOHOMUYECKOT0 IMOBEICHUS YeI0OBEKa,
TPYIIb; W3YyYEHHE COIHATBHO-TICUXOJOTHYECKOr0 TMPOCTPAHCTBA JIMYHOCTU H
IPYIIbBI; COIUATBHO-TICUXOJIOTMYECKUE TMPOOJIeMbl yMpaBICHUS, B TOM 4YHUCIIE
nHpOpMaIIMOHHOTO0 OOME€Ha B OpraHM3alliu; COLUAJIbHAS TICUXOJOTHS BPEMEHHU
(OTHOIIEHUSI JUYHOCTU M TPYIINBl BO BPEMEHHU); H3YUEHHUE OpPraHU3alMOHHON
KYJbTYPbI, COITUATBLHO-TICUXOJIOTHYECKOE UCCIICIOBAHKE TEPPOPHU3MA U JIp.

UTto KkacaeTcs MecTa COLMAIBHOW TCUXOJOTHH B CUCTEME HayK, TO OHA JI0 CHX
op paccMaTpuBaeTCs KaK MEXIUCIUIUIMHApHAs obsacth Hayku. Hampuwmep,
COITMOJIOTMYECKAsI ICUXOJIOTHS U TICUXOJIOTHYECKast COIMOJIOTHS, MUKPOCOITMaIbHAS U
MakpocoranbHas rncuxosiorus. ConuanbHas TICUXOJOTHS BKIHOYAaeT B cels
IICUXOJIOTHIO JIMYHOCTH, TICUXOJIOTUIO TpyAa M YIOPABICHUSA, TEAarorudeckyro
IICHXOJIOTHIO, ICUXOJIMHIBUCTHKY | JIp. (Asnekcanaep @., 2000).

Knandeckas mcuxonorust - MoJ10/1ast OTpacib ICUXOJOTHH IIUPOKOTo Mpodus,
3aHUMAIOIIASCSA PEIICHUEM CJIOXKHBIX TMpoOJieM B 00JacTH 3apaBOOXpaHEHUS,
oOpa3oBaHUs M COLMAJIBHOM TIOMOIIM HaceneHuto. HeciyuallHO KIMHHYECKHE
MICUXOJIOTH COCTABJISIIOT OCHOBHYIO I'PYIIITY IICMXOJIOTOB B Pa3BUTHIX CTpPaHAX MUP.

B CIIA, nanpumep, 60% unenoB HanimoHaabHON MICUXOIOTUYECKOM acCOLMAIIUU
SBISIOTCS KIMHWYSCKMMHM IICHXOJoraMH, 4Yro o3HadaeT okoixo 100 000
npodeccuoHanoB. B cucreme  3apaBOOXpaHEHUS ~ KIMHUYECKHE  IICHUXOJIOTH
MIPUBJIEKAIOTCS K PEIICHHIO IIUPOKOTO crekTpa mpobiieM. To ecTh KIMHHYECKHE
IICUXOJIOTH OYEHb YCIEITHO padoTaroT B OO0JACTH TICUXUATPUU M HAPKOJOTHH,
OHKOJIOTHH, KapJIHOJIOTHH, XUPYPrUH, HEBPOJIOTUH, HeHUpoxupypruu. KinHuueckue
IICUXOJIOTH TPHHUMAIOT aKTHBHOE YYacTHE B PEIICHUU MHOTOYHCICHHBIX MPOOIIeM
IICUXWYECKOTO 3JIOPOBBS, B TOM YHCIIC B JOMIKOJBHBIX YUPEIKICHUSX, IIKOJIAX,
CaHATOPHO-TPOPHUIAKTUICCKUX YIPSKICHUSX IS ISTSH M MOJIOJICKH, HHTEpHATAX IS
YMCTBEHHO OTCTAJIBIX M CJTA00PA3BUTHIX JISTEH, JICUCOHO-KOPPEKITMOHHBIX YUPESIKICHUSX,
CEeMEHHBIX M JICTCKUX TICHXOJIormIeckux reHTpax (Anekcanaep @., 2000).

CeromHss KIMHHYECKHE TICUXOJIOTH paboTaroT B Cayk0aX COIMAIBHOTO
obOecrieueHus1, IEHTpax CyAeOHOW TICHMXOJIOTHUH M 3aHATOCTH, CIYK0aX 3aHATOCTH,
COITMAIPHBIX OPTraHW3alMAX, IUIAHUPOBAHUU CEMBHM, CTHUXHUHBIX OCICTBUSIX,
KPHU3UCHBIX CIIY)KOax M IICHXOJOTHYSCKOM peadMIMTAIllii BETEPAaHOB W WHBAIUIOB
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BOMHBI. [loTpeOHOCTH, HAceICHHS B TOMOIIM KIMHUYECKHX IICHXOJIOTOB SIPKO
BhIpaXkaeTcs B MacCOBBIX oOpamieHusx (Anannes B., 1998).

B coctaB cOBpeMEHHOH KIMHHUYECKOW IICHXOJOTHH BXOJIAT PacCTpOMCTBA
NCUXUYCCKUX  MPOLECCOB M MATOJIOTHS  JUYHOCTH  (TIATOIICHUXOJIOTHS),
HEHPOIICHXOJIOTHS,  IICMXOCOMATHKa,  JETCKas  KJIMHWYECKas  ICHXOJIOTHS,
MICUXOKOPPEKIIMOHHO-BOCCTAHOBUTEIILHOS OOYUYCHHE, NICUXOTEpaIus, MCUXOrUrueHa
U ncuxonpoduiakTHKa W JIp. B KIMHUYECKOH IICUXOJIOTHHM  pa3padOoTaHbI
METOJIOJIOTHYECKHUE  OCHOBBI ~ HAyYHBIX  MCCJICJOBAHUH,  IMCUXOJOTHYCCKOM
JMArHOCTUKM W OKa3aHHWs IICHXOJIOTMYECKON IMOMOINM (HAaydHbIe MapagurMbl |
monenn) (I'muaukun B., Cemke B., 1998).

BbIBO/1bl U ITPE VIO KEHUSA

B coBpeMeHHOe BpeMs KIMHUYECKAas TICHMXOJIOTHS JOJDKHA OTHOCHUTBCS K
OuoIcuXocouaIbHO Mojaenu. MIMETCS MOJenb W ONpeleicHUE ICUXUYSCKOTO
pPacCTpONCTBA, KOHKPETHBIC KIWHUKO-TICUXOJOTHYECKUE OTHOIICHUS, MOJCIH
(IcUXoaHAIMTHYECKHE, MOBE/ICHUYCCKU-KOTHUTHBHBIC, I'YMaHUCTHYECKHE,
MEXITMYHOCTHBIC M Ap.). CTpyKTypa KIMHUYECKOW IICUXOJIOTHHW W, B YACTHOCTH,
OTIpEJICIICHIE MECTa ICHXOTEPAIMA M TICHXOJIOTHH SIBJIICTCS OMHOW M3 OCHOBHBIX
npooiem (Kabanos M., 1998). Ha cerogusiinamii 1eHb BOIIPOC O TOM, SIBIISIETCS U
NICUXOTEPANHS YaCThIO KIIMHUYECKON MCUXOJIOTUH, OCTAETCS CIIOPHBIM BOIIPOCOM, U
0 3TOW MpUYMHE B HAayKe BEAETCS MOJEMHUKAa IO BOMPOCY O TOM, MOXKET JIU
KJIMHUYECKUN TICUXOJIOT 3aHUMAaThCs IcuxoTepanueid. He Mano cnenuanucros,
KOTOpBIE TOBOPST, YTO U T€, U JPYTrHE MOTYT 3aHUMATHCS MCUXOTEPANUEH U MOTYT
nenatb 3Ty pabory ycmemHo. B HacTosimiee BpeMs B ICHUXOTEPANEBTUYECKOM
00pa30BaHUU M €ro MPUMEHEHUHU CO3/1a€TCI «HEMEIMIIMHCKAs TICUXOTeparnusy. JTOT
MIPOEKT YK€ HECKOJIbKO JIET 00CYKIAETCS MEAUKO-TICHXOJIOTHYECKUM COOOIIECTBOM,
U €CTh HAJICK/1a, YTO COOTBETCTBYIOIINN 3aKOH OYyAET MPUHAT.

Hpyras mpobiemMa KIMHUYECKON TICUXOJOTHUU CBSI3aHA C COBEPUICHCTBOBAHUEM
anmapara TOHSTHH, pEIICHHEM TEPMUHOJIOTHYECKUX TPoOIeM («KIMHUYECKas
MICUXOJIOTUSA», «MEIUIUHCKAS TICUXOJOTHS», «IAaTOJOTHYECKas TICHXOJIOTH,
«aHOMaJbHAsl TICHUXOJOTHS» W Jnp.). Hammcanwme yd4eOHMKOB C YYETOM HOBBIX
TpeOOBaHWKM HW HAyYHBIX JOCTHOKCHUH B 00JIACTH KIMHUYECKOW TICHXOJIOTHH,
pacmiipeHre W COBEPIICHCTBOBaHWE  0a3bl  JAMArHOCTUYECKUX  IIIKaJ,
BOCCTAHOBHUTEIIPHBIX M KOPPEKIIMOHHBIX METOAUK TakKXKe SBIACTCA OIHUM U3
MPUOPUTETHBIX BOMPOCOB. [loMoIIb, OKa3bIBAEMYIO MCHUXOJIOTAMH, MOYKHO CJENaTh
3¢ ()EeKTUBHOM ¥ KAUECTBEHHOM 3a CUET CTPOTOT0 COOIIOICHUS STUIECKUX MMPUHIIATIOB
B KJIMHUYECKOM TCUXOJIOTHH, 00ECIIEUEeHHS TOTO, YTOOBI pabOTaroIHe B 3TOM 001aCTH
CTAaHOBWJINCH KBATH(PUITUPOBAHHBIMHU CTIICIIUATMCTAMHE, YyIaCTHS B KypCax IMOBBITIICHUS
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KBaMU(UKALUA, MpOrpaMmax oOOMEHa, NCUXOJOTHYECKOTO O3J0POBJICHUSI CaMHUX
MICUXOJIOTOB MTyTEM JTUYHOTO TOCEIICHUS ICUXOTEPANIEBTOB.

Takum 06pa3oM, B COBpEMEHHOM MUPE IICUXOJI0THUYECKask HayKa B 1IEJIOM, UMEET
PAZl TEOPETUUECKUX U MTPAKTUUECKUX TTPOOJIEM, KOTOPBIE KIYT CBOETO PEIICHHUS.
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AYXOBHOE U ®PUZNYECKOE PA3BUTHUSA YEJIOBEKA KAK KYJIBTYPA
MEX/IMYHOCTHOI'O OBHIEHUSA B CEMBE

OILADA SHAXSLARARO MULOQOT MADANIYATI SIFATIDA
INSONNING MA’NAVIY VA JISMONIY RIVOJLANISHI

SPIRITUAL AND PHYSICAL DEVELOPMENT OF A HUMAN AS A
CULTURE OF INTERPERSONAL COMMUNICATION IN THE FAMILY

Mypormycaes Komnizkon bypudaesuu
Loyenm kagheopwi Iledacocuxu u ncuxonocuu
Vuueepcumema Opuenmar,

KaHOouoam mMeOUYUHCKUX HayK

Ten.: +998 93 536-61-25

e-mail: kmurotmusaev@gmail.com

AnHoTanus. KynbTypa B3aWMOOTHOIICHMH W YETKOCTh BOCIHMTATEIbHBIX
NO3UIUH B ceMbe (POPMHPYIOTCS C CAMOTO Hayasa, BKIIto4Yas MPEeHATaIbHbIA TIEPHO/I.
Poautenu urparT KIHOYEBYIO POJb B CO3JaHUU OCHOBBI JIJIS JYXOBHOTO Pa3BUTHS
CBOMX JAeTel. B 3TOT meproja 3akiajplBalOTCs OCHOBHBIC IIEHHOCTH W IPHUHIIMIIHI,
KOTOpBIE OYAyT CONMPOBOXKIATh YeJIOBEKa Ha MPOTSHKCHHHM BCEW XW3HU. Briciiee
npeqHa3HAYCHHEe CEMEHHOrO0 BOCHUTAHHS 3aKII0YacTCs B CO3JAaHUM '"MallbIMH
mkonamu JlroOBu", THe O00BR W TOANEPKKA CTAaHOBSTCS OCHOBOH ISt
dbopMUpOBaHUs TapMOHUYHON JIMYHOCTH. OTO TIO3BOJSIET MOJIOJIOMY YEIIOBEKY
pacKphIiBaTh CBOW BHYTPEHHHE TOTCHIIMAJbBI, Pa3BUBATh JTYXOBHOCTh W TMOHHMATH
Ba)XHOCTh B3aUMOIIOHUMAHUS M YBOKEHUS B OTHOIIEHUSX. HenpeprIBHOE BHUMAaHHE K
BOCITUTaHUIO, OCHOBAaHHOE Ha JIFOOBH M 3a00Te, CIOCOOCTBYET (OPMHPOBAHUIO
NPOYHBIX OCHOB JUIA OYIyIIMX B3auMOOTHOIIEHWH. Takmm o00OpazoMm, ceMbs
CTaHOBHUTCS TICPBBIM M BAXKHBIM HHCTUTYTOM, TJI€ PEOCHOK YUUTCS JTIOOBH, YBAXKCHHIO
U JYXOBHOCTH.

KialoueBble cioBa: xynsmypa, O0yxo8HOe paszsumue uenogexa, Quuieckoe
pazsumue.

Annotatsiya. Vaziyatlar o‘rtasidagi madaniyat va oiladagi tarbiyaviy pozitsiyalar
aniq belgilanishi bola rivojlanishining prenatal davridan boshlab shakllanadi. Ota-
onalar bolalarining ruhiy rivojlanishi asoslarini yaratishda muhim rol o‘ynaydilar.
Ushbu davrda inson hayoti davomida uni kuzatib boradigan asosiy gadriyatlar va
prinsiplar belgilab go‘yiladi. Oilaviy tarbiyaning eng yugori magsadi "Muhabbatning
kichik maktablari” ni yaratishda namoyon bo‘ladi, bu yerda muhabbat va go‘llab-
guvvatlash shaxsning uyg‘unligini shakllantirish asosiga aylanadi. Bu, yosh avlodi
o‘zlarining ichki imkoniyatlarini ochib berish, ruhiylikni rivojlantirish va
munosabatlardagi o‘zaro tushunish va hurmatning ahamiyatini anglashga imkon
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beradi. Muhabbat va g‘amxo‘rlikka asoslangan ta’limga doimiy e’tibor berish
kelajakdagi munosabatlar uchun mustahkam asoslarning shakllanishiga hissa qo‘shadi.
Shunday qilib, oila, bolalar muhabbat, hurmat va ruhiylikni o‘rganadigan birinchi va
muhim institutga aylanadi.

Kalit so‘zlar: madaniyat, shaxsning ma naviy rivojlanishi, jismoniy rivojlanish.

Annotation. A clear definition of cultural and educational positions within the
family is formed from the prenatal period of a child’s development. Parents play a key
role in laying the foundations for the spiritual development of their children. During
this period, the core values and principles that will guide a person throughout their life
are established. The highest goal of family upbringing is manifested in the creation of
"Small Schools of Love," where love and support become the basis for forming a
harmonious personality. This enables the younger generation to unlock their inner
potential, develop their spirituality, and understand the importance of mutual
understanding and respect in relationships. Consistent attention to education based on
love and care contributes to building a solid foundation for future relationships. Thus,
the family becomes the first and most important institution where children learn love,
respect, and spirituality.

Keywords: culture, spiritual development of a person, physical development.

BBEJIEHUE

[Ipeaqmerom wuccienoBaHusi sBIsETCS OOIIeHHE B cembe. Llenb mccnemoBaHus
pPacKpbITh crenuduKy OOIIEHHUS B CeMbe B KOHTEKCTE YCJIOBHH JTyXOBHOTO U
(hU3UYIECKOTO Pa3BUTHS UYEJIOBEKa. B COBpPEMEHHOM IMOJIUKYJIBTYPHOM MHUPE TEPe
MOJIOJIBIM YEJIOBEKOM Bce daiie BcTaeT BeIOOp «Kakmm ObITE?» OOpa3 uenmoBeka
MPEIECTBYIOMINX TOTAIUTAPHO-aBTOPUTAPHBIX BIOX 33JaBaliCsl TOCYAapCTBEHHOM
WJICOJIOTUE W OTrPAHUYUBAJICS BBEACHHUEM CICIHUAIBHBIX HOPM, K IPUMEDPY,
00IIen3BECTHBI «KOACKC CTPOUTENS KOMMYHHU3May, 00pa3 reposi-koMCoMoJIbIla, 00pas
«HJICAIBHOTO HEMEIIKOT0 cojiaTta apuidia» u T.1. Kak hopmupyercs oopa3 moBeeHus
Yy COBPEMEHHOTO IOKOJICHUS MOjojaeku? HMMEHHO 3TOT BOMPOC Mbl BBIHOCUM B
Ka4yeCTBE IIEJEBOr0 ISl MPOBEICHUS HCCiIeAOBaHMSA. B OCHOBE HayyHOro moucCKa
JICKUT MHOTOJISTHUM ONBIT aBTOpa B cdepe mnpodeccroHaTbHON METUIIMHBI U
M3yYEeHUs TPATUIMOHHBIX BOCTOYHBIX TEXHUK COBEPIIEHCTBOBAHUSA JUYHOCTU U
pa3BUTHSL  MEXKJIWYHOCTHBIX  OTHomeHuWM. IIpakThueckas 3amada  JaHHOTO
HCCIICIOBAHUS COCTOUT B TOM, YTOOBI Ha OCHOBE IEPCOHAJIBHOIO OIBITA M HAYYHBIX
3HAHUW J1aTh PEKOMEHIAIMH 110 CHUCTEMAaTHYEeCKOMY (HOPMHUPOBAHHUIO IIEHHOCTHO-
LIEJICBBIX YCTAHOBOK Yy MOJIOJIOTO 4YEJIOBEKAa B ceMmenHou cpexe. He orpumas
3HAYUMOCTH TOCYJIapCTBEHHBIX HHCTUTYTOB B TPOIIECCE CTAHOBJCHHS KYJIbTYPHI
MEXJIMYHOCTHOTO OOIIEHHUs, Iojararo, 4YTo Beaylas poJiib B JaHHOW cdepe
MIPUHAICKUT UMEHHO ceMbe. Hu 11KoTa, HU KaKue WHBIE COLMATbHbIE HHCTUTYTHI HE
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00JlaJatl0T CTOJb MOIIHOW ABWXKYIIEH BOCHUTATEIBHOW cuioi — cuioit JIoOBw,
JIOBEPHUSI U CUJION POJUTENILCKOTO aBTOPUTETA. BOMpoc auiib B TOM, KaKk pOJUTEISIM
COXPaHUTh U YKPEMUTh 3TOT GYHAAMEHT CEMEHHOTO BOCTIUTAHUSI — PEEMCTBEHHOCTD
HAKOIUJIEHHOT'O JYXOBHOTO OIbITA?

AHAJIN3 IUTEPATYPHBI

3a moclieqHuEe NECATUIIETHS, OTJIMYAIOLIMECS COLMAIbHONM HECTaOMIIbHOCTHIO
KyJIbTYpHOH pa3ipoOJE€HHOCTBIO, YCIEIO BBIPACTH HOBOE IOKOJEHHE MOJIOIBIX
JIOJIeH, MPUOOIIIEHHOE JUIIh K Pa3IMYHBIM CYOKYJIBTYPHBIM HAMpPABJICHUSM U Majio
CBEJIYIOIIIEE B MPUHIIMIAX TPATUIIMOHHON KyJIbTyphl. Oco00€ omaceHne BbI3bIBAET TO,
YTO OCHOBBI MHPOBO33PEHHUS ATOTO MOKOJEHUS 3aJI0KEHBI B OOJIBIIMHCTBE CIIy4yaeB
CpeACTBAaMM MAacCOBOM HMH(OpMAIUU, YIUYHOU Cpenod, 0OIIeIOCTyMHONM W HU3KO
noctoBepHoit uHbopmaruenr u3 cetu MHtepHer. CeMbs Kak HOCHUTENb HJACHHO-
IIEJIEBbIX YCTAHOBOK JIMYHOCTU JTUOO OTTECHSIETCS HA 3a/IHUH TUTaH B BOCITUTATEILHOM
nporiecce, JM00 ee EeHHOCTH oTpuiatoTcs Bosce. [louemy Tak npoucxoaut? Ilouemy
MBI KaK pOJAUTENH 3a4acTyIO TEPSIEM aBTOPUTET y HaIIKMX AeTel? Bonpoc uype3BbIyaitHO
CJIOKHBI1 M MHOTOACHEKTHBIM. B paMkax JaHHOTO BBICTYIUICHUS XO4Yy 3aTPOHYTh
JWIIb OAWH MOMEHT: MHTEPECHBI JIM POJAUTEIBCKUE B3TJIAAbI W TO3UIUU JACTAM,
OPUMEHUMBI JIM IIEHHOCTH, IPUBHUBAEMbI€ CEMbEH B COBPEMEHHOM OBICTPO
MEHSIoIeMcst MUpe? YMeeM JIM Mbl CaMH PACTH TYXOBHO M (PU3UYECKH, BIHCHIBASICH
B IapaJUrMbl HOBOTO BEKa, YBJIEKasl 3THUM MPOLECCOM CBOUX JIETE? A MOXKET CTOUT
pU3HATh, 4TO peOeHOK 00J1aaeT 60see 6OraTbiM OMBITOM AYXOBHOTO CAMOIIO3HAHUS
1 MOKET JIa’Ke C POAUTENSIMU MOJETUTHCA N1yXOBHbIMU HckaHusaMu? K coxanenuto, B
COBPEMEHHBIX CEMbSIX PACIIPOCTPAHEHA CUTYyallMsl, KOT/Aa IETH, JaXKe HaXOASCh PAIOM
CO B3pPOCJIBIMH, UCKIIFOYAKOTCS U3 BHYTPEHHEN )KU3HU POAUTEIBCKOIO MUPA, IIPU STOM
JIETH TOBOPSAT, YTO HCIBITHIBAIOT HEJAOCTATOK BHUMAaHMs M, 4TO 0o0Jiee OMacHo,
nedUIUT YBaXKEHUS U JoBepUs K cebe. B cBsI3u ¢ 3TUM B AETCKOM cpejie OTMEUEH POCT
HEAJICKBaTHOCTH B CaMOOLICHKE, YyBCTBAa OJMHOYECTBA, LMHU3M U JaXe TAra K
Hacwinio. [lcuxosorm NOATBEPKIAOT TaKXKE, YTO COBPEMEHHOE ITOKOJICHUE
poaUTENECH OTIIMYAETCA OTKPBITOM JEMOHCTPAUMEN OTPULIATENBHBIX JMYHOCTHBIX
YepT: YacTbIM MPOSIBICHUEM HEPBO3HOCTM [0 PA3JIMYHBIM I[OBOAAM, JIaXKE
MQJIO3HAYUTENIBHBIM,  MOBBIMIEHHOW  pa3gpa)XUTEIbHOCTHIO, 3aMKHYTOCTBIO,
aBTOPUTAPHOCTHIO, KOHPIMKTHOCTHIO M HAPSAY C ATUM, O€CIIOYBEHHBIM MTOTAKAHUEM
JNETCKUM W MOJPOCTKOBBIM KampuzaM. IJTO HUKAaK HE CIIOCOOCTBYET CTUMYJISILIUU
MMO3UTUBHBIX MEXJINYHOCTHBIX BHYTPHUCEMENHBIX OTHOLIEHUA M YCTaHOBIICHUIO
UAJIOTOBBIX ~ KOMMYHHMKAllMM  MEXIYy POJHBIMH  JIOJbMH. ABTOPUTAPHBIMH,
MOHOJIOTUYECKUI CTUJIb BOCIIUTAHUS PACCMATPHUBAETCS B COBPEMEHHBIX YCIIOBHUSAX KaK
HENPOYKTUBHBIMN.
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METOAOJIOTI'USA UCCJUIEAOBAHUSA

Ha BocTtoke TpanuiiMOHHO BOCIUTaHHE peOEHKA OIICHUBAETCS KaK OJHA W3
Pa3HOBUAHOCTEN pabOTHl IyIIM, KaK OTBETCTBEHHAs BO3MOXHOCTb B3PAaCUTh HE
TOJBKO MHYIO XHW3Hb, HO U YKPENUTHCA TyXOBHO CAMOMY B HOBOM TBOPYECKOW poiu
oTia, 00 Matepu. B Moel MpakTHKe TMCUXOJIOTUYECKOTO COBEPIICHCTBOBAHUS
YAAJI0Ch YCHEHIHO COYETaTh TPAJAUIHUOHHBIE 3HAHUS BOCTOKa, BOIUIOIIEHHBIE B
MyApOCTH Ccy(pu3Ma W HOBAIMOHHBIE HCCJICJAOBAHUS 3allaJHbIX CIEHHUAIUCTOB IO
CEMENHOM MCUXOJIOTMH U COLMaIbHOM padore ¢ moapocTkaMu. O4eBUAEH TOT (akT,
YTO JIMYHOCTH (POPMUPYETCS B 3aBUCUMOCTU OT BceX chep CeMeWHON JKM3HU: U OT
CEMEMHOro ObITa, U OT JyXOBHOHPABCTBEHHOU ayphbl CEMbH, U OT MEXJIMYHOCTHOTO
TUMNAa B3aMMOJICHCTBUSI MEXAY CTAPIIMMHU YJICHAMU CEMbHU, PO, UX OTHOIIEHUS K
netssM. Takum 00pa3om, BBICIIEE MPEIHA3HAYECHUE CEMEHHOTrO BOCIUTAHUS — ITO
HauOoJjiee TMOJHOE PACKpPHITUE KCTOKOB JYXOBHOCTH B MOJIOJIOM uelioBeke. B
3aBUCUMOCTH OT TOTO, Kakas TpaHb JyXOBHBIX KauecTB JMYHOCTH OyAeT
chopmMupoBaHa B CEMbE Sipu€ — MO3UTHBHASI WJIM HETaTHBHAS TaK YEJIOBEK M OyneT
NpOSIBIIATH ce0sl B CHCTEME COLMANIbHBIX B3auMocBszei. HecnyuaitHo Ha BocTtoxe
TOBOPST, YTO TOJIbKO CEMbS MOKET BOCIIMTATh CEMbsIHUHA !

TpanumMOHHBIM CEeMENHBIN YKIaa Bcerjna Oa3upoBajiCs Ha HEPapXUUYECKOU
NOJTYMHEHHOCTH aBTOPUTETY OTIIA, SAPOM XK€ CEMbH ObLIa MaTepUHCKas JII0OOOBb U
3a0ota. Ho coBpeMeHHBIN CTWIb YPOAHU3UPOBAHHOM U TEXHOKPATUUECKOW KU3HH,
CMEHA ILIEHHOCTHBIX MPUOPUTETOB, HAIEJIEHHOCTh HA KapbEepPHBIA POCT HE TOJIBKO
MY>KYUH, HO W JKCHIIHMH, Ha W30BITOYHBI MaTepUalbHBIA JTOCTATOK M BBICOKUUI
COIIMAJIbHBIN CTaTyC MPUBENM K paclaay BEKaMH CIIOKHBIIETOCS U BBIBEPEHHOIO
BpEMEHEM ceMeiiHoro ykiaga. Kak cneacTtBue, HapylmieHUs BO3HUKIM M B
AMOLMOHAIbHO-HPABCTBEHHOM €JIMHCTBE CEMbU, B CMEIICHHUH HEPAPXUUYECKHUX
3aBUCUMOCTEM, YIPOIIEHHUIO POJIX OTLA, B pOCTE JYXOBHOW HEMOIIM KaK POJUTEIIEH,
Tak u gererd. Mitak, Mbl 0003HAYMIIM HENIBIA P TPOOIeM, UMEIOITUX OOIINIT KOPEHD —
ATO HEIOCTAaTOK HMCKPEHHOCTH W JIOOBU B ceMmeiiHbix oTHomeHusx! [lo moemy
MHEHHUIO, OJTHO M3 TJABHBIX MPEMSATCTBUN B MEKIMYHOCTHOM OOIIEHWH BO MHOTHX
CeMBbsX — aTMocdepa HACWIH, Hapsias MexXIy BceMH ee wieHamHu. PeOeHoxk, erne
Oyayun B yTpoOe Marepu, yjiaBIHMBaeT (aibll, OCCIOKOHCTBO, THEB POJUTEIICH,
BOCIIPHHUMAST TaKyl0 CEMEHHYIO Cpely KakK BpaxJAeOHY0, BEIYIIYIO K JTyXOBHOU
nerpaganuu. MHTEpecHO TO, 4TO €ClIM XOTh OJIMH M3 WICHOB CEMbH, JIMOO daxe
JIOMAIlHEee >KUBOTHOE, CTIOCOOCH HWCKpPEHHE MapuTh APYTMM UYYyBCTBO VcTHHHOU
JIroO6BHM, TO 3TO YK€ IIAHC /I BCEW CEMBbH B IIETIOM YKPETHTHCS, OYHUCTHTHCS OT
IOYIIEBHOTO «MYyCOpPa» U HadaTh IBUKECHUE MO TYXOBHOMY ITYTH.

BOT HECKOJIBKO MPAKTHUYECKUX PEKOMEHIAIUN I POJAUTENIEH IO BO3POKICHH IO
TPAAUIMOHHON KYJIbTYPhl MEXKIUYHOCTHOT'O OOIIIECHNUS:
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Ku3Hp HamMX NMpPEAKOB, B TOM UYUCIE U CEMEHHBIM €€ aCMeKT, Oblaa CTPOro
PUTMU3UPOBAHA, IOAYMHEHA €AUHOMY LUKy IIPUPOAHBIX 3aKOHOMEPHOCTEN, U3 ITOTO
IIPOMCTEKANl BHUJ JACATECIBHOCTA CEMbHU, T.€. CEMEWHasg JKU3Hb IOAKPEILIsUIach
CTPOMHOM cHUCTEMOU TpaaAULIMiA, 0OPSAIOB, COBMECTHBIX Mpa3aHUKOB. K coxanenuto, y
YJICHOB COBPEMEHHOW CEMbU CYIIECTBYIOT pA3JIMUYHbIE COLMAJIbHBIE TpaQuKu
MOBCEAHEBHON JKMU3HM, pa3IuyHble MPOQPECCUH, CKIOHHOCTH, HHTepechl. OueHb
MOJIE3HO ObUIO OBl BCIIOMHUTH, BOCKPECUTh CEMEHHBIE YCTOM, BBECTH XOTS Obl
HECKOJIBbKO TpaAuIMil, ObITh MOXET MpUBsSI3aB UX K ce3oHam ronaa. K mpumepy,
COBMECTHBIE JIETHUE KAHUKYJIbl B 0a0yIIKMHOM JIOME — XOTh HENEI0, HO BCS CEMbs
MPOBOJUT BMECTE, OCYHIECTBISAS OOIIMI Tpya Ha Ojaro cembH, poaa. biarorsopHo
BIUsIET OECKOPBICTHASI MOMOIIb COCE/IsIM, COBMECTHBIE MPa3HUKH JUIsl BCEX JIETEH.
HyXHO yunTh MJajiiee NoKoJeHue OTAaBaTh CBOM YCUIIHS OECKOPBICTHO, TPUYEM MpU
Ku3HU! B TakoM COBMECTHOM JEHCTBMHM BO3POXKIAETCS CEMEWHas TapMOHHUA, Y
peOeHKa TOSBISETCS UYYBCTBO «HAJIEKHOTO POJUTENIBCKOTO IUIEYa», KpPEMHET
aBTOPUTETHOCTH cTapiuXx. CienyeT co3HAaTeNbHO M30eraTh BCSYECKUX MPOSIBICHUMN
JUCTAPMOHUYHOCTH B OTHOILLICHUAX. Y CTPAHUTh OOJIE3HEHHYIO Il peOeHKa KPUTHUKY,
Jake B IIYTOYHOW (popme, OCHOBBIBATH CBOM JICMCTBHS, MBICIH U pPeYb TOJBKO Ha
0JIarOCKJIOHHOCTH M JJOOPOXKENATEIbHOCTH B JIFOOBIX CUTYaLUsAX, JaXke €ClId OAMH U3
YICHOB CEMbU HE IpaB. PEKOMEHIYI0 MPOU3BOAUTH TAaKUE U3MEHEHHUs HA4YMHAs CO
CBOEW peum, ocoOeHHO TeMOpa rosnoca M B3rasaa. HauOosee mpuemiem MSArKHM,
YCIIOKAaWBAIOIIAN TOH PEYM U HEXKHBINW, IMO3UTUBHBINA B3IIAA. Ele pa3 moadepkHy,
TaKue COCTOSIHUS POJUTENM JOJDKHBI pa3BUBATh B ce0e, NEHCTBYS LIEIEHAIIPaBICHHO U
OCO3HAaHHO, B  IPOIECCE COBMECTHBIX MCUXO-(PU3NYECKUX  MEAUTATUBHBIX
yIOpaXXHEHUH, JUO0 TMPOCIyLIMBas JIyXOBHYIO MY3bIKY, 4YHTas CHELHAJIbHYIO
JIUTEPATypy.

XKuzHnp cembu JOMKHA OBITh HE TOJIBKO PUTMHU3UPOBAHA B COOTBETCTBUU C
BO3POXKACHHBIMU TPAJULHAAMHU, HO TaKXe€ HYXHO 3aJI0KUTh EIHHYIO IYXOBHYIO
OocHOBY. B 3TOM ocobast ponb NpUHANICKHUT OTIY, T.K. UMEHHO OH OIpeaessieT
JTYXOBHBIH IyTh IBUKEHUS CEMEMHOTO KOpadiist. ABTOPUTET 0TLA OyIET BO3pacTaTh U
YKPEIUIATBCS OT TOrO, YTO JIETH CMOIYT YBUIETHh YCIEIIHOCTH U NPUOPUTETHOCTH
MMEHHO €ro >XU3HEHHOW MO3UIMH, HO JAaHHAs MO3UIMS JOJKHA OBITH B IMEPBYIO
ouepenb OTBETCTBEHHOW W HWCKpeHHed. JIob B JTyXOBHBIX BOIpocax HamOoiee
omacHa! W, BO-BTOpBIX, Takasl MO3ULIMS JOJDKHA OBITh MOCTOSIHHA, HE 3aBUCHMA OT
MOJIHBIX BESHUM BpEMEHHM M CHIOMUHYTHBIX OpHUEHTHPOB obmectBa. Ocobo
MOJYEPKHY, YTO BOCHHTAHHE MAJIbYMKOB JOJDKHO OBITH HAIEIEHO Ha BBIPAOOTKY
YyBCTBA OTBETCTBEHHOCTH 34 CBOM MBICJIN U JEUCTBUS, 32 CEMBIO, CTPAHY U T.J.

JKn3Hp ceMbM nuIIb TOrJAa MOJHOLEHHA W JUHAMHWYHA, KOTJA €€ HAaIOJHSET
MaTepuHCKas JII000Bb. POUTENSIM HY>KHO HAYYUTHCS YETKO OTIIMYATh YyBCTBO CJICTION

JHO6BI/I, KOTOpasd JIMIOb IIOpPaXAacT B JACTAX I/IH(i)aHTI/IJII/IZSM n COOHAJIbHYIO
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3aBUCUMOCTb, OT MCKPEHHEH pPOIAUTENIbCKON JII0OBH, MOJAJAEpKHUBAIOLIEl B peOeHKe
ITYXOBHBIN U (PU3HUECKHI pocT. BbICKaxy mapagoKcaabHy0, CIOPHYIO MbICIb, HO OHA
OUYEHb Ba)KHA: Ha 3(P(PEKTUBHOE CaMOCOBEPIIEHCTBOBAHUE PEOCHOK CIIOCOOEH elle C
MOMEHTA 3a4aTHsi, BO BHYTPUYTPOOHBIN NEPUOJ] CBOETO pa3BUTUA. PoguTenu 10 KHBI
YeTKO MOHUMAaTh, YTO KYJIbTYPY MEXKIMYHOCTHOTO OOIIEHHS y CBOEro MOTOMCTBA
3aKJIa/IbIBAIOT UMEHHO OHH, M HE ITyTeM HPAaBOYYEHUM, CKYUHBIX Oeces] 0 MpaBUIbHOM
oOpasze Ku3HM (XOTS POJIb CJIOBAa B BOCHUTAHUU TaKXKE BEJIMKA), HO (YHIAMEHT
KYJbTYPbl POJIUTEIN MOTYT 3aJI0KUTh, IPOBOJISI BHYTPUYTPOOHOE JYXOBHOE Pa3BUTHE
3a4aToOr0 Mallblllla CBOMMHU JOOPBIMU MBICISIMHM, TO3UTUBHBIM HAacTPOEM U
OCO3HAaHHBIMHU COBMECTHBIMH JI€MCTBUAMU B ceMbe. Ha BocToke yTBepkmaror, 4to
oTell B OOJIbIIEH CTENEeHH BOCIIUTHIBAET JI€JIOM, IMYHBIM MPUMEPOM, & MaTh — JOOPBIM
CJIOBOM, MYApPOW NpHUTHYEH, ckaszkoul, Oecemoil. MIMeHHO oHa «BemeT» pebOeHKa U
MOAAEP/KUBAET BO BCEX TPYAHOCTSX HA «ITYyTH OYMIIEHUS cEpALa». | TaBHbIE KauecTBa,
KOTOpbIE, TI0O MOEMY MHEHMIO, JOJKHA CO3HATEIbHO KYJIbTUBUPOBATH B cebe
KEHIIMHA, TOTOBSIIASACA CTAaTh KEHOW U MaTEepbl0 — 3TO HEKHOCTh, BCEIPOIICHUE,
3a00TJIMBOCTb U CMUPEHHOCTb.

OcCHOBBIBasICh Ha CBOEM MHOTOJIETHEM OIIBITE Bpayda, 0Opallych K eiie OJHOMY
BaXXHOMY AacCHEKTy *HU3HH CEMbU — 3TO INCUXO(PU3UUECKOE 30pPOBbE BCEX YIIEHOB
cemMbu. B Hacrosimiee BpeMst JaHHO# MTpo0sieMe MOCBSIIIIEHO 0Y€Hb MHOTO JINTEPaTYpHI,
uHpopmarroHHbIX nepeaad B CMU u 1.1. MHe 651 X0Te0Ch B TAHHOM BBICTYIUJICHUU
YTOYHUTH, C KAKOTO HWMEHHO IMepHojia HEOOXOAMMO HA4YMHATH (OPMHPOBAHUE
KyJIbTYpBI 3I0POBBSl Y UEJIOBEKA. YBBI, B €BPONEHCKON UBWIN3ALNH YEJIOBEK JIMIIb
YTPaTUB 3I0POBbE, HAXOSACH HA OOJIBHUYHOMN KOMKE, TNOO eIle Xy>Ke — B UHBATUIHOM
KpecJie, HAYMHAET OCO3HOBATh IIEHHOCTh CaMOTo (haKkTa — KPETKOTo U aKTUBHOTO TEJa.
S kak Bpau yOexJeH, B 3TOM MHE TIOMOTaeT ONBIT BCEH MOEW CEeMbH, YTO KU K
3I0POBBIO OTIEIBHOTO YEJIOBEKAa — B OCO3HAHHOM 00pa3e >KU3HHU, B MOCTOSHHOM
KPOIIOTJIMBOM KOHTpPOJIE CBOEr0 IOBEACHUS U MBICIEH, B TOHKOM aHaJIu3€ CBOUX
SMOLIMM, YCTPAHEHUU HETATUBHBIX U KYJIbTUBUPOBAHUHU BBICOKO MO3UTUBHBIX YYBCTB,
B IIEJICHAMNPABICHHOM (OPMHUPOBAHUHM YCTOMUYMBBIX JIYXOBHBIX HMHTEPECOB BCEH
ceMbr! BOT 3TO MpUHIMIIUAIBHO Ba)KHO — YEJIOBEK KUBET M PA3BUBAETCA C CaMOI0O
POXKIEHHUS B JIOHE CEMbHU — 3TO €0 €XKEJHEBHASA U JyXOBHAsl, U MaTEpUaJIbHAS OIOpa.
He ctonp BaxHO — cembsl MOJIHAs, MO0 HEMOJIHAS, BAXKEH JIYXOBHO YCTOWYHUBBIN
CTaTycC JIIOJIeH, )KkUBYIUX BMecTe. CeMbs CO31aeTCsl ISl yIOBIETBOPEHUS HE OJHOM-
IBYX, a LIEJOro KOMIUIEKCAa >KM3HEHHO Ba)XXKHBIX MOTpeOHOcTel dyenmoBeka. Cembs,
TakuM 00pa3oM, B OTJIHWYHE OT JAPYIMX MajibIX TPYII, COK30B M KOPHOpAaIH,
00BEUHSET BCIO 1IEJIOCTHOCTh CBOETO CYIIECTBOBAHMS, TOTAA KaK, HAIIPUMEp, YWICHbI
IIPOU3BOJICTBEHHOIO KOJUIEKTUBAa OOBEAMHSIOT TOJBKO CBOM MNPO(ECCHOHANIbHBIE
uHTepecbl. Kak HuKakoe apyroe couuaibHOEe 00pa3oBaHuE, ceMbi 00JagaeT

YHI/IKaJIBHOI;'I CITIOCOOHOCTBIO COCOHUHATD JINYHBIC — KOJIJICKTHUBHBIC — 06H.[CCTB€HHI>I€
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UHTEpechl Onaroaapst ee Mo YyHKIHOHAIBHOCTH U CIIOCOOHOCTH OKYJIbTYpPUBATh
(U3MONIOTHYECKUEe U TICUXOJIOTHUYECKHE TMOTpPeOHOCTU 4YeloBeKa, Osarogaps ee
MOTEHIIMM K  CaMOPa3BUTUI0O KAk  HEPAa3phIBHOM  KJIETOYKH  OOJIBIIOTO
COIIMAJILHOTO OpraHu3Ma, UMEHyeMoro oomiecTBoM. [loaToMy Bes MojgHOTA U Mepa
OTBETCTBEHHOCTH 3a (DU3NYECKOE U TyXOBHO-HPABCTBEHHOE 37]0POBhE PEOCHKA JICKUT
Ha POAUTENSIX C TOTO MOMEHTA, KOT/1a OHHM TOJILKO MOTSIHYJIUCH K APYT APYTY, TOIBKO
3aIyMaJIiCh O CO3JJaHUM CEMEMHOIr0 COI03a, O MOSBJICHUHN HA CBET HOBOM JKM3HU — UX
Oynymiero pedeHka. B moaTBep kaeHre MOUX BBIBOJIOB COIILIIOCH HA BHICKA3bIBAHUE
Xazpat Unaitsat XaHa yTBep>KIAIOIIETO, UTO «OOJIBIIMHCTRO JIF0J1eH yOEKIeHBI — OBITh
JlyXOBHBIM O3HAYaeT TBOPUTH UyJIeCa, BUACTh HEOOBIKHOBEHHBIC BEIIH, YAUBUTEIIHHBIC
SIBJICHUST; ¥ JTUIITb HEMHOTHE 3HAIOT, KaK 3TO MPOCTO, OBITH TyXOBHBIM — O3HA4YaeT ObITh
ectectBeHHBIMY (MHaitsat Xan, 1999: 215). S 10omoaHI0 3TO MOJI0KEHNUE TEM, YTO OBIThH
3JI0POBBIM — 3TO 03HAYAET OBITh ECTECTBEHHBIM, (PU3NUECKHU U JyXOBHO COBEPIICHHBIM
4eioBeKoM. Takoe MTOHMMaHHE JJOJDKHO OBITh 3aJI05KEHO Y peOeHKa eIle J10 TOSIBJICHUS
Ha CBET, IMyTeM BHYTPUYTPOOHOT'O BOCIHUTAHUS, JOPOIAOBOTO MPUBUTHUSA KYJIbTYPHI
3I0POBBSI, TO €CTh IMYTEM YCTOWUYMBBIX IICJICHANPABICHHBIX B3aMMOOTHOIIECHUM
MaTrepu M OTHAa C €Ile He POXJICHHBIM MIiaJcHIleM. B Hameld KoHIENIUu
npeHaTaiabHOro GopMupoBaHus (yHIAMEHTAa 3I0POBbS MBI HE paccMaTpHBaeM
HEPOXKJICHHOTO0 MJIaJICHIIa OTACIBHO OT MaTepH, U Jaxe n3beraeM HMEHOBAaTh €ro
«WI0J0M», JIMOO <«3MOPHOHOM», KaK HEUYTO COBEPIICHHO Oecco3HaTeIbHOE,
HechopMupoBaHHOe. B3anMoOTHOIIIEHUIO ¢ peOCHKOM BO BHYTPUYTPOOHBIM MEPHO]T
€ro KHW3HM HEOOXOJIMMO TIpUAaBaTh OOJIbIIIEE OCO3HAHHOE 3HAYCHHUE, MPHUUYEM
JTyXOBHO-TICUXOJIOTUYECKOE CTAHOBJICHHE MJIQJICHIIA 00ECIIeUYMBACTCS U MaTePhbio, U
oTIOM. B Haieil mpakTuke He TPUMEHUMBI METOJAUKH, BIUSIONIME HA HEPOXKIACHHOE
JUTS, HO BOT IICMXOAMOIIMOHAJIBHOE COCTOSHUE MaTeph BO BpeMs OEPEMEHHOCTH
3HAYUT OYE€Hb MHOTO M Ha HETO HEOOXOJMMO BO3JCHCTBOBaTh B HAIPABICHUHU
CO3/IaHUsl TIO3UTHBA, €IWHEHUS C MJIQJICHIIEM, YYBCTBOBAaHUIO €r0 HACTpPOS.
BocTounbie mpakTHKH OOJIBIIIOE 3HAYCHHE MPUIAIOT W JTYXOBHOMY HACTPOKO OTIIA
BTEUCHUE BCErO0 TMepuoAa OEpPEeMEHHOCTH KEHBbl. JTO Ba)KHO, TOCKOJBKY IO
BOCTOYHOMY MHPOIOHUMAHHIO OT Marepu (OPMHUPYETCS TeJo MIIaACHIa, €ro
cuX0(U3UIECKU CTaTyc, a OTeIll CIOCOOCTBYeT (OPMHUPOBAHHIO JyXa CBOETO
peOeHKa, «3aKJIaJpIBacT» B HETO TJABHYIO JBIDKYIIYIO >KH3HCHHYIO CHITY, YeM
AKTMBHEE WM YHIIE MBICIH OTIAa O CBOEM peOeHKe, TeM 0oiiee KU3HECIIOCOOHBIM
YCHENTHBIM B JajdbHEHIIeM OyaeT Mabii!

OO0 oco3HaHHOHW MOATOTOBKE K 3a4aTHI0O W pPOJAM TOBOPUT M E€BpOTMEHCcKas
MEJIUIIMHA, YBbI, B HallleM OOIIECTBE 3aKPENUIIOCh MPEACTaBICHUE O TOM, UTO JIMIIb
3I0pOBOE MUTAHUE, JO3UPOBAHHAS (PU3HUECKAsi HATPY3Ka U MOJO0KUTEIbHBIN HACTPOU
MaTtepu BO BpeMsi OEPEMEHHOCTH CIOCOOCTBYIOT MPABUIBHOMY Pa3BUTHIO ILIOAA.

OTIbI e 4acTo BOOOIIE YCTPAHSIOTCS OT Mpollecca HabtoAeHus 32 0EpPEMEHHOCThIO
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EHBI, TMOO MOHUMAIOT CBOIO POJIb KaK JOOBITYMKA MATEPUANIbHBIX OJIar JJisi CEMbH.
[Io MouM mpeacTaBiaeHUsIM, 3TOr0 HE JOCTATOYHO. POIUTENN COBMECTHO JTOJKHBI 32
J0JTr0 A0 OEpPEMEHHOCTH CO3HATEJbHO FOTOBHUTHCS K Heil. Oco00 BaXKHO ATO 3HATH
MOJIOJIBIM JIFOJISIM, BCTYTAIOUIMM B JKM3Hb U MPEOOPETAIONIUM TMEPBbIA CEKCYabHBIN
onbIT 001IeHus. JKeHIMHA TOJDKHA 38 yMBIBaThCS 0 OEPEMEHHOCTH KaK MUHUMYM 32
roJI-MOJITOPA, T.€. MPOJAYMBIBATh CBOE NMUTAHUE, KOPPEKTUPOBATH JYXOBHBIN HACTPOIA,
OIICHUBATh COCTOSIHUE BHYTPEHHUX CUCTEM OpPTraHU3Ma, MBICJICHHO MPOBOAS OYUCTKY
MOJIOBBIX KJIETOK, JETOPOJHBIX OpPraHOB, HM30aBISSICh OT CTpaxa W HETAaTHUBHBIX
YCTAaHOBOK Ha OepeMeHHOCTh. OTel moJo0HyI0 padoTy TOJKEH BECTH XOTs Obl 3a
noJirojia 110 3a4aTusi peOeHka. B 3ToM cliokHOM Mpoliecce Ba)KeH UMEHHO CEeMEIHBIN,
KOJUICKTUBHBIN TOJAXOJ M HACTpOM Ha 3J0pOBbE OYAYIIEro Malbllla, Ba)KHa
OCO3HAHHOCTb KaXKJIOTO ACHCTBUS, CIOBA, MBICIIM MOJIOJIbIX POAUTENCH !

A sBusAOCh yOEXKICHHBIM CTOPOHHHUKOM €CTECTBEHHBIX POJIOB, JIydIlle B
JIOMAITHUX YCJIOBHUSAX, T.K. CaM TPOIIECC POXKJICHHS — ATO OJHO M3 Ba)KHEUIIHUX
COOBITMII B JKM3HM 4YeNOoBeKa, (GOpMUPYIOHMIMX ero xapakrtep. OmnepaTuBHOE
BMEIIATENIbCTBO, OCOOEHHO KecapeBO CEeYeHHe, BOIIe/ANee B MOJY Ha 3amae,
3aKJIa/bIBa€T B YEJIOBEKE CTpaX, HEYBEPEHHOCTh B cebe, 3aBUCUMOCTb OT
OKPYXAIOIUX, KOH(MIMKTHOCTh, MOMET BIHUATh HA CYUIUJAIbHBIE HACTPOCHUS
MOJIPOCTKA, BEIET K PeAYKIIMH BHYTPEHHEN CYyTH caMOTo uejoBeka. YacTto BO Bpems
POJIOB >KEHIIMHA 3alyMBIBA€TCs JIMIIIb O CBOUX CTpaxax, 00sSi3HH OOJIHM, BO3ZMOKHBIX
HETaTUBHBIX TMOCJIEJICTBUSIX TOJBKO JUIsi ee 310poBbi. Ho Ha Hell nexur
OTBETCTBEHHOCTh 3a 3J0POBhE U >KU3Hb pebeHka, TeM Ooiiee, 4To 00Jb OBICTPO
MPOXOJIUT, @ BOT XapaKTep MaJIICHbKOTO YeJOBEKa MOTOM HM3MEHHUTHh OyleT O4YeHb
Tsokeno.  VHTepeceH  MpakTUYECKUW  OMBIT — YKPAWMHCKUX  CHEIHAIHCTOB,
opranu3oBaBmuX [leHTp mOpomoBoro BocmuTaHus npu LleHTpe KIMHUYECKOMN
TCHETUKHU M TPCHATAIbHON JUArHOCTUKU B XapbkoBe. Ero paboTHUKH, a cpeau HUX
JIETCKWE Bpayu, HEOHATOJIOTH, TEHETUKH, MOJEKYJISIPHbIE OMOJIOTH YOEKIICHBI, YTO
MMEHHO POJMTENH CBOMM OTHOIICHHEM MOTYT BIHUSATH Kak Ha (PU3NYECKOE, TaK M Ha
MICUXOOMOITMOHAIBHOE COCTOSIHME MJIAJIeHIIa. A MpeaoTBpaIieHneM 3a00JIeBaeMOCTH
y JIeTeil B 3TOM IIEHTPE TEeHETHKH 3aHUMAIOTCS 3a JIOJITO JO TMOSBICHUS peOeHKa Ha
ceeT. Kak moka3piBaeT TpakTHKa, IOCPEACTBOM 3aHATHH B JaHHOM IIEHTpE,
JIOPOJIOBBIM JICYCHHEM U JOPOJIOBHIM BOCITUTAHUEM PEOCHKA BO3ZMOXHO 3HAYUTEIIHHO
CHU3WUTHh PHUCK Tepeladd HACICACTBEHHBIX CEMEHHBIX 3a00eBaHUM, OCIA0UTH
JICHCTBUE TATOJIOTMYECKMX TE€HOB Ha QopMmupyrommiics opranusm. C Haubosee
«IpOOJIEMHBIMU»  CEeMEWHBIMA ~ TapaMu  pabOTalOT  TCHXOJIOTH,  00ydJas
B3aMMOIIOHHAHHUIO B CEMbE U OOIIECHUIO ¢ HepOoXxaeHbIM MabimoM (["aram B., 2002).
CnenmanucTsl yOEKI€HbI, YTO MaJlbllll B YyTpoOe MaTepyu HAUMHAET pearupoBaTh Ha
OKPYKaIOIIUH BHEIIHUN MHUpP MPUMEPHO C 8-9 Hemenn OEpEeMEHHOCTH, Y HETO JaXe

O6H3pY)KI/IBaIOTC$I HHAWBUAYAJIbHBIC 3BYKOBBIC KW BKYCOBBIC IIPCAINOYTCHHA, O
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KOTOPBIX OH akKTHBHO curHamusupyer. CoBpeMeHHsbld ncuxosior B.M. JluBmmn
YTBEPKJAET, YTO PEOCHOK YYTKO pearupyeT M Ha MBICIU MaTe€pH, HAa U3MEHEHHE €€
AMOIIHH, T.€. «y HEPOAUBLIETOcsl peOEHKa YK€ UMEETCSl CO3HaAHUE, KOTOPOE OTUYETIUBO
bukcupyercs uccienoBaresiMu, HauumHas ¢ mectu Mmecsies» ([aramr B., 2002).
VYcnemHoe COTPYIHUYECTBO CIELMATUCTOB Pa3iIMYHbIX 00JacTedl, MEIUKOB,
OMOJIOTOB-TEHETUKOB, ITICUXOJOrOB — €II€ OJIHO NOJATBEPKACHHUE TOMY, YTO
MIEpUHATAJIbHAs] MEIUWLIHMHA M TNEPUHATAJIbHAsl IICUXOJOTUS HMMEIOT IEPCIEKTUBHOE
pa3BUTHE.

B mnocnenneir tpetu XX croiieths oTMmedaeTcsi OypHBIM pOCT HMHTepeca K
paboTtaM 1o mpeHaTajdbHOW W nepuHaTanbHOU Tematuke. Co3manbl MexayHapoaHas
uccleaoBaTeabcKas Tpynmna no npeHaraibHoi ncuxosioruu (Bena, 1971, uaunmatop
I'. X. I'pabep,), MexayHapoaHass Accoruanus TMpeHATaTbHOW W MepUHATAIBHOMN
ncuxojorun U Meauuuuel (ABctpusi, 1986, Ilpesunent ISPPM, noktop mMeauiuHbI
Pynept Jlunaep (I'epmanust)), Poccuiickas Accoruanus nepuHaTalIbHON ICUXO0JIOTUN
u wmeaunuubl  (AIITIM, Poccus, r.MBanoBo, 1994. Ilpesunent Poccuiickoi
Acconuanuu npe- U nepuHaTaibHOro pa3BuTHs, K.1.H. Huna Ynuepuna.), nznatorcs
MEXIyHApOIHBIE )KYpPHAJIbl HA aHTJIMMCKOM, HEMELIKOM $3bIKax, a ¢ 2004 roga xxypHai
«llepyuHaranpHass NCUXOJIOTHSL M IICUXOJIOTMs POJAWTENICTBA» BBIXOAUT B Poccun,
NPOBOASTCS MEXAYHApOJHbIE KOHTpecchl. MexayHapoaHoe OOmiecTBaonpe- u
nepuHaTaabHOU Tncuxonoruu U Meauuuabl (ISPPM) 3a Gonee uem 30 neTHUI OMBIT
CBOEH JIEATEIBbHOCTU BBIPOCIO B aBTOPUTETHYH) OPraHU3aIMI0 MUPOBOIO YPOBHS,
Toibko B EBpome o0beauHensl Oomee 500 nskcmeproB w3 10 crpaH mwupa.
IIpencraBuTenbcTBa ATOM OpraHu3auy uMeroTcs B 10 ctpaHax Mupa, cped KOTOpbIX
Anrnus, ['perus, [lonsma, Benrpus, CnoBakus, XopBatus, CepoOus, IlIseiinapus,
ABctpusi, Asctpanus, Hunepmanael, MHWcnanums, Wspaunb. Iensmu paGoThI
BBICTYNAIOT: OOBEIWHECHHE BAKHEHIITUX EBPONECHCKUX HAYYHBIX HCCICIOBAHHA H
HOBEHILMX METOJOB HAy4HOTO 3HAHMUsS CTpaH JAPYIMX KOHTHHEHTOB, a TaKkKe
KOOpJIMHAIMsA, OOMEH U Mepejada MOUCTUHE YHUKATBbHONW HH(POPMAIIMK BCE MUPOBOM
OOIIECTBEHHOCTH I10 Mpo0emMam 10pOoA0BON MEIULIMHBI U ICUX0IO0ruU. K OCHOBHBIM
3a/1a4aM OTHOCATCS TaKHMeE, KaK U3yYEHUE OCHOB MHTETPALlMHA HAYK — B aKYIIEPCTBE,
HEOHATOJIOTUH, TICUXOJOTHH, MCUXOTEpaIlii, COLMOJIOTHH, T€HETUKH, (U3UKE U B
APYTUX JUCHMILIMHAX, YTO CIOCOOCTBYET paHHEMY NMPEAOTBPAILEHUIO TEIECHOTO U
IYXOBHOTO OTKJIOHEHHsI B Pa3BUTHUM peOEHKAa Ha Mpe- M MepUHATAIbHBIX (azax.
JlanpHelee pa3BUTHE METOA0B TEPATUU U UCCIEIOBAHUN B 3TUX 00JIACTSIX HAYKH Ha
OCHOBE YINIyOJIEGHHOTO IIO3HAaHHS JIOPOJOBOrO PpPAa3BUTUS IIOMOraeT HOBBIM
MOKOJICHUSIM JIIOJIe TMOBBICUTH KadyeCTBO CBOEH >KM3HHU, POAMUTHCS JETAM Ooiiee
3I0POBBIM (PU3MYECKH W TNCUXOJIOTMYECKH, CO3/1aTh B OOIIECTBE MOTHBALMIO Ha
30pOBO€ MAaTE€pUHCTBO W OTHOBCTBO. yxke XVII MexnyHapoaHslii KOHIrpecc

Mexaynapogaoro OOmiecTBa mNpeHATaIbHOW M TEPUHATAIBHOW TICUXOJIOTUU H
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Menunuabl (ISPPM) u VI Bceepoccuiickoro koHrpecca mo mnpe- ¥ nepuHaTaIbHOMN
IICUXOJIOTUH, IEPUHATOJIOTMU U TICUXOoTepanuu Beepoccuiickol Acconnanuu npe- u
nepuHartaibHoro passutus (RAPPD).

Yrny6nsisicb B MCTOPUIO JAHHOW MPOOJIEMBbI, HEOOXOJUMO 3aMETUTh, YTO
TEOPETUYECKHE OCHOBBI TMEPUHATATBHOM TMCHUXOJOTUU 3aJI0KWJI aMEpPUKAHCKUU
ucnenoatenb Cranucnas ['podd, pazpaboraB Teoprio nepuHATATBHBIX MATPHIL.

Cornacno I'poddy, popmupyroieecst cosHaHUE Y €IIe HEPOKIACHHOTO MaJeHIA
COJICPXKUT 4YeThIpe (yHIAMEHTaJIbHbIE MaTpUIlbl (KJIUINE, IITamIa): MaTpula
HapYyIICHUs BHYTPUYTPOOHOU KU3HU, MATPHUIIA KEPTBHI; MaTpuIla 0OphOBI; MaTpuUIla
cBOOOJBI. 3aKiiaka MaTpUIl MPOUCXOJUT B Mpolecce OepeMeHHOCTH, POJOB U Ha
nepBbIX dTanax nociaepoaosoro nepuoaa (Cranucnas I, 2003). [Ipuuem, ormeueHo,
YTO JIETH, KOTOPbIE HAXOJIUIUCH B KOM(MOPTHBIX MCUXOIMOIMOHAIBHBIX YCIOBUAX BO
BpeMsi 0EpEeMEHHOCTH U POJIOB UMEIOT U3HAYAJIbHBIN ICUXUYECKUI MOTEHIIUAN BhIIIIE,
yeMm japyrue maaaeHibl. K npuMepy, HeraTuBHO Ha peOeHKa CKa3bIBAETCs pa3iydyeHue
C MaTephlo cpasy Mocje MOSBJICHUSI HAa CBET, 3TO BIUSET HA €r0 BOJIEBBIE YCTAHOBKH,
BOCHIPUSATHE CBOOOIbI M HE3aBUCUMOCTH, KOTOPast MOXKET IyraTh Takux aeteit. Kpaitne
OTPULATEIBHBIA TICUXOJIOTMYECKUI TOTEHIIMANl HECEeT B cebe HeKelaHue poJuTeNen
UMETh peOeHKa, OCOOEHHO €CIM TaKoe HEeXeJIaHWe IEMOHCTPUPYET MaTh. Tak
HA3bIBAEMBIE «CIIYYalHBIC) JIETH MPOSIBISIOT CHIDKEHHE MOTHUBAIMOHHOM aKTUBHOCTH,
Pa3MBITOCTb 1I€JIEBBIX )KU3HEHHBIX YCTAHOBOK U JIPYTHE MPOOJIEMBI.

Takxum oOpazoM, 1OpPOJIOBBIE U POJIOBBIE TPYAHOCTH OCTABIISIOT TITyOOKHIA clies B
dbopMHpyIOIIEHCS TICUXMKE YeNOBEKa, 4YTO B JaJbHEHIIEM YCIOXKHSET ero
COLIMAJIBHYIO aJIalTallii0, BJIEYET BCEBO3MOXHBIE CIIONKHOCTH B KOJUIEKTUBHOMN
KOMMYHUKAIIMM TIOB3POCIIEBIIIETO YeJIoBeKa B OOIIEeCTBE W MHOroe napyroe. Bo
n3bexxaHue MoAO0OHOr0 poja TPYAHOCTEH HE0OXOAMMO BeCcTH paboTy cpa3y IIo
HECKOJIbKUM HampBiIeHUs M. BonepBbix, 3TO ceMeitHOe KOHCYJIbTUPOBAHUE, PA3BUTHE
KyJIbTYphl MEXJIMYHOCTHOTO OOIEHUS B CEMbe, YIIyOJIeHHEe H CTaOmIu3arus
TpaIULHUA ceMbH. BO-BTOpPBIX, 3TO ICHUXOJOrO-NEJarornyeckas JesTeIbHOCTb
CHELMATUCTOB MO (POPMHUPOBAHUIO OCOOBIX YBaKUTEIbHBIX YMOHACTPOCHUH B
o0miecTBe, MPHUBETCTBYIOIIUX  CAaMOCTOSITENILHOCTh BBIOOpa B OTHOILIEHUU
YeJI0BEUECKOro 3710pOBbsl, (HOPMUPOBAHMSI €0 OCHOB €1lle B 10poAoBbIi nepuoa. [o
MOEMY MHEHHUIO, OOIIECTBO — MHPOBO33PEHHE KOTOpOro Oasupyercs Ha
TPaJAMLMOHHBIX  CEMEWHBIX LEHHOCTAX W  HBIHE  JEMOHCTPUPYET  CBOIO
NEPCIEKTUBHOCTb.

BbIBO/JIbI U INTPEAJIOKEHU S
[logBoass ~ wTOr  BBINIECKA3aHHOMY,  00OpaTUMCS K  KJIACCHUYECKOMY
OMPEJICICHUIO CEMbHU, KOTOPOE MOKHO HAWTHU B COBPEMEHHOM (hHUII0COPCKOM CIIOBape:
«CeMbsi — 3TO OCHOBaHHas Ha Opake WM KPOBHOM POJICTBE MaJiasl TPYIINa, YJICHBI
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KOTOPOH CBSI3aHBI OONTHOCTHIO OBITa, B3aUMHOW MOPAJIBbHON OTBETCTBEHHOCTHIO U
B3anmMonomoIibio» (Ckakys B., 1998). Kaszanochk Obl, B onpejic/icHUH 3a1aHbl ¢IUHBIC
napamMeTphl, CKPEIUIIONINE Pa3HbIX T MEXKIy COOOM: 3TO 00IIHMe MOpaTbHBIC
MpaBUiia, OTBETCTBEHHOCTh, B3aMMOTIOMOIh. I Takke BCEIEIO0 COTIaceH ¢ TaKUMU
nmapamMeTpaM#, HO XO4Yy CJeJIaTh TJIABHBIH aKIIEHT — OCHOBOH CEMBbH JOJDKHA OBITH
OCO3HAaHHAS TYXOBHOCTb, HEYCTAHHBIN POCT AYIIIH 32 CUET 3a00T U CTApaHUK KaKI0TO
YJICHa CEMbH, JOOPOBOJLHOE CIy)KEHHE Ipyr Apyry. IMEHHO mpu TaKoM TOJXOJIe
CEMbsI MOKET pacCMaTpPUBAThLCS, KaKk CBOcoOpa3Has Maias mikosna JIxooBw.
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Annotatsiya. Ko‘plab tadgiqotlarda intellekt va kreativlik o‘rtasidagi alogadorlik
xususida turlicha garashlar mavjud. Bir guruh tadgiqotchilar ular o‘rtasida hech ganday
bog‘liglik yo‘q ekanligini uqgtirsalar, ikkinchi guruh vakillari kreativlik va intellekt
darajasi bir-biriga bog‘liq ekanligini ta’kidlaydi. Ma’lumki, kasbiy tajriba bilim,
ko‘nikma va malakalarning integratsiyasi sifatida aks etadi. Birog, kasbiy-ijodiy faoliyat
ko‘nikmalarining o‘zlashtirilishi nafagat amaliy ko‘nikma va malakalarning
integratsiyasi, mutaxassis sifatida faoliyatni samarali tashkil etish usul va vositalarini
ishlab chigishni emas, shu bilan birga kasbiy ijodkorlik metodologiyasidan xabardor
bo‘lish, ijodiy tafakkurni rivojlantirish va kreativ xarakterga ega shaxsiy sifatlarining
yetarli darajada o‘zlashtirilishi talab etadi.

Kalit so‘zlar: intellekt, mutaxassis, kasbiy-ijodiy faoliyat, ko ‘nikma, kreativ
xarakter.

Annotation. Many studies have different views on the relationship between
intelligence and creativity. One group of researchers claims that there is no connection
between them, while the representatives of the second group claim that the level of
creativity and intelligence are related to each other. It is known that professional
experience is reflected as an integration of knowledge, skills and abilities. However,
mastering the skills of professional and creative activity is not only the integration of
practical skills and qualifications, the development of methods and tools for the
effective organization of activities as a specialist, but also awareness of the
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methodology of professional creativity, the development of creative thinking and
creative it requires adequate mastery of personal qualities of character.

Keywords: intelligence, expert, professional-creative activity, skill, creative
character.

AHHOTanMsA. Bo MHOruMX HcCCIEeIOBaHMAX CYIIECTBYIOT pPa3HbIE B3IJISbI HA
B3aMMOCBSI3b MEKJy MHTEIUIEKTOM M KpEaTUBHOCTHIO. OJIHa IpyIla UCClea0BaTenei
YTBEPKIAET, YTO MEK]Y HUMU HET HUKAKOW CBS3H, TOTJA KaK IPEACTABUTEIN BTOPOU
IPYIIBl YTBEPKIAAIOT, YTO YPOBEHb KPEAaTMBHOCTHM M MHTEJUIEKTA CBSA3aHbBI APYT C
apyroM. M3BecTHO, 4TO MpOQPECCHOHANBbHBIA OINBIT OTpPa)KaeTcsl KaK HHTerpamus
3HaHMM, yMEHHH U HaBbIKOB. OJHAKO OBJIAJ€HHE HABbIKaMHU NpodeccHOoHaIbHO-
TBOPYECKOW JIESITENBHOCTH — 3TO HE TOJIKO MHTETpallUsl MPAKTUUYECKUX HABBIKOB U
KBAIM(PUKALIUKA, OCBOCHHME METOJIOB U CpeACTB I(P(HEKTUBHOM OpraHu3aluu
JESITEIbHOCTU CIELUAINCTA, HO M OCO3HAaHHWE METOJI0JIOTUU TNPOo(ecCHOHATBHOIO
TBOPUYECTBA, pAa3BUTHE TBOPUYECKOE MBINIJIEHUE M TBOpPUECKOEe ero Tpeldyer
aZIeKBaTHOTO OBJIAJCHUA JINYHBIMU KaU€CTBAMH XapaKTepa.

KuroueBble cioBa: unmennekm, cneyuanucm, npogeccuoHanrbHo-meopueckas
0esamenbHOCMb, MACMEPCME0, MBOPYECKUL XapaKmep.

KIRISH

Shaxsning mutaxassis sifatida kashiy kamol topishi, rivojlanishi o‘z mohiyatiga
ko‘ra jarayon tarzda namoyon bo‘ladi. Kasbiy yetuklik inson ontogenezining muhim
davrlari kasbiy kamol topish, rivojlanish g‘oyalarining garor topishi (14-17 yosh)dan
boshlanib, kasbiy faoliyatning yakunlanishi (55-60 yosh)gacha bo‘lgan jarayonda
kechadi. ljodkor shaxsning shakllanishi va rivojlanishi uning ichki va tashqgi olami
o‘zgarishining o‘zaro mos kelishi, ijtimoiy-igtisodiy shart-sharoitlar hamda inson
ontogenezi — tug‘ilishidan boshlab to umrining oxiriga gadar uzluksizlik, vorisiylikni
tagozo etadigan faoliyat mazmuniga bog‘lig.

ljodkor shaxsning shakllanishini uning o‘zaro mos tarzda bajarilgan ijodiy
faoliyat va ijodiy mahsulotlarni yaratish borasidagi rivojlanishi sifatida belgilash
mumkin. Ushbu jarayonning sur’ati va qamrovi biologik va ijtimoiy omillar, shaxsning
faolligi va kreativ sifatlari, shuningdek, mavjud shart-sharoit, hayotiy muhim va kasbiy
shartlangan hodisalarga bog‘lig. Zamonaviy sharoitda pedagogning Kkreativlik
sifatlariga ega bo‘lishi tagozo etadi.

ADABIYOTLAR TAHLILI
So‘nggi yillarda yetakchi xorijiy mamlakatlarning ta’lim tizimida o‘quvchi va
talabalarda kreativlik sifatlarini shakllantirish masalasiga alohida, jiddiy e’tibor
garatilmogda. Buni Bronson, Merriyman (2010), Ken Robinson (2007), Fisher, Frey
(2008), Begetto, Kaufman (2013), Ali (2011), Treffinger (2008) va boshgalar
tomonidan olib borilgan ko‘plab tadgiqotlar, ularning natijalarida ko‘rish mumkin.
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Birgina Ken Robinson tomonidan 2007-yilda tayyorlangan “Maktab kreativlikni
barbod etyaptimi?” nomli video lavhani YouTube saytida 5 mln marta tomosha
gilingan. Qolaversa, o‘gituvchilar kreativlik asoslarini o‘rganishga jiddiy kirishganlar
(Begetto, Kaufman, 2013). O‘qgituvchilarda pedagogik faoliyatni kreativ yondashuvni
garor toptirishga doir adabiyotlar chop etilyapti, Ta’lim departamenti tomonidan
tayyorlangan video lavhalarga asoslanuvchi noan’anaviy darslar tashkil etilyapti.

Salmogli amaliy ishlar olib borilayotganligiga garamay, ko‘pchilik o‘qituvchilar
hali-hanuz shaxs (o°‘zlarida hamda talabalarda kreativlik sifatlarini ganday qilib
samarali shakllantirish tajribasini o‘zlashtira olmayaptilar.

Ta’lim tizimini boshqarish organlari har yili ta’lim muassasalarida yuqori
samaradorlikka erishishga e’tibor garatadi. Ana shu magsadda o‘quv dasturini ishlab
chigiladi, yangi o‘quv darsliklari yaratiladi. Bu esa ham talabalar, ham o‘qituvchilarni
kasbiy o‘sishlariga yordam beradi. Olib boriladigan amaliy harakatlar talabalarda
yutuglarga erishish, olg‘a intilishga bo‘lgan ehtiyojni muayyan darajada yuzaga
keltiradi, ularning o‘quv-bilish gobiliyatlarini bir gadar rivojlantirishga yordam beradi.

Birogq, o‘quv yilining oxirida kelib oliy ta’lim muassasalarida talabalarning
fanlarni o‘zlashtirishlarida yuqori darajadagi ijobiy natijalar kuzatilmayapti. Koplab
talabalarning ta’lim olishga nisbatan gizigishi yo‘golgan. Buning natijasida
o‘gituvchilar ham avvalgidek zavg-u shavq bilan kasbiy faoliyatni tashkil etishni
o‘ylashmayapti. Ta’lim tizimini boshqgaruvchi organlar ta’lim olishga nisbatan xohish-
istagi bo‘lmagan talabalar, bu kabi ta’lim oluvchilarni o‘qitishni istamayotgan
o‘gituvchilar faoliyatini o°zgartirish borasida yangidan-yangi chora-tadbirlar
belgilansa-da, ahvol o‘zgarishsiz golmoqda.

TADQIQOT METODOLOGIYASI

Buning sababi nimada? Balki darslarning avvaldan o‘ylab, rejalashtirilib
go‘yilishi talabalar uchun gizigq bo‘lmayotgandir, balki ta’lim mazmunining muayyan
golipga solinganligi talabalar uchun hech ganday stimul bermayotgandir, rag‘bat
bildirmayotgandir. O‘quv mashg‘ulotlarining avvaldan rejalashtirilishidan voz
kechish, talabalarda tangidiy, kreativ tafakkurni shakllantirish va rivojlantirish, ularni
ijodiy fikrlash, yangi g‘oyalarni o‘ylab topishga majbur qilish ta’lim olishga bo‘lgan
munosabatni o‘zgartirish, ularni yutuglarga erishishga rag‘batlantirishda asosiy omil
bo‘lar. O‘quv mashg‘ulotlarida yetishmayotgan omil — kreativlik sanaladi (Drapeau P.,
2014: 4).

Shaxsda kreativlik sifatlarini rivojlantirish jarayonining umumiy mohiyatini
to‘lagonli anglash uchun dastlab “kreativlik” tushunchasining ma’noni tushunib olish
talab etiladi. Ken Robinsonning fikriga ko‘ra, “kreativlik — 0z gqiymatiga ega original
g‘oyalar majmui” (Azzam, 2009) sanaladi. H. Gardner esa o‘z tadgiqotlarida
tushunchani shunday izohlaydi: “Kreativlik — shaxs tomonidan amalga oshiriladigan
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amaliy harakat bo‘lib, u o‘zida muayyan yangilikni aks ettirishi va ma’lum amaliy
giymatga ega bo‘lishi lozim”. T. Emebayl (1989)ning yondashuvi nuqtai nazaridan
ifodalansa, kreativlik “muayyan soha bo‘yicha o‘zlashtirilgan puxta bilimlar bilan
birga yuqori darajada noodatiy ko‘nikmalarga ham ega bo‘lish” demakdir.

Ko‘plab tadgigotlarda intellekt va kreativlik o‘rtasidagi alogadorlik xususida turlicha
garashlar mavjud. Bir guruh tadgiqotchilar ular o‘rtasida hech ganday bog‘liglik yo‘q
ekanligini ugtirsalar, ikkinchi guruh vakillari kreativlik va intellekt darajasi bir-biriga
bog*lig ekanligini ta’kidlaydi (Kim, 2005).

“Kreativlik” tushunchasi o‘zida madaniy xilma-xillikni aks ettiradi. G‘arb
kishilari uchun kreativlik, umuman olganda, yangilik sanaladi. Ular kreativlik negizida
noan’anaviylik, qiziquvchanlik, tasavvur, hazil-mutoyiba tuyg‘usi va erkinlik mavjud
bo‘lishiga e’tiborni qaratadilar (Myordok G., 1993). Shargliklar esa, aksincha,
kreativlikni ezgulikning gayta tug‘ilish jarayoni, deb tushunadilar (Sternberg X., 2002;
Rudovich X., 1997; Rudovich Y., 2000). Garchi g‘arblik va shargliklarning kreativlik
borasidagi garashlari turlicha bo‘lsa-da, biroq, har ikki madaniyat vakillari ham mazkur
sifat va unga egalikni yugori baholaydilar (Kaufman L., 2012).

Patti Drapeau nuqtai nazariga ko‘ra kreativ fikrlash, eng avvalo, muayyan masala
yuzasidan har tomonlama fikrlash sanaladi. Har tomonlama fikrlash talabalardan o‘quv
topshirig‘i, masalasi va vazifalarini bajarishda ko‘plab g‘oyalarga tayanishni talab etadi.
Bundan fargli ravishda bir tomonlama fikrlash esa birgina to‘g‘ri g‘oyaga
asoslanishni ifodalaydi. Mushohada yuritishda masala yuzasidan bir va ko‘p
tomonlama fikrlashdan birini inkor etib bo‘lmaydi. Binobarin, bir va har tomonlama
fikrlash kreativlikni shakllantirishda birdek ahamiyat kasb etadi. Ya’ni, topshirigni
bajarish, masalani yechishda talaba yechimning bir necha variantini izlaydi (ko‘p
tomonlama fikrlash), keyin esa eng maqgbul natijani kafolatlovchi birgina to‘g ri
yechimda to‘xtaladi (bir tomonlama fikrlash).

TAHLIL VA NATIJALAR

Yuqorida bildirilgan fikrlarga tayangan holda “kreativlik” tushunchasini
quyidagicha sharhlash mumkin: Kreativlik (lot., ing. “create ” — yaratish, “creative” —
yaratuvchi, ijodkor) — individning yangi g‘oyalarni ishlab chigarishga tayyorlikni
tavsiflovchi va mustagil omil sifatida igtidorlilikning tarkibiga kiruvchi ijodiy qobiliyati.

Shaxsning kreativligi uning tafakkurida, muloqotida, his-tuyg‘ularida, muayyan
faoliyat turlarida namoyon bo‘ladi. Kreativlik shaxsni yaxlit holda yoki uning muayyan
xususiyatlarini tavsiflaydi. Kreativlik igtidorning muhim omili sifatida ham aks etadi.
Qolaversa, kreativlik zehni o‘tkirlikni belgilab beradi, “talabalar e¢’tiborini ta’lim
jarayoniga faol jalb etishni ta’minlaydi”.

Xorijiy mamlakatlarda barcha sohalarning mutaxassislari kabi o‘gituvchilar ham
o‘zlarida kreativlik sifatlari mavjudligi va uning darajasini aniglab boradi. Buning
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uchun ular E.P. Torrens tomonidan 1987-yilda asoslangan va shaxsning kreativ
tafakkurga egaligini aniglovchi testdan o‘tadi. Mazkur test shaxs kreativligi va uning
darajasini ijodiy faoliyatni tashkil etishdagi faollik, tezkor fikrlash, o‘ziga xos
(orginal)lik va takomillashganlik kabi mezonlar bo‘yicha baholash imkoniyatini
yaratadi. O‘quvchi tomonidan tavsiya etilgan savollarga beriladigan javoblar aynan
mana shu to‘rtta mezonni ganotlantirishi lozim.

E.P. Torrens fikricha, “kreativlik” tushunchasi negizida quyidagi yoritiladi:

- muammoni yoki ilmiy farazlarni ilgari surish;

- farazni tekshirish va o‘zgartirish;

- garor natijalarini shakllantirish asosida muammoni aniglash;

- muammo Yyechimini topishda bilim va amaliy harakatlarning o‘zaro garama-
qarshiligiga nisbatan ta’sirchanlik.

XULOSA VA TAKLIFLAR

Kreativ fikrlash har bir ijtimoiy sohada yaqqol aks etishi mumkin. O‘qgituvchining
ijodkorligi esa u tomonidan tashkil etiladigan kasbiy faoliyatni tashkil etishga ijodiy
(kreativ) yondashuvida aks etadi. So‘nggi yillarda ushbu holat “pedagogik kreativlik”
tushunchasi bilan ifodalanmoqda.

Pedagogik kreativlik — pedagogning an’anaviy pedagogik fikrlashdan farqli
ravishda ta’lim va tarbiya jarayonining samaradorligini ta’minlashga xizmat qiluvchi
yangi g‘oyalarni yaratish, shuningdek, mavjud pedagogik muammolarni ijobiy hal
gilishga bo‘lgan tayyorgarligini tavsiflovchi gobiliyati.

Pedagogning kreativlik sifatlariga ega bo‘Imasligi tufayli talabalar ham gizigarli
va ajoyib g‘oyalarga ega bo‘lsalar-da, biroq, ularni ifodalashda sustkashlikka yo‘l
go‘yadi. Buning sababi ta’lim jarayonida qo‘llanilayotgan metodlar talabalarda erkin,
mustaqil fikrlash ko‘nikmalarini shakllantirishga xizmat gilmasligi bilan belgilanadi.
Muallif tomonidan tavsiya gilingan vosita va strategiyalar talabalarda kreativlikni
rivojlantirishda o‘qituvchilar uchun qo‘l keladi hamda talabalarda o‘quv fanlarini
o‘rganishga bo‘lgan qgiziqish, intilishni rivojlantiradi.
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SHAXSIY KARYERA RIVOJLANISHIDA PERFEKTSIONIZMNING
PSIXOLOGIK TA’SIRI

THE PSYCHOLOGICAL IMPACT OF PERFECTIONISM ON PERSONAL
CAREER DEVELOPMENT
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PA3BUTHUE JIUUYHOM KAPHEPHI
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Annotatsiya. Mazkur magola shaxsiy karyera rivojlanishida perfektsionizmning
psixologik ta’sirini chuqur tahlil qiladi. Perfektsionizmning ijobiy jihatlari sifatida
yuqori sifatga erishish, o‘z imkoniyatlarini to‘lig ochish va muvaffagiyatga bo‘lgan
intilish  ko‘rsatiladi. Birog, maqolada shuningdek, perfektsionizmning salbiy
tomonlari, masalan, ortigcha stress, haddan tashqari gayg‘urish va ish unumdorligining
pasayishi kabi muammolar keltiriladi. Ushbu jihatlar karyera faoliyatida motivatsiya
va shaxsiy rivojlanishga ta’sir ko‘rsatadi. Magolada shuningdek, perfektsionizmni
boshgarish bo‘yicha amaliy tavsiyalar berilgan, jumladan, magsadlarni rejalashtirish,
0‘z-o‘zini motivatsiya qilish va stressni boshqarish strategiyalari. Bu tavsiyalar
muammolarni kamaytirishga va kuchli, muvozanatli shaxsiy va karyera rivojlanishiga
erishishga yordam beradi.

Kalit so‘zlar: perfektsionizm, shaxs karyerasi, konstruktiv perfektsionizm,
destruktiv perfektsionizm, stress va gonigmaslik, motivatsiya, ish sifati, boshgarish
strategiyalari, realistik magsadlar, ish va dam olish muvozanati.

Annotation. This article provides a profound analysis of the psychological impact
of perfectionism on individual career development. It highlights the positive aspects of
perfectionism, such as the pursuit of high quality, the full realization of one’s potential,
and the drive for success. However, the article also addresses the negative sides of
perfectionism, including excessive stress, heightened anxiety, and decreased work
productivity. These factors influence motivation and personal growth in professional
endeavors. Furthermore, the article offers practical recommendations for managing
perfectionism, including goal setting, self-motivation strategies, and stress
management techniques. These recommendations aim to reduce problems and foster
strong, balanced personal and career development.

Keys words: perfectionism, personal career, constructive perfectionism,
destructive perfectionism, stress and dissatisfaction, motivation, work quality,
management strategies, realistic goals, work-life balance.

-80-



mailto:temperament88@mail.ru

"Cifféigéff?‘ INNOVATSION PEDAGOGIKA VA PSIXOLOGIYA  I-son, 2024-yil

AnHoTanus. J[aHHAs CTaThs TIIYOOKO aHATM3UPYET TICUXOJIOTHICCKOE BIIUSHHC
neppeKIMoHn3Ma Ha KapbepHOE Pa3BUTHE JTUYHOCTH. B KavecTBE MOIOKUTEITBHBIX
aCTMEKTOB NEePPEKIMOHN3MA BBIJICTSIOTCS CTPEMIICHUE K BEICOKOMY Ka4eCTBY, TTOJTHOE
PacKpBITHE CBOMX BO3MOXKHOCTEH M CTpeMyieHHe K ycrmexy. OIHaKO B CTaThe TaKKe
paccMaTpHUBAIOTCS HETaTUBHBIE CTOPOHBI MEPPEKIMOHN3MA, TAKUE KaK YPEe3MEPHBIN
CTpecc, TIOCTOSIHHAS TPEBOTa M CHIDKEHUE TPYIOBOH MPOAYKTHBHOCTH. DTH aCIEKTHI
OKa3bIBAIOT BIIMSHUE HAa MOTHBAIMIO M JIMYHOCTHOE pa3BUTHE B KaphePHOU
JESATENBHOCTH. B cTaThe Tak)ke MPEACTABICHBI MPAKTUYECKUE PEKOMEHIAIIUU TI0
YIIPaBICHUIO TIEPPEKIIMOHN3MOM, BKITIOYAs TUTAHUPOBAHUE IIEJICH, CAMOCTUM YIISITHIO
U CTPaTErWM YMPABICHUS CTPECCOM. DTH PEKOMEHJAIMA IOMOTAIOT YMEHBIIUTH
npo0OJIeMbl M TOCTUYh CUIILHOTO, COAIAHCUPOBAHHOTO JIMYHOTO U KaphEPHOTO POCTA.

KiroueBble cioBa: nepgexyuonusm, Kapvepa IUYHOCMU, KOHCMPYKMUBHDLLL
nepgexyuonusmM, O0ecmpyKmusHoulll NnepheKyuoHuUsM, Ccmpecc U Hed080IbCMEO,
Momusayus, Kawecmeo padbomsi, cmpamecuu YAPAGIEHUS, DPealuCmuyHvle yeiu,
bananc pabomsi u OMovIXaA.

KIRISH

Perfektsionizm shaxsning mukammallikka intilishi, o‘ziga va boshgalarga yuqori
talablar qo‘yishi sifatida ta’riflanadi. Bu sifat karyera rivojlanishida muhim rol
0‘ynaydi, birog uning boshgarilmagan salbiy jihatlari jiddiy muammolarga olib kelishi
mumkin. Perfektsionizm shaxsning yuqori natijalarga erishishiga yordam bersa-da,
ko‘p hollarda bu xususiyat stress va qonigmaslikka olib keladi (Frost R., Marten P.,
Lahart C., Rosenblate R., 1990). Ijobiy ma’noda perfektsionizm yuqori sifat
standartlariga intilish, mas’uliyatlilik va gat’iyatlilikni anglatadi. Perfektsionistlar oz
mehnatlarini mukammal darajada bajarishga intilib, professional sohada yugori
yutuglarga erishishlari mumkin. Ular o‘zlarini mas’uliyatli va ishonchli shaxs sifatida
namoyon etib, jamoada yetakchilik pozitsiyasini egallashga muvaffaq bo‘ladilar.
Shuningdek, bu sifat innovatsiyalarni rivojlantirish va jarayonlarni takomillashtirishda
ham foydali bo‘lishi mumkin (Hewitt P., Flett G., 1991). Biroq perfektsionizmning
salbiy ta’sirlarini e’tibordan chetda qoldirib bo‘lmaydi. Mukammallikka haddan
tashqari intilish ba’zan shaxsning o‘z-o‘ziga nisbatan haddan tashqgari tangidiy
yondashuviga olib keladi. Bu esa stress, ruhiy charchoq va hatto depressiya kabi
muammolarni keltirib chigarishi mumkin. Perfektsionistlar ko‘pincha xatolardan
go‘rgib, yangi loyihalarni boshlashga ikkilanadilar yoki vaqgtni samarasiz boshgarish
tufayli ishni oz vaqtida tugata olmaydilar (Stoeber J., Otto K., 2006). Tangidni shaxsiy
deb gabul qgilish esa o‘ziga bo‘lgan ishonchni pasaytiradi va professional rivojlanish
jarayonini sekinlashtiradi (Shafran R., Mansell W., 2001). Shaxs karyerasida
perfektsionizmning ta’sirini o‘rganish masalasi bugungi kunda dolzarb hisoblanadi,
chunki mehnat bozori tobora ragqobatbardosh bo‘lib bormoqgda. Tashkilotlar yugori
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malakali va puxta ishlaydigan xodimlarni qadrlashadi, biroq haddan tashqari
talabchanlik va stress ish samaradorligini pasaytirishi mumkin. Shu sababli,
perfektsionizmning ijobiy va salbiy jihatlarini tahlil gilish orgali uning karyeraga
ta’sirini yaxshiroq tushunish va boshqarish yo‘llarini aniglash muhim ahamiyatga ega
(Egan S., Wade T., Shafran R., 2011).

ADABIYOTLAR TAHLILI

Perfektsionizmning shaxs karyerasi rivojlanishiga ta’sirini o‘rganishda ko‘plab
ilmiy tadqgigotlar amalga oshirilgan. R.O. Frost va uning hamkasblari (1990) o‘z
ishlarida perfektsionizmni turli o‘lchovlarda tahlil gilgan holda, uning shaxsning o‘z-
o‘ziga va atrof-muhitga bo‘lgan talabchanligini aniglashga urg‘u berganlar (Frost R.,
Marten P., Lahart C., Rosenblate R., 1990). P.L. Hewitt va G.L. Flett (1991)
perfektsionizmni uchta asosiy ko‘rinishda — o°z-o°ziga nisbatan, boshgalarga nisbatan
va ijtimoiy talablar shaklida o‘rganib, bu tushuncha ganchalik keng va murakkab
ekanligini namoyish etgan (Hewitt P., Flett G., 1991). J. Stoeber va K. Otto (2006) oz
tadqiqotlarida perfektsionizmning ijobiy va salbiy jihatlarini farqlashga e’tibor
garatgan. Ularning fikricha, konstruktiv perfektsionizm ish unumdorligi va sifat
standartlarini oshirishga yordam beradi, destruktiv perfektsionizm esa stress va
psixologik zo‘rigishni kuchaytiradi (Stoeber J., Otto K., 2006). R. Shafran va W.
Mansell (2001) esa perfektsionizmning salbiy jihatlariga urg‘u berib, uning
psixopatologik ogibatlari hagida keng tahlil berganlar (Shafran R., Mansell W., 2001).

Adabiyotlarda, shuningdek, perfektsionizm va ish unumdorligi o‘rtasidagi
bog‘liglik ham keng o‘rganilgan. S.J. Egan, T.D. Wade va R. Shafran (2011)
perfektsionizmning transdiagnostik jarayon sifatida ruhiy salomatlikka salbiy ta’sirini
o‘rganganlar, bu esa ishdagi stress va gqonigmaslikka olib kelishini ko‘rsatgan (Egan
S., Wade T., Shafran R., 2011). Ushbu tahlillar perfektsionizmning ikki tomonlama
ta’sirini aniqlashda muhim bo‘lib, shaxsiy va professional rivojlanishda uning o‘rni
hagida chuqurroq tushuncha beradi.

TADQIQOT METODOLOGIYASI

Perfektsionizmning konstruktiv va destruktiv ta’sirlarini, shuningdek, shaxs
karyerasiga ganday yo‘nalishlarda ta’sir ko‘rsatishini foiz ko‘rsatkichlari orgali aks
ettiradi. Unda konstruktiv ta’sir sifatida ish sifati, motivatsiya va rahbarlik sifatlariga
ta’sir ko‘rsatadigan omillar keltirilgan. Destruktiv ta’sirlar esa stress, qonigmaslik va
vaqtni  samarasiz  boshgarish  holatlarida namoyon bo‘ladi.  Shuningdek,
perfektsionizmni boshgarish strategiyalari va ularning natijalari ham alohida
ko‘rsatilgan. Jadval natijalari foiz ko‘rsatkichlari orgali respondentlar fikrlarining
umumlashgan tahlilini tagdim etadi. Magsad — perfektsionizmning shaxsning
professional rivojlanishiga ijobiy va salbiy ta’sirlarini yanada yaxshiroq anglashdan
iborat.
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Perfektsionizmning shaxs karyerasiga ta’siri natijalari

Ko‘rsatkichlar

Natijalar (%)

Perfektsionizmning konstruktiv 100%
ta’siri
Ish sifati va puxtaligi 67
Motivatsiya va qat’iyatlilik 20
Rahbarlik sifatlari 13
Perfektsionizmning destruktiv 100%
ta’siri
Stress va ruhiy charchoq 42
Ishdan gonigmaslik 38
Vaqtni samarasiz boshqarish 20
Perfektsionizmning karyeraga 100%
ta’siri
Yugori lavozimlarga ko‘tarilish 53
Yangi loyihalarni boshlashdagi 31
go‘rquv
Rahbarlar va jamoa bilan 16
munosabatlar
Perfektsionizmni boshgarish 100%
strategiyalari
Realistik magsadlarni belgilash 60
Ish va dam olish muvozanatini 28
saglash
Konstruktiv tangidni gabul gilish 12

Yugoridagi jadvalda perfektsionizmning konstruktiv va destruktiv jihatlarining
shaxs karyerasiga ta’siri foiz ko‘rsatkichlari bilan taqdim etilgan. Har bir ko‘rsatkich
bo‘yicha izoh berilib, natijalar umumiy garash uchun tizimli ravishda tartiblangan.
Perfektsionizmning boshgarilishi bo‘yicha strategiyalar ham alohida o‘rganilgan va
ularning samaradorligi qayd etilgan. Perfektsionizmning shaxs karyerasiga ta’sirini
ko‘rsatadi va uning konstruktiv, destruktiv jihatlari, karyeraga ta’siri va boshgarish
strategiyalarining foiz ko‘rsatkichlarini aks ettiradi.
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TAHLIL VA NATIJALAR

Perfektsionizmning konstruktiv jihatlari 100% sifatida baholanib, ulardan eng
katta ta’sirni ish sifati va puxtaligi (67%) tashkil etgan. Bu shaxsning yuqori sifatga
intilishini ko‘rsatadi. Motivatsiya va qat’iyatlilik (20%) ham muhim omil bo‘lib,
rahbarlik sifatlari (13%) konstruktiv ta’sirlar orasida eng past ko‘rsatkichni ko‘rsatgan.

Perfektsionizmning destruktiv jihatlari ham 100% baholangan, unda stress va
ruhiy charchoq (42%) eng yuqori foizni egallagan. Bu salbiy ta’sir shaxsning ruhiy va
jismoniy salomatligiga bo‘lgan xavfni aks ettiradi. Ishdan gonigmaslik (38%) va vagtni
samarasiz boshqgarish (20%) destruktiv jihatlar ichida muhim o‘rin tutadi.

Perfektsionizmning karyeraga ta’siri 100% deb qayd etilib, yuqori lavozimlarga
ko‘tarilish (53%) eng ijobiy ko‘rsatkich sifatida gayd etilgan. Ammo yangi loyihalarni
boshlashdagi qo‘rquv (31%) va rahbarlar va jamoa bilan munosabatlardagi
giyinchiliklar (16%) ushbu sohada salbiy oqgibatlarga olib kelishi mumkinligini
ko‘rsatadi.

Perfektsionizmni boshqarish strategiyalari ham 100% baholangan bo‘lib, ularda
realistik magsadlarni belgilash (60%) eng samarali usul sifatida e’tirof etilgan. Ish va
dam olish o‘rtasidagi muvozanatni saglash (28%) va konstruktiv tangidni gabul gilish
(12%) esa nisbatan pastroq ko‘rsatkichlarni tashkil etgan (1-jadval).

Tadgiqot natijalarida perfektsionizmning ikkiyoqlama ta’siri aniq ko‘rsatilgan.
Konstruktiv jihatlar shaxsning professional o‘sishiga yordam bersa-da, destruktiv
jihatlar stress va ishdan gonigmaslikka olib keladi. Perfektsionizmni boshgarish
strategiyalaridan samarali foydalanish, salbiy ta’sirlarni kamaytirib, shaxsning karyera
muvaffagiyatini oshirishga yordam beradi. Bu jihatlar realistik magsadlar belgilash va
ish hayotidagi muvozanatni ta’minlashning muhimligini ko‘rsatadi.

XULOSA VA TAKLIFLAR

Mazkur tadgiqgot perfektsionizmning shaxs karyerasiga ijobiy va salbiy ta’sirlarini
o‘rganishga qaratildi. Tadgigot natijalari shuni ko‘rsatadiki, perfektsionizm
konstruktiv shaklda boshgarilganda yuqori sifat standartlari, motivatsiya va rahbarlik
sifatlari orqgali shaxsning professional o‘sishiga hissa qo‘shadi. Biroqg, destruktiv
perfektsionizm stress, ish gonigmasligi va vaqtni samarali boshgarishda muammolarni
keltirib chiqarib, karyera rivojlanishiga salbiy ta’sir ko‘rsatadi. Perfektsionizmning
konstruktiv ta’sirini maksimal darajada oshirish uchun realistik magsadlar belgilash,
ish va dam olish muvozanatini ta’minlash va tanqidni konstruktiv qabul qilish kabi
boshgarish strategiyalari samarali bo‘lib, salbiy ta’sirlarni kamaytirishga yordam
beradi. Mukammallikka intilish nafagat shaxsning karyera rivojida, balki uning ruhiy
salomatligini ta’minlashda ham muhim rol o‘ynaydi.
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Annotatsiya. Maqolada yosh sambo kurashchilarning umumiy va maxsus
jismoniy tayyorgarlik darajasini oshirishda maxsus o‘yinlardan foydalanib, funksional
va asosiysi jismoniy tayyorgarlikni oshirish, bellashuv ko‘nikmalarini rivojlantirish,
taktik fikrlashni yaxshilash, qiyin vaziyatlarda bellashuv olib borish gobiliyatini
oshirish va an’anaviy bo‘lmagan usullarni tezkorlik bilan amalga oshirish
imkoniyatlarini rivojlantiradi usullari ko‘rsatilgan. Eksperiment natijalari maxsus
o‘yinlarning yosh sportchilar uchun motivatsion va samarali metodik yondashuv
ekanligini tasdiglaydi. Mazkur magola amaliyotchi murabbiylar va tadgiqotchilar
uchun nazariy va amaliy jihatdan gimmatli ahamiyatga ega.

Kalit so‘zlar: sport, boshlang ich tayyorgarlik, ko ‘nikma, sog‘lom bosgqich,
o ‘yin vazifalari, sambistlar, muvofiglashtirish,qobiliyat, texnik faoliyat.

AHHOTamusA. B  cratbe  HCHONB3YIOTCA  CHELUAIBbHBICE  WIPBl IS
COBEpIIEHCTBOBAaHUS OOIEH U CHeluaTbHON (HU3UYECKON TMOATOTOBKH FOHBIX
CaMOHMCTOB, COBEPIICHCTBOBAHMS (PYHKIIMOHAIBHOW U 0a30Boil  (pusmyeckoi
MOATOTOBJIEHHOCTH, Pa3BUTHUS COPEBHOBATEIbHBIX HABBIKOB, COBEPIICHCTBOBAHUS
TAKTUYECKOTO MBIIIJICHUS, TIOBBIIIICHHS CTIOCOOHOCTH K COCTSA3aTEILHOCTH B CIIOKHBIX
Y HECTAaHJAPTHBIX cuTyarusax. [lokazaHsl TpaAUIMOHHBIE METO/IbI, KOTOPBIE PA30BBIOT
CIIOCOOHOCTH OBICTPO BHEAPATH METOJIBI. Pe3ynbTaThl SKCIIEpUMEHTA MOATBEPKIAIOT,
YTO CHEIUATBHBIC UTPHI ABISIOTCS MOTUBAIMOHHBIM U 3(P(HEKTHBHBIM METOUIECKAM
MOAXOIOM Il MOJIOJIBIX CIIOPTCMEHOB. [laHHasi CTaThsl MMEET TEOPETUYECKOE U
MIPAKTUYECKOE 3HAYEHUE ISl TPEHEPOB U UCCIIE0BATEICH.

KuoueBble cioBa: cnopm, HauanvbHas NOO20MOBKA, MACMEPCm8E0, 300p08ast
¢aza, ueposvie 3a0auu, cambucmvl, KOOpPOUHAYUS, YMeHUe, MeXHU4ecKas
oesimenbHOCHb.
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Annotation. The article shows the ways in which young sambo wrestlers develop
their abilities to increase functional and, most importantly, physical training using
special games in increasing the level of general and special physical training, develop
competency skills, improve tactical thinking, increase the ability to compete in difficult
situations and quickly implement unconventional methods. The results of the
experiment confirm that special games are a motivational and effective methodological
approach for young athletes. This article holds theoretical and practical significance
for coaches and researchers.

Keywords: sports-recreational stage, game tasks, junior unarmed self-defence
athletes, coordination skills, technical tasks.

KIRISH

Zamonaviy sport uchun sportchilarning har tomonlama tayyorgarligi talablarini
doimiy oshirib borish xarakterlidir. Bunday sharoitda yosh sambo kurashchilarining
boshlang‘ich tayyorgarlik bosgichida texnik harakatlarining muvofiglashtirish, chuqur
o‘rganish katta ahamiyatga ega. Yosh sportchilarni tayyorlash jarayonida jismoniy
tayyorgarlik darajasini oshirish muhim ahamiyat kasb etadi, aynigsa, sambo kurashiga
xos bo‘lgan yuqori darajadagi kuch, tezlik, chidamlilik va texnik-taktik mahoratni
shakllantirishda. Boshlang‘ich tayyorgarlik bosqichida maxsus o‘yinlardan
foydalanish, sportchilarning nafagat jismoniy sifatlarini rivojlantirishga, balki ularda
musobaga sharoitlariga moslashish, taktik fikrlashni yaxshilash va giyin vaziyatlarda
samarali garorlar gabul gilish gobiliyatini shakllantirishga ham xizmat giladi.

Maxsus o‘yinlar yosh sportchilarning qiziqishini oshiradi, mashg‘ulot
jarayonlarini jonlantiradi va ularni sport faoliyatiga ko‘proq jalb etadi. Ushbu
maqolada maxsus o‘yinlar orqali yosh sambo kurashchilarining umumiy va maxsus
jismoniy tayyorgarlik darajasini oshirishga garatilgan usullar, ularning funksional va
texnik-taktik rivojlanishga ta’siri o‘rganiladi. Tadqiqotning asosiy magsadi — maxsus
o‘yinlarni qo‘llash orqali jismoniy sifatlarni rivojlantirish va bellashuv ko‘nikmalarini
mustahkamlash bo‘yicha samarali metodik tavsiyalar ishlab chigishdan iborat.

Mazkur magola yosh sportchilar bilan ishlovchi murabbiylar va sport metodistlari
uchun nazariy va amaliy jihatdan gqimmatli bo‘lib, sambo kurashida qo‘llaniladigan
innovatsion yondashuvlarni ochib beradi.

ADABIYOTLAR TAHLILI VA METODOLOGIYA
Turli yoshdagi bolalarda jismoniy fazilatlar bir vaqtning o‘zida hosil bo‘lmaydi.
Har bir sifatni rivojlantirish uchun uning eng katta o‘sishiga erishish mumkin bo‘lgan
ba'zi sezgir davrlar mavjud. Ular gobiliyatining o‘ziga xos xususiyatlariga ega va
genetik jihatdan aniglanadigan igtidorining rivojlanish dasturiga ega. Kichik yoshdagi
bolalarda turli xil vosita harakatlariga gizigish sezilarli darajada oshadi. Raqobat
tuyg‘usining kuchayishi ularni yangi harakatlarni izlashga va ularni, aynigsa,
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kutilmagan holatlarda tanish bo‘lmagan narsalarni o‘rganishga olib keladi. Har bir
inson nafagat yangi harakatlarni o‘rganishga harakat qgiladi, balki uni yaxshi sheriklar
bilan egallashga harakat giladi. Bu yoshda ular eng qiyin harakatlarni osongina
muvaffagiyatli o‘zlashtirishlari mumkin. Maktab yoshidagilarning ya’ni 7-17
yoshdagilarni puxta tuzilgan dastur bilan shug‘ullanadigan harakatlarda ta'lim olish
uchun eng qulaydir, bu esa o‘z navbatida texnik tayyorgarlikning shakllanishiga
sezilarli ta’sir ko‘rsatadi. Hozirgi kunda koordinatsion qobiliyatlarni rivojlantirishning
biologik asoslari mavjud bo‘lib, ularning rivojlanishi ko‘p vositalar yigindisining
shakllanishi asosida amalga oshiriladi. U bolalar va o‘smirlarning vosita funksiyasini
rivojlantirishda katta tengsizlikni aniglashga muvaffaq bo‘ladi. Sambo kurashi turli xil
ekstremal harakatlarga boy sport turi bo‘lib, muayyan vazifa, kuch, vaqt va fazoviy
parametrlar, muvofiglashtirish murakkabligi va boshqalar bilan xarakterlanadi.
Murakkab taktik va texnik harakatlar va majmualari, bir gator faoliyati doirasida
ifodalaydi, 7-10 yoshli boshlang‘ich tayyorgarlik bosgichidagi sambochilarning
harakat gobiliyatini yugori o°sish sur'atlarini go‘llab-quvvatlaydi. Bu markaziy asab
tizimining yuqori plastisitivligiga va harakatlarning ma’lum vaqgt xususiyatlarini
takomillashtirishda ifodalangan vosita analizatorining jadal rivojlanishiga yordam
beradi. Sambo kurashi mashg‘ulotlarida alohida o‘rin egallaydi. Bir qator
mualliflarning fikriga ko‘ra, jismoniy rivojlantirishni takomillashtirish turli darajadagi
malakali sportchilarni tayyorlashning muhim bo‘limlaridan biri sifatida garalishi
kerak. Shuning uchun, o‘quv jarayonida jismoniy rivojlantirishni takomillashtirishga
katta e'tibor berilishi kerak, uni sportchilarni tayyorlashning muhim bo‘limlaridan biri
sifatida ko‘rib chiqish kerak (Ilyin A., 2015).

TAHLIL VA NATIJALAR

Tadgiqotni nazariy rivojlantirish maqgsadida, keyinchalik yosh sambo
kurashchilarida sport va sog‘lomlashtirish va dastlabki bosgichlarda jismoniy
rivojlantirishni shakllanishini dasturiy jihatdan metodik ta'minlash samaradorligini
eksperimental tadgiqot jarayonida sinovdan o‘tkazildi. O‘rganish uch yil davomida 11
yoshli bolalar 2022-yildan 2022-yilgacha, unda 20 ta nazorat guruhi (NG) ishtirok etdi
va 20ta tajriba guruhlari (TG). Tadgigot Qarshi Bolalar va o‘smirlar kurash maktab
internatida amalga oshirildi. NGning yosh sportchilari sambo bo‘yicha tagdim etilgan
dastur bo‘yicha o‘qitildi. TG o‘quv dasturiga biz ishlab chiqgan texnik harakatlar
maxsus harakatli o‘yinlar usuli Kiritilgan. Bizning o‘yin uslubimizda, olib keladigan
mashqlar, o‘yin vazifalari asosiy ragobat harakatining umumiy tuzilishini, texnik
harakatlarning tashgi biomexanik tuzilishini saqlab goladi. Ularni amalga oshirishda
vosita harakatlarini rivojlantirishga yordam beradigan sharoitlar ta'minlanadi, izchillik
va bosqgichma-bosgichlikning psixologik shartlari asosida amalga oshiriladi, jismoniy
rivojlantirishga katta e’tibor qaratiladi. Maxsus o‘yinlarni, o‘yin vazifalarini ishlab
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chiqish, jismoniy fazilatlarni rivojlantirish uchun maxsus o‘ng mashglarni bajarish
simulyatsiya mashqlariga asoslangan edi. Simulyatsiya mashglari turli malakali
sportchilarning texnik harakatlarini tayyorlash va takomillashtirishda ishlatilgan.
Ularga ixtiyoriy mashqlar texnikasi hagida fikr yuritishga ruxsat berishdi, uning
assimilyatsiya  jarayonini  osonlashtirish, ragobatbardosh  mashqlar  zarur
muvofiglashtirish tuzilishini amalga oshirish uchun hissa va funksional salohiyatini
amalga oshirish samaradorligini oshirish, motor funksiyalari o‘rtasida samarali
muvofiglashtirish  ta'minlash  (Tastanov N., 2015). Yosh sambochilarning
mashg‘ulotlarida foydalanish uchun tavsiya etilgan o‘yin vazifalari va mashqlari ikki
guruhga bo‘lingan. Birinchisi, vosita tajribasini kengaytirish, funksional va asosiy
jismoniy tayyorgarlikni oshirishga yordam beradigan maxsus o‘yinlar, umumiy
rivojlanish magsadlari va mashqglarini o‘z ichiga oladi. Ikkinchi guruh — o‘yinlar va
maxsus yo*nalishdagi vazifalar. Ular kurash san‘ati qobiliyatlarini go‘lga kiritish, taktik
fikrlashni yaxshilash, kurashning qiyin holatlarida harakat qilish, noan'anaviy
chigishlarni topish, boshlang‘ich kurashchilarda kurash ruhini go‘llab-quvvatlash,
ragib bilan kurashishga tayyor bo‘lish tuyg‘usini tarbiyalashga yordam beradi. Ikkala
o‘yin guruhi ham yosh sambochilarning umumiy va maxsus tayyorgarlik darajasini
oshirishga garatilgan. Jismoniy rivojlantirishni tarbiyalashning asosiy yo‘nalishi yangi
turli xil vosita ko‘nikmalarini egallashdir. Bolalarda jismoniy rivojlantirish darajasini
aniglash uchun biz ikkita testdan foydalanganmiz: 3x10 m va Rombergning murakkab
namunasi. Eksperiment boshlanishidan oldin o‘tkazilgan testda NG va TG bolalarining
jismoniy tayyorgarligi darajasida sezilarli farglar yo‘qgligi aniglandi: p > 0,05, 0,82
studentining t-mezonlari, T = 0,07 — Romberg namunasida). Jismoniy rivojlantirishni
tarbiyalashda yangilik elementlarini o‘z ichiga olgan mashqlar ishlatilgan. Jismoniy
rivojlantirishga garatilgan vazifalar o‘quv mashg‘ulotining asosiy gismining boshida
amalga oshirildi, bu esa yuqori sifatli fazilatlarni rivojlantirish bilan bog‘lig. Dam olish
intervallari nisbatan to‘lig tiklanish uchun yetarli edi. Bir mashg‘ulotda jismoniy
rivojlantirishni rivojlantirish uchun mashqglar miqdori ahamiyatsiz edi, ammo ular
deyarli har bir darsga Kiritilgan. Jismoniy rivojlantirishni ta'lim asosiy vositasi aniqlik
va turli signallari (yorug‘lik, tovush, obyekt harakat va boshqalar), farglash, texnik
harakatlar paytida kuch ta'sir muddati uchun tezlik javob uchun, vaqt gattiq cheklash
bilan harakatlarni amalga oshirish tezligi garatilgan mashqglar edi ragib tanasining
harakatlanuvchi gismlari va harakatlarning o‘z vagtida tuzatilishi mumkin bo‘lgan
pozitsiyalarni oldindan bilish, vaqgti-vaqti bilan va makonda o‘zgaruvchan vaziyatga
yoki muammoning g‘ayrioddiy shakllanishiga hissa qo‘shish (FOnycog C., 2021).

XULOSA
Asosiy ragobat harakatining umumiy tuzilishini va texnik harakatlarning tashqi
biomexanik tuzilishini saglab turuvchi o‘yinlarni olib boruvchi mashglarni, o‘yin
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vazifalarini ishlab chigish usuli, vosita harakatlarini rivojlantirishni osonlashtiradigan
shart-sharoitlarni yaratishga, ketma-ketlik va bosgichma-bosqichlikning didaktik
tamoyilini amalga oshirishga imkon beradi (G‘ofurov Sh., 2021). Bu usul yosh
sambochilarning umumiy va maxsus jismoniy tayyorgarlik darajasini oshirish, vosita
tajribasini kengaytirish, funksional va asosiy jismoniy tayyorgarlikni oshirish, kurash
mahorati ko‘nikmalarini olish, taktik fikrlashni yaxshilash, giyin vaziyatlarda kurash
olib borish qobiliyatini yaxshilash va ulardan an'anaviy bo‘lmagan usullarni tezda
topish imkonini beradi. O‘quv mashg‘ulotlarini yanada aniqrog boshgarish imkonini
beradi. Yosh sambo kurashchilarining boshlang‘ich tayyorgarlik bosqichida maxsus
o‘yinlardan foydalanish ularning jismoniy rivojlanishida samarali yondashuv sifatida
0°‘z ahamiyatini isbotladi. Ushbu tadqiqot natijalari shuni ko‘rsatadiki, maxsus o‘yinlar
yordamida sportchilar nafagat umumiy va maxsus jismoniy tayyorgarlik darajasini
oshirishga, balki texnik-taktik ko‘nikmalarni rivojlantirishga ham muvaffaq bo‘ladi.
Bu esa ularning musobaqa faoliyatiga bo‘lgan tayyorgarlik darajasini sezilarli darajada
yaxshilaydi. Maxsus o‘yinlar yosh sportchilarning motivatsiyasini oshirish, jamoaviy
hamkorlikni shakllantirish va qiyin vaziyatlarda tezkor qaror qabul qilish
qobiliyatlarini rivojlantirishga yordam beradi. Shuningdek, mazkur o‘yinlar
murabbiylarga mashg‘ulot jarayonida sportchilarning kuch, chaqgonlik va chidamlilik
kabi jismoniy sifatlarini tizimli ravishda rivojlantirish imkonini yaratadi.

Mazkur metodika sportchilarni tayyorlashda an’anaviy usullarni samarali
to‘ldiradi va amaliyotda qo‘llash uchun nazariy asos bo‘lib xizmat giladi. Ushbu
yondashuv yosh sambochilarni kelgusi bosgichlar uchun tayyorlashda innovatsion va
motivatsion metod sifatida keng tavsiya etiladi.

FOYDALANILGAN ADABIYOTLAR RO‘YXATI:

1. llyin, A. A. (2015). Tezkor kuch va eksplozivlikni rivojlantirish metodikasi //
Jismoniy tarbiya va sport, 7(3), 32-40.

2. Mixailov, S. T. (2016). Sambo sporti: Trening metodikasi va psixologik
tayyorgarlik // Sport va jismoniy tarbiya, 10(4), 101-112.

3. Bobomypomos, H. III. (2020). CtpykTypbl (U3NIECKONW MOATOTOBICHHOCTH
KypamucToB // “BecTHUK” Hayku 1 00po3aBaHUs, HAYIHO-METOAMYECKOM KypHaAT Ned
(82). Yacts 2. 2020 (ctp. 41-44)

4. Tastanov N.A. (2015) Kurash turlari nazariyasi va uslubiyati. Darslik. —
Toshkent.

5. FOnycos, C.A. (2021). ®uznveckoe BOCIIUTAHUE IIKOJbHUKOB B HHKITIO3HBHOM
obpazosanuu // “SCIENTIFIC PROGRESS” Scientific Journal, Volume: 1, ISSUE: 6.

6. IOnycos, C.A. (2021). OcoOeHHOCTH TICPUOAU3ANMHA TPESHUPOBOYHOTO
Mpoliiecca aTieToB BICOKOKBaTU(PUIMPOBAHHBIX Mapanay’paudtépos // @an — cnopt
(wnmuit — Hazapuit xypHai) No 1.

-91-




R INNOVATSION PEDAGOGIKA VA PSIXOLOGIYA  I-son, 2024-yil

7. Gofurov, Sh.H. (2021). Malakali sprinterchilarning sport mashg‘ulotlarini
rivojlantirishning usullari // Academic research in educational sciences 2 (4), 309-313

8. Rakhmanova, D. A. (2024) Options of pedagogical control over motor
preparition of gymnasts specializing in rhythmic gymnastics // EURASIAN
JOURNAL OF SPORT SCIENCE, 1(2), 136-138.

9. Eshmanova Umida Abdulla gizi. Development of agility in female students
through basketball game elements / THE MULTIDISCIPLINARY JOURNAL OF
SCIENCE AND TECHNOLOGY, VOLUME-4, ISSUE-12.

10. Ma’murbekova Gulzoroy Azamjonovna. (2024) Improving the speed and
agility of national wrestlers // The multidisciplinary journal of science and technology.
Volume 4, Issue-12, 34-37.

REFERENCES:

1. llyin, A. A. (2015). Tezkor kuch va eksplozivlikni rivojlantirish metodikasi //
Jismoniy tarbiya va sport, 7(3), 32-40. (In Uzbek)

2. Mixailov, S. T. (2016). Sambo sporti: Trening metodikasi va psixologik
tayyorgarlik // Sport va jismoniy tarbiya, 10(4), 101-112. (In Uzbek)

3. Bobomurodov, N. Sh. (2020). Strukturi fizicheskoy podgotovlennosti
kurashistov // “Vestnik” nauki 1 obrozavaniya, nauchno-metodicheskoy jurnal Ne4
(82). Chast 2. 2020 (str. 41-44) (In Russian)

4. Tastanov N.A. (2015) Kurash turlari nazariyasi va uslubiyati. Darslik. —
Toshkent. (In Uzbek)

5. Yunusov, S.A. (2021). Fizicheskoe vospitanie shkolnikov v inklyuzivnom
obrazovanii // “SCIENTIFIC PROGRESS” Scientific Journal, Volume: 1, ISSUE: 6.
(In Russian)

6. Yunusov, S.A. (2021). Osobennosti periodizasii trenirovochnogo prosessa
atletov visokokvalifisirovannix parapauerliftyorov // Fan — sport (ilmiy — nazariy
jurnal) Ne 1. (In Russian)

7. G‘ofurov, Sh.H. (2021). Malakali sprinterchilarning sport mashg‘ulotlarini
rivojlantirishning usullari // Academic research in educational sciences 2 (4), 309-313.
(In Uzbek)

8. Rakhmanova, D. A. (2024) Options of pedagogical control over motor
preparition of gymnasts specializing in rhythmic gymnastics // EURASIAN
JOURNAL OF SPORT SCIENCE, 1(2), 136-138.

9. Eshmanova Umida Abdulla gizi. Development of agility in female students
through basketball game elements // THE MULTIDISCIPLINARY JOURNAL OF
SCIENCE AND TECHNOLOGY, VOLUME-4, ISSUE-12.

10. Ma’murbekova Gulzoroy Azamjonovna. (2024) Improving the speed and
agility of national wrestlers // The multidisciplinary journal of science and technology.
Volume 4, Issue-12, 34-37.

-92-




R INNOVATSION PEDAGOGIKA VA PSIXOLOGIYA  I-son, 2024-yil

O‘ZBEK MILLIY ETNOPSIXOLOGIK XUSUSIYATLARINING SOMATIK
FRAZEOLOGIZMLARDA IFODALANISHI

EXPRESSION OF UZBEK NATIONAL ETHNOPSYCHOLOGICAL
CHARACTERISTICS IN SOMATIC PHRASEOLOGISMS

BBIPA’KEHUE Y3BEKCKUX HAIIMOHAJIBHBIX 9THOIICUXOJIOI'MYECKHUX
OCOBEHHOCTEMN B COMATHYECKHUX ®PA3EOQJIOTM3MAX

Alimbayeva Shaxlo Tursunovna

Oriental universiteti

Pedagogika va psixologiya kafedrasi dotsenti,
Psixologiya fanlari nomzodi

Tel.: +998 97 765-01-17

e-mail: shahloalimbayeva86@gmail.com

Nosirova Zamira Xosil gizi

Oriental universiteti,

Psixologiya yo ‘nalishi 2-bosgich talabasi
Tel.: +998 99 810-87-46

e-mail: zamiranosirova306@gmail.com

Annotatsiya. Mazkur maqgolada o°‘zbek tili frazeologiyasidagi somatik
frazeologik birliklar (tanaga oid iboralar) orgali o*zbek xalgining milliy etnopsixologik
xususiyatlari har tomonlama yoritilgan. Frazeologizmlar o‘zbek xalgining ma'naviy-
madaniy dunyogarashini, gadriyatlarini va milliy xarakterini aks ettiruvchi vosita
sifatida o°‘rganilgan. Magolada somatik frazeologizmlar psixolingvistik tahlil gilinib,
ularning xalq hayot tarzi, tarixiy an’analari va ijtimoiy munosabatlarida tutgan o‘rni
ko‘rsatilgan. Shuningdek, frazeologizmlarning etnopsixologik mohiyati va undagi
mantiqiy bog‘liglik milliy mentalitet nuqtai nazaridan baholangan. Shuningdek,
magolada somatik frazeologizmlarni psixologik yondashuv nuqgtai nazaridan
o‘rganishda, asosan, ularning inson ongidagi hissiy, kognitiv va ijtimoiy jihatlarini
tahlil qilishga alohida e’tibor garatilgan. Ushbu maqola frazeologiya, etnopsixologiya
va madaniyatshunoslik fanlarining tutashgan nugtasini o‘rganishda nazariy hamda
amaliy ahamiyatga ega.

Kalit so‘zlar: O ‘zbek somatik frazeologizmlari, milliy xususiyatlar, milliy
mentalitet, xalq gadriyatlari, frazeologik birlik.

Annotation. In this article, the national ethnopsychological features of the Uzbek
people are comprehensively covered through somatic phraseological units (phrases
related to the body) in the phraseology of the Uzbek language. Phraseologisms have
been studied as a means of reflecting the spiritual and cultural outlook, values and
national character of the Uzbek people. In the article, psycholinguistic analysis of
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somatic phraseologisms is carried out, and their place in the people's lifestyle, historical
traditions and social relations is shown. Also, the ethnopsychological essence of
phraseology and its logical connection were evaluated from the point of view of
national mentality. Also, in the study of somatic phraseologisms from the point of view
of psychological approach, special attention is paid to the analysis of their emotional,
cognitive and social aspects in the human mind. This article has theoretical and
practical significance in studying the intersection of phraseology, ethnopsychology and
cultural studies.

Keywords: Uzbek somatic phraseology, national characteristics, national
mentality, national values, phraseological unity.

AHHOTanuA. B 1aHHOW cTaTbe HAIMOHAIBHBIE ATHOICUXOJIOTUYECKUE
OCOOCHHOCTH Y30€KCKOr0 Hapoja BCECTOPOHHE OCBEHIAIOTCS uYepe3 COMaTHUYECKHUe
(dbpazeosoru3mMsl (CJIOBOCOUETAHMS, CBI3aHHBIC C TEJIOM) BO (hpa3eosoruu y30€KCKOTo
s3bika. DpaszeosIoru3Mbl U3YyUYEHBI KaK CPEJICTBO OTPAKEHHUS AYXOBHO-KYJIBTYPHOIO
MHUPOBO33PCHUS, IIEHHOCTEH M HAIMOHAJIBHOIO XapakTepa y30eKckoro Hapojga. B
CTaThe TMPOBEJEH TMCUXOJMHIBUCTUYECKUN aHAIN3 COMATUYECKHX (Dpa3eosIoru3MOB,
MOKa3aHO WX MECTO B o0pa3e KU3HHM JIOJel, HCTOPUYECKUX TPAAUIUAX U
OOIIIECTBEHHBIX OTHOIICHUSAX. Takke OIleHeHa S3THOICUXOJOTHYecKas CYIIHOCTh
(dpa3eosnoruu U ee Joruueckas CBsi3b ¢ TOUKH 3pEHUS HALIMOHAIHHOTO MEHTAIUTETA.
Taxxke TmpuU HU3YyYEHUH COMATUYECKUX (PPa3eoIOTU3MOB C TOYKHM 3PEHUS
NICUXOJOTHYECKOTO  TMOAXoJa 0co00e BHHUMAaHHE yIEIsSeTCs  aHalu3y HX
SMOLIMOHAIBHOI0, KOTHUTUBHOTO U COLMAJIBHOIO ACIIEKTOB B CO3HAHHUM YEJIOBEKA.
JlaHHas cTaThsl HMMEET TEOPETHUYECKOE M NPAKTHYECKOE 3HAYCHUE B H3YUYCHHUU
nepecedeHus Ppa3eosoruu, STHOIICUXOJIOTUH U KYJIbTYPOJIOTHH.

KuaroueBble caoBa: V3zOexckas comamuyeckas ¢ppaseonoeus, HatSiOHanbHbIE
0cobeHHOCMU,  HAlSIOHANbHBIL ~ MeHmanumem,  HAlSIOHANbHblE  YEHHOCMU,
@pazeonozuyeckoe eOUHCMEBO.

KIRISH

Har bir xalgning madaniyati va psixologik o‘ziga xosligi o‘sha xalqg tilida aks
etadi. Til — milliy ong va madaniyatni ifodalovchi asosiy vositadir (Botirov B., 2011).
Frazeologizmlar tilshunoslikda xalgning hayoti, madaniyati, urf-odatlari va
etnopsixologik xususiyatlarini o‘zida aks ettirgan boy manba hisoblanadi. O‘zbek
xalgining mehribonlik, sabr-togat, mehmondo‘stlik kabi milliy fazilatlari aynan ushbu
iboralar, ayniqgsa, somatik frazeologizmlar orqgali yagqol namoyon bo‘ladi. Somatik
frazeologizmlar milliy ongning o‘ziga xos ko‘zgusi sifatida xalgning ichki
kechinmalari, hissiy holatlari va dunyoqarashlarini tushunishda muhim vositadir. Ular
orgali o‘zbek xalgining madaniyati, tarixi va ruhiyati hagida ko‘plab gimmatli
ma’lumotlarga ega bo‘lish mumkin. O‘zbek tilidagi somatik frazeologizmlar —
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insonning tana a’zolariga bog‘liq frazeologik ifodalar bo‘lib, ular muayyan ma’nolarni
yoki fikrlarni ko‘chma ma’noda ifodalash uchun ishlatiladi. Masalan, "bosh qotirmoq",
"ko“ngli vayron bo‘Imoq", "go‘li baland kelmoq", “yuragi tosh” kabi iboralar xalgning
psixologik va madaniy xususiyatlarini ifodalaydi. Ushbu frazeologizmlar o‘zbek tilida
keng go‘llanilib, milliy madaniyatga xos alohida ma'nolarni beradi.

Somatik frazeologizmlarning paydo bo‘lishiga tarixiy, ijtimoiy va madaniy
omillarning ta’siri katta. Masalan, “bosh egmoq” iborasining tarixiy ildizlari chuqur
bo‘lib, u itoat ramzi sifatida qo‘llaniladi. Qadimda shohlar, xonlar huzurida a’yonlar
va fuqarolar hurmat ma’nosida boshini quyi solib turishgan. Bu holat hozirda amaliy
shaklda mavjud bo‘lmasa-da, ijtimoiy va axloqiy me'yorlarga rioya qilish, o‘zini kichik
va kamtarona tutish ma’nosidagi "boshini egdi" iborasida qo‘llaniladi. Bu ibora o‘zbek
xalgining o‘zaro hurmatni saglashga intilishining ifodasidir.

Somatik frazeologizmlar so‘zlarga his-tuyg‘u va jonlilik go‘shadi, tilning
ma’naviy va madaniy boyligini ko‘rsatadi, umumiy fikrni obrazli va aniq shaklda
yetkazish imkonini beradi. Somatik frazeologizmlar orasida mulogotning noverbal
tomonini aks ettiruvchi va uni ifodalovchi iboralarni ham uchratish mumkin. “Yuzini
yerga qaratmaslik™ iborasi o‘zbek xalqining hurmat va sha’nni yuqori qadrlashiga
asoslangan ibora hisoblanib, xatti-harakatlardagi noverbal ifodalarni o‘zida
mujassamlashtiradi. Bunga “qovog‘ini soldi”, “qoshi chimirildi” kabi iboralarni ham
Kiritish mumkin.

Somatik frazeologizmlarni psixologik yondashuv nugtai nazaridan o‘rganishda,
asosan, ularning inson ongidagi hissiy, kognitiv va ijtimoiy jihatlarini tahlil gilishga
alohida e’tibor garatiladi. Jumladan, o‘zbek millatida shaxsning hissiy-emotsional
holatlari ifodasida ham somatik frazeologizmlardan keng foydalaniladi. Masalan,
“yuragi siqildi” iborasi qayg‘u yoki tashvish holatini, “ko‘zi ochildi” esa anglash yoki
tushunish jarayonini aks ettiradi. Ba’zan depressiv holatni ifoda etishda yoki stressga
barqarorlik va qahri qattiglik ma’nosida "qalbi muzlagan" iborasi qo‘llaniladi.
Shuningdek, “ko‘ngli o‘ksidi” iborasidagi “ko‘ngil” tushunchasi hissiy va ruhiy holatni
anglatuvchi markaz sifatida namoyon bo‘ladi. O‘zbeklarda “ko‘ngil” juda muhim
tushuncha bo‘lib, u insonning ichki dunyosini ifodalaydi. “Ko‘ngli vayron bo‘lmoq”,
“ko‘ngil bermoq” kabi iboralar bunga misoldir. “Ko‘ngli vayron” iborasi 0‘z-o0‘zini
anglashdagi iztirobni, uning muqobili sifatida “yuragi tog‘dek™ iborasi esa ichki kuch
va bardoshni ifodalaydi.

Shaxslararo munosabatlarda hissiy holatlarni tushuntirish uchun ishlatiladigan
“qo‘l cho‘zmoq” iborasi yordam so‘rash yoki yordam ko‘rsatishga ishora giladi.

Tana qismlari bilan bog‘lig iboralar milliy mentalitetda mavjud bo‘lgan ba’zi
stereotiplarni ham ifoda etadi. Masalan, “Qoshlari kamon”, “ko‘zlari gavhar” iborasida
go‘zallikning ideali sifatida egilgan ingichka qosh, katta ko‘zlar ta’riflanadi. Bu
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iboralarning folklorda keng targalishi ayollarning tashqi ko‘rinishini muayyan golipga
solishga xizmat gilgan.

Ba’zi iboralar insonning o‘ziga bo‘lgan munosabatini aks ettiradi, masalan,
“o‘zini yerga urdi” — o‘zini past baholash, “bosh ko‘tardi” — o‘z gadr-gimmatini
anglashni bildiradi.

O‘zbek xalgining asosiy milliy mental xususiyatlaridan biri bo‘lgan
mehmondo‘stlik "ko‘ngli ochig", "qo‘lidan choy uzilmaydi* kabi iboralarda, sabr-togat
va chidamlilik "yuragi keng", "tishini tishiga qo‘ydi" kabi frazeologik birliklarda aks
etadi.

Tana a’zolari bilan bog‘liq frazeologizmlarda biror tana a’zosi har safar turli
mazmunlarda ham ishlatilishi mumkin (Rahmatullayev Sh., 1978). Masalan: “bosh”
so‘zi ishtirok etgan iboralarda “bosh ko‘tarmoq” iborasi mag‘rurlik yoki g‘urur belgisi
sifatida tushunilsa, “bosh gotirmog” muammoni hal gilishga gattig o‘ylash, “boshidan
oshmog” haddan ziyod ko‘p mazmunini anglatadi. "Boshi osmonga yetdi" iborasi juda
xursand bo‘ldi” ma'nosida qo‘llanilib, o‘zbek xalgining hissiyotlarini mubolag-ali
usulda ifodalashga moyilligini ko‘rsatadi. “"Boshini gashlamoq" iborasi esa biror
murakkab vaziyatni hal qilish, o‘ylab ko‘rishni anglatadi. Demak, iboralarning
aksariyatida “bosh” yetakchilik va o‘ylashning ramzi sifatida gavdalanadi.

“Ko‘z” so‘zi orqgali ifodalangan frazeologizmlarda bu timsol his-tuyg uni
ifodalash vositasi bilan birga ayro ma’nolarda ham qo‘llanilganini ko‘rish mumkin.
Masalan, “ko‘zga ko‘rinmoq” iborasi digqgatga tushmoqg, “ko‘zi yorimoq” — tug‘ilish,
“ko‘zi to‘ymog” — ganoat, "ko‘zi quvnog"- insonning his-tuyg‘ulari yoki kayfiyati
yaxshi, quvonchli holatda bo‘lishi, "ko‘zi giymadi™ biror narsadan voz kechishga yoki
biror kishi hagida salbiy harakat gilishga chiday olmadi ma'nosida ifodalanadi. Bu
ibora o°zbek xalgining boshqalar bilan bo‘ladigan alogalarda hissiyotlarning ochiq va
samimiy bo‘lishga, boshgalarga zarar yetkazmaslikka intilishning ramzi sifatida
ko‘rish mumkin. Insonlarning oilasi yoki yaqginlariga bo‘lgan mehrini ifodalashda
"ko‘z qorachig‘i kabi asrash" iborasi ham qo‘llanilib, unda yaqin kishini juda
ardoqglash, gadrli narsani ehtiyot gilish mazmuni ifodalanadi.

“Quloq solmoq”, “qulog‘iga yetmoq” iboralarida “quloq” timsoli digqgat bilan
tinglash, xabardor bo‘lish ma’nolarida qo‘llanilsa-da, “qulog‘i og‘ir” iborasida ushbu
so‘zdan garanglik holatini ifodalashda foydalaniladi.

“Til” so‘zi ishtirok etgan “Tili qisqa”, “tili uzun” iboralari kishining imkoniyati
darajasini, shaxslararo munosabatlardagi mavqeini ifodalasa, “tilidan bol tomadi”
Iborasi boshqgalarga bo‘lgan ijobiy munosabat va maqtov belgisi sifatida go‘llaniladi.

Jasorat va go‘rqoqlikni ifodalashda esa “yurak” timsolidan keng foydalaniladi.
Masalan, “yuragi bo‘sh”, “yurak yutmoq”, “yuragi baquvvat” iboralari shular
jumlasidandir. Iztirob chekish, gayg uni his qgilishda foydalaniluvchi "yuragi ezildi"
iborasida ham “yurak™ hissiy jarayonlarni kechiruvchi asosiy a’zo sifatida tasvirlanadi.
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“Qo‘l” so‘zi ishtirok etgan “qo‘lidan kelmaydi” iborasi insonning o‘ziga nishatan
ishonchi sustligini aks ettiradi. “Qo‘li uzun” — imkoniyati katta, “qo‘li bo‘sh emas” —
band bo‘Imoq, “qo‘l qovushtirib turmoq” — hech narsa gilmaslik, "qo‘l uchida garash"-
e’tiborsiz yoki beparvolik bilan muomala qilish ma’nosida qo‘llaniladi. Bunda asosan
“go‘I” so‘zi harakat va yordam ramzi sifatida ishlatiladi.

“Oyoq” so‘zi ishtirok etgan iboralar sifatida quyidagilarni kiritish mumkin:
oyoqga turmoq — mustagil bo‘lish, oyog‘ida turolmaslik — gattiq xursand yoki asabiy
bo‘lish, "oyoqglari yerga tegmaslik"- juda baxtli yoki quvonchli bo‘lish, xushhollikdan
uyalmaslik. Bu ibora, o‘zbeklar orasida baxtning, muvaffagiyatning va yuksak
magomning maxsus gadrlanishini ko‘rsatadi. "Oyog‘i yengil" kelgan joyida ishlar
osonlikcha amalga oshadigan yoki muvaffagiyat keltiradigan insonlarga nisbatan
go‘llaniladi. Bu ibora o‘zbek xalgining ezgu niyatlar bilan bog‘liq xalgona falsafasini
ifodalaydi.

TAHLIL VA NATIJALAR

Somatik frazeologizmlarni tadqiq gilish sohasida o°zbek tilshunosligida bir gator
ilmiy ishlar olib borilgan. Ular asosan giyosiy tahlil usullariga tayanadi va o‘zbek tilini
boshga tillar bilan giyoslab o‘rganishni o‘z ichiga oladi (Boltayeva B., 2019;
Batirxanova M., 2022). Shuningdek, kognitiv va lingvomadaniy jihatlarini o‘rganish
ham dolzarb hisoblanadi. Masalan, insonning ‘“qalb”, “bosh”, “qo‘l” kabi tana
a’zolariga oid frazeologik birliklar milliy gadriyatlarni ochib berishda muhim
ahamiyatga ega.

O<zbek tilidagi somatik frazeologizmlar bo‘yicha ilmiy tadgiqotlarda somatik
frazeologizmlarning ma’naviy ahamiyati, tarjima muammolari, kognitiv va
lingvomadaniy yondashuvlar o‘z aksini topgan.

Frazeologizmlarni, jumladan, somatik frazeologizmlarni boshga tillarga to‘g‘ri va
muvaffagiyatli tarjima gilish masalalari tadqiq gilingan (Batirxanova M., 2022). M.
Batirxanovaning qgayd etilishicha, “Bosh qotirmoq” yoki “Qo‘l ochmoq” kabi
frazalarni to‘g‘ri tarjima qilish uchun ularning lingvomadaniy xususiyatlarini hisobga
olish talab etiladi. Bu muammo, aynigsa, o‘zbek tilining boshga tillar bilan giyosiy
tadqiqi jarayonida muhim ahamiyatga ega.

O‘zbek tilida frazeologik birikmalar qo‘llanilishidagi o‘ziga xos jihat sifatida
N.Uluxo‘jayev somatizm, ya’ni ko‘zlarning saxiylik va baxillik kabi shaxs
xususiyatlarini ifodalashini keltiradi. Misol tarigasida doimo barcha narsadan
gonigmaslik, yetishmovchilikni his qilaveruvchi insonlarga nisbatan “ko‘zi och”,
bunga garama-qarshi mazmunda esa ganoatli insonlarga nisbatan “ko‘zi to‘q” iborasi
go‘llaniladi (Ynyxysxkaes H., 2016). O‘zbek tilida somatik frazeologizmni tadgiq etgan
A.Isayevning ta’kidlashicha, ko zining paxtasi chiqdi, ko zi yorimoq, ko zini moshdek
ochmoq singari frazemalarni o’zbek tili frazeologik fondining o’ziga xos
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frazemalaridir. Muallif bu frazemalarning boshga tillarda mugobillari mavjud
emasligini ta’kidlaydi (Mcaes A., 1976).

O‘zbek xalq iboralari orasida keng qo‘llaniluvchi “Boshini ikkita qilmoq”, “Bir
yostiqga bosh go‘ymoq”, “Boshini qovushtirmoq” iboralarida “bosh” timsolidan
foydalanilgan. Ushbu timsol orqali jinsidan gat’iy nazar “inson” mazmuni sinekdoxa
asosidagi ma’no ko‘chishi orgali aks ettirilgan. Unda oila bo‘lib yashash, turmush
qurish ma’nosi ifodalangan bo‘lib, erkak va ayol mavqgeining teng ko‘rilishi ifoda
etiladi.

XULOSA

Demak, o‘zbek milliy etnopsixologiyasida somatik frazeologizmlar xalg
mentaliteti, madaniy qadriyatlari va milliy xususiyatlarni aks ettiruvchi muhim til
birligi sifatida namoyon bo‘ladi. Ushbu frazeologizmlar til orgali xalgning
dunyogarashini, hissiy kechinmalarini va ijtimoiy munosabatlarini ifodalashga xizmat
qiladi. Masalan, “ko‘ngli vayron bo‘ldi” iborasi chuqur iztirobni, “yuragi tog‘dek” esa
katta bardosh va jasoratni ifodalaydi. Bu iboralar o‘zbek xalgining emotsional va
psixologik holatlarini mazmunan ifodalash bilan birga, ularning ijtimoiy va madaniy
o‘ziga xosligini ham yoritib beradi. Frazeologik birliklarning tahlili shuni ko‘rsatadiki,
somatik birliklar xalq og‘zaki ijodi va yozma adabiyotda keng go‘llanilib, milliy
xarakterni shakllantirishda muhim omildir. Ularning lingvistik va psixologik tahlili
orgali o‘zbek xalgining turmush tarzi, ma’naviy qadriyatlari yanada chuqurroq ochib
berilishi mumkin.
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Annotatsiya. Ushbu magolada bo‘lajak pedagoglarning kreativlik sifatlariga ega
bo‘lishi uning shaxsiy qobiliyatlari, tabiiy va ijtimoiy quvvatini kasbiy faoliyatni
sifatli, samarali tashkil etishga yo‘naltiradi. Oliy ta’lim tizimida faoliyat yuritayotgan
pedagoglarning kreativlik sifatlariga ega bo‘lishlari ularda o‘quv va tarbiya
jarayonlarini tashkil etishga an’anaviy yondashishi haqida atroflicha yoritilgan. Oliy
ta’lim tizimida faoliyat yuritayotgan pedagoglar uchun kreativlikning ahamiyati o‘quv
va tarbiya jarayonlarini innovatsion yondashuvlar bilan tashkil etish zaruriyatini
ko‘rsatadi. An’anaviy yondashuvlardan tashqari, pedagoglarning kreativ fikrlash,
muammo Yyechish va yangi g‘oyalarni ishlab chiqish qobiliyatlari ta’lim jarayonida
muhim rol o‘ynaydi. Maqolada shuningdek, kreativlik sifatlarini rivojlantirishning
usullari va metodikalariga e’tibor garatilib, pedagogik nazariyalar va amaliyot
o‘rtasidagi bog‘liglik ko‘rsatib berilgan. Bu esa o‘quvchilarning mustaqil fikrlash
gobiliyatlarini rivojlantirishda katta ahamiyat kasb etadi.

Kalit so‘zlar: pedagog, kreativ, qobiliyat, tafakkur, kasbiy o ‘sish, ehtiyoj,
harakat, faollik, faoliyat.

Annotation. This article emphasizes that the creativity qualities of future
educators are directed towards their personal abilities, natural and social powers in
organizing professional activities effectively and qualitatively. It elaborates on the
significance of educators in higher education possessing creativity in relation to their
traditional approaches to organizing teaching and learning processes. The importance
of creativity for educators in higher education highlights the necessity of organizing
educational and upbringing processes with innovative approaches. In addition to
traditional methods, the ability of educators to think creatively, solve problems, and
generate new ideas plays a crucial role in the educational process. The article also
focuses on the methods and techniques for developing creativity qualities,
demonstrating the connection between pedagogical theories and practices. This, in
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turn, has great significance in developing students' independent thinking abilities.
Keywords: pedagogic, creative, ability, thinking, professional growth, need,
action, activity, activity.

AHHOTanus. B 1aHHON cTaThe TOBOPUTCS O TOM, YTO HAJIUMYUE KPEATUBHBIX
KauecTB y OyIyIIMX MEJaroroB HalpaBseT UX JIMYHbIE CIOCOOHOCTH, PUPOIHBIE U
COIlMaJIbHBIE pPECYpChl Ha KayeCTBEHHYI0O U A(P(EKTUBHYIO OpraHU3alMIo
npodecCUOHANILHON JesTeIbHOCTH. B Hell moapoOHO ocBelmaeTcs, Kak KpeaTHUBHBIE
KauecTBa IOMOTalT TmejaroraMm, pa0OoTalollUM B BBICIIEM 00pa30BaHUH,
OpPraHU30BBIBATh YUEOHBIN M BOCIIUTATEIbHBINA MPOIECCHI, UCTIONIbL3Ys TPATUIIMOHHBIN
noAXojd. AKTyalbHOCTh KPEaTMBHOCTH IS TEAaroroB, pabOTalIMX B CUCTEME
BBICIIIETO 00pa30BaHUsl, MOJYEPKUBAET HEOOXOIMMOCTh OpraHU3aIuu Y4eOHOro H
BOCITUTATEIILHOTO TMPOIECCOB C MPUMEHEHUEM WHHOBAIIMOHHBIX MOJX0/10B. Kpome
TPaAUIMOHHBIX METOJOB, CIOCOOHOCTH TEJAaroroB K KPEaTMBHOMY MBIIIJICHUIO,
pemeHno TpobiieM W pa3pabOTKe HOBBIX HACH WrparoT BaXXHYIO pOJb B
oOpazoBaTeibHOM Mpoliecce. B cratbe Takke obOpaiaercss BHUMaHHWE HAa METOJIBI U
TEXHUKH  Pa3BUTHUsI KPEATUBHBIX  KauyeCTB, JEMOHCTPUPYS  CBSI3b  MEXIY
NeJarornuecKo Teopuen U MPakKTUKONW. DTO UMEET OOJIBIIIOE 3HAUCHUE JIJIST PA3BUTHUS
y Y4alIuxcsi ClIOCOOHOCTH K CAMOCTOSTEIbHOMY MBIIICHHIO.

KioueBble ci10Ba: neodacocuueckuti, meopueckuil, cnocoOOHOCHb, MblulleHue,
npoghecCcuoHaIbHbLIL pOCM, NOMPEOHOCMb, Oelicmaue, 0esImelbHOCMb, AKMUBHOCHb.

KIRISH

Ma’lumki, shaxsning kreativligi uning tafakkurida, muloqotida, his-tuyg‘ularida,
muayyan faoliyat turlarida namoyon bo‘ladi. Kreativlik shaxsni yaxlit holda yoki uning
muayyan xususiyatlarini, zehni o‘tkirlikni tavsiflaydi. Shuningdek, kreativlik
igtidorning muhim omili sifatida aks etadi.

Amerikalik psixolog P. Torrens fikricha, kreativlik muammo yoki ilmiy farazlarni
ilgari surish; farazni tekshirish va o‘zgartirish; garor natijalarini shakllantirish asosida
muammoni aniglash; muammo yechimini topishda bilim va amaliy harakatlarning
o‘zaro garama-garshiligiga nisbatan ta’sirchanlikni ifodalaydi.

Boshga har ganday sifat (fazilat) kabi kreativlik ham birdaniga shakllanmaydi.
Kreativlik muayyan bosqgichlarda izchil shakllantirib va rivojlantirilib boriladi.

Pedagogning kreativlik sifatlariga ega bo‘lishi uning shaxsiy qobiliyatlari, tabiiy
va ijtimoiy quvvatini kasbiy faoliyatni sifatli, samarali tashkil etishga yo‘naltiradi. Oliy
ta’lim tizimida faoliyat yuritayotgan pedagoglarning kreativlik sifatlariga ega
bo‘lishlari ularda o‘quv va tarbiya jarayonlarini tashkil etishga an’anaviy
yondashishdan farqli yangi g‘oyalarni yaratish, bir qolipda fikrlamaslik, o‘ziga xoslik,
tashabbuskorlik, noaniglikka togat gilmaslikka yordam beradi. Binobarin, kreativlik
sifatlariga ega pedagog kasbiy faoliyatini tashkil etishda ijodiy yondashish, yangi,
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ilg‘or, bo‘lajak pedagoglarning o‘quv faoliyatini, shaxsiy sifatlarini rivojlantirishga
xizmat giladigan g‘oyalarni yaratishda faollik ko‘rsatish, ilg‘or pedagogik yutuq va
tajribalarni mustaqil o‘rganish, shuningdek, hamkasblar bilan pedagogik yutuglar
xususida doimiy, izchil fikr almashish tajribasiga ega bo‘lishga e’tibor qaratadi.

Odatda pedagoglarning kreativlik qobiliyatiga ega bo‘lishlari pedagogik
muammolarni hal gilishga intilish, ilmiy-tadgiqot ishlari yoki ilmiy loyihalarni amalga
oshirish va o‘zaro ijodiy hamkorlikka erishishlari orqali ta’minlanadi.

Pedagog o‘z-o‘zidan ijodkor bo‘lib qolmaydi. Uning ijodkorlik qobiliyati ma’lum
vagt ichida izchil o‘qgib-o‘rganish, oz ustida ishlash orgali shakllantiriladi va u asta-
sekin takomillashib, rivojlanib boradi. Har ganday mutaxassisda bo‘lgani kabi bo‘lajak
pedagoglarning kreativlik qobiliyatiga ega bo‘lishlari uchun talabalik yillarida
poydevor go‘yiladi va kasbiy faoliyatni tashkil etishda izchil rivojlantirib boriladi.
Bunda pedagogning o‘zini o‘zi ijodiy faoliyatga yo*naltirishi va bu faoliyatni samarali
tashkil eta olishi muhim ahamiyatga ega. Pedagog ijodiy faoliyatni tashkil etishda
muammoli masalalarni yechish, muammoli vaziyatlarni tahlil gilish, shuningdek,
pedagogik xarakterdagi ijod mahsulotlarini yaratishga alohida e’tibor qaratishi zarur.

Salmoqli amaliy ishlar olib borilayotganligiga garamay, ko‘pchilik o‘gituvchilar
hali hanuz shaxs o‘zlarida hamda bo‘lajak pedagoglarda kreativlik sifatlarini ganday
qgilib samarali shakllantirish tajribasini ozlashtira olmayaptilar.

Ta’lim tizimini boshgarish organlari har yili ta’lim muassasalarida yuqori
samaradorlikka erishishga e’tibor garatadi. Ana shu magsadda o‘quv dasturini ishlab
chigiladi, yangi o‘quv darsliklari yaratiladi. Bu esa ham bo‘lajak pedagoglar, ham
o‘gituvchilarni kasbiy o‘sishlariga yordam beradi. Olib boriladigan amaliy harakatlar
bo‘lajak pedagoglarda yutuglarga erishish, olg‘a intilishga bo‘lgan ehtiyojni muayyan
darajada yuzaga keltiradi, ularning o°‘quv-bilish qobiliyatlarini bir qadar
rivojlantirishga yordam beradi.

ADABIYOTLAR TAHLILI

So‘nggi vyillarda yetakchi xorijiy mamlakatlarning ta’lim tizimida bo‘lajak
pedagoglarda kreativlik sifatlarini shakllantirish masalasiga alohida, jiddiy e’tibor
garatilmoqgda. Buni Bronson, Merriyman (2010), Ken Robinson (2007), Fisher, Frey
(2008), Begetto, Kaufman (2013), Ali (2011), Treffinger (2008) G*.B. Shoumarov,
E.G‘oziev, V.M. Karimova, B.M. Umarov, N.G‘. Komilova, N.A. Sog‘inov,
G.N.Tulaganova, F.F. Rajabova kabi psixolog va pedagoglarning tadgiqgotlarida
atroflicha yoritilgan.

Shuningdek, tadgiqotchilar tomonidan ta’kidlanishicha, xorijiy pedagoglar,
xususan, Patti Drapeauning fikricha, bir shaxsning, aynigsa, o‘qituvchining kreativligi
boshqga (talaba)larni ijodiy jarayonni tashkil etishga ruhlantiradi.
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Kreativlik yugqumlilik xususiyatiga egadir; kreativ bo‘lish uchun kishi ko‘proq
kreativ insonlar bilan muloqot qgilishi va hamisha izlanishda bo‘lishi lozim. Har ganday
ko‘nikmani shakllantirish mumkin bo‘lganiday, kreativ fikrlash qobiliyati yoki
ko‘nikmasini ham rivojlantirish mumkin. Bu bo‘lajak pedagoglarga ham taallugli
bo‘lib, kreativlik ustida ishlash bo‘lajak pedagoglarga noodatiy tarzda fikrlashga
yordam beradi. Birog, bo‘lajak pedagoglarni ruhlantirish va kreativ bo‘lishga undash
o‘gituvchining gay darajada malakali ekanligiga bog*lig.

TADQIQOT METODOLOGIYASI

So‘nggi yillarda yetakchi xorijiy mamlakatlarning ta’lim tizimida o‘quvchi va
bo‘lajak pedagoglarda kreativlik sifatlarini shakllantirish masalasiga alohida, jiddiy
e’tibor qaratilmogda. Ta’lim tizimini boshqarish organlari har yili ta’lim
muassasalarida yuqori samaradorlikka erishishga e’tibor qaratadi. Ana shu maqsadda
o‘quv dasturini ishlab chigiladi, yangi o‘quv darsliklari yaratiladi. Bu esa ham bo‘lajak
pedagoglar, ham o‘qgituvchilarni kasbiy o‘sishlariga yordam beradi. Olib boriladigan
amaliy harakatlar bo‘lajak pedagoglarda yutuglarga erishish, olg‘a intilishga bo‘lgan
ehtiyojni muayyan darajada yuzaga keltiradi, ularning o‘quv-bilish qobiliyatlarini bir
gadar rivojlantirishga yordam beradi.

Birog, o‘quv vyilining oxirida kelib bo‘lajak pedagoglarning fanlarni
o‘zlashtirishlarida yuqgori darajadagi ijobiy natijalar kuzatilmayapti. Ko‘plab bo‘lajak
pedagoglarning ta’lim olishga nisbatan qiziqishi yo‘golgan. Buning natijasida
o‘gituvchilar ham avvalgidek zavg-u shavq bilan kasbiy faoliyatni tashkil etishni
o‘ylashmayapti. Ta’lim tizimini boshqaruvchi organlar ta’lim olishga nisbatan xohish-
istagi bo‘lmagan bo‘lajak pedagoglar, bu kabi ta’lim oluvchilarni o‘gitishni
istamayotgan o‘qituvchilar faoliyatini o‘zgartirish borasida yangidan yangi chora-
tadbirlar belgilansa-da, ahvol o‘zgarishsiz golmoqgda.

Hozirgi zamon psixologiyasi yugori malakali pedagogik kadrlarga ehtiyoj sezadi.
Ushbu ilmiy tadgiqotda quyidagilar amalga oshiriladi:

1. O‘qituvchilarni ma’naviy va moddiy rag‘batlantirish sistemalarni tatbiq etish;

2. Pedagogik kadrlarni attestatsiyadan o‘tkazishda qo‘yiladigan talablarni
yangilash;

3. Ularning malakasini oshirish;

4. Eng yaxshi o‘qituvchilarning tajribalarni keng ommalashtirish.

Yangi, hozirgi zamon standartlarini amalga tatbiq etish o‘qgituvchidan nafagat
yugori malakani va doimiy kasbiy rivojlanishni, balki oz ishiga ijodiy yondashishni
talab qiladi. O‘qgituvchining kreativligi o‘z tajribasini gayta ko‘rib chiqgishi va
yaxshilash hammaga ma’lum narsalarni o‘zgartira olishi va ijodiy foydalana bilish,
sifat jihatdan yangiliklarni yaratish juda katta ahamiyatga ega bo‘lib bormoqda.
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Kreativlik tushunchasi (ing. “create” — yaratish, “creative” yaratuvchi, ijodkor)
ingliz tilidan tarjima gilganda ijod ma’nosini anglatadi. Haqiqatda esa yangi, original
(o°ziga x0s) yanada sayqallangan moddiy va ma’naviy bog‘ligliklarni yaratishdir.

Kreativlikni ijodga intilish, hayotga ijodiy yondashish, o‘ziga doimiy tangidiy
nazar solish va tahlil etish deyish mumkin. Hozirgi zamon psixologiya va pedagogika
lug‘atlariga asoslanib o‘gituvchining kreativligi deb uning fikrlaridagi, sezgilaridagi,
muloqgotdagi, alohida faoliyat turidagi, ijodiy yondashish, bilish darajasi deb ta’riflash
mumkin.

O‘qituvchining kreativligi, bu wuning qat’ty, chegaralangan yoki sust
chegaralangan sharoitlarda har xil original g‘oyalarni izlab topish layogatidir.

IImiy adabiyotlarni tahlil qilish quyidagi o‘zaro bir-biriga bog‘liq kreativlik
tarkibiy komponentlarini ajratish imkonini beradi:

1. Intellektual (agliy);

2. Axlogiy (o‘z-o°zini boshqarish);

3. Motivatsion (magsadli);

4. Emotsional (his-hayajonli).

Kreativ layogat quyudagi o‘zaro bir-biriga bog‘lig bo‘lgan gismlardan iborat
bo‘ladi:

1. Kreativlik magsad;
ljodiy intilish;

Kreativ (dastur) tuzish,
Kreativ yo‘nalish;

Kreativ ifodali akt;

Kreativ o°z-o°zini boshgarish;
Kreativ faollik;

8. Kreativ intilishlar darajasi.

O‘qgituvchining kreativligi uning ijodiy faoliyatida paydo bo‘ladi va rivojlanadi.

K. Rodgers “Ijod 0‘z-0‘zini kuchaytirish demakdir” degan asarida ijodiy shaxs
uchun eng asosiy savollardan birini beradi: “Meni meni hayot tarzim qoniqtiradimi
yoki to‘g‘ri talgin etadimi. O‘qgituvchining ushbu savolga javobi uning kasbiy va ijodiy
cho‘qqilarga intilishi yuqori ijodiy malakali va o‘zini ijodiy tomondan to‘la namoyish
etishga intilishi kreativ shaxs bo‘lishi”.

Shunday qilib kreativlik o‘gituvchining ijodiy faoliyatida ijodiy intilishi, ijodiy
qobiliyati, kreativ maqgsadi, yo‘nalishi va o‘zini boshgara olishida ko‘rinadi va uni
o‘zini faolligi, o‘zini-o‘zi boshqgara olishi bilan yetuk rivojlanayotgan, o‘sayotgan
shaxsga aylanayotganini bildiradi.

Pedagogning kreativlik potensiali uning umumiy xususiyati sifatida aks etadi. U
ijodiy faoliyatning dastlabki sharti va natijasi sanaladi. Mazkur sifat shaxsning o‘z-
o‘zini namoyon gilish layogatiga egalikni va tayyorlikni ifodalaydi. Qolaversa, kreativ
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potensial negizida har bir mutaxassisning shaxsiy qobiliyatlari, tabity va ijtimoiy
guvvati yaxlit holda namoyon bo‘ladi.

Kreativ potensial bilish jarayoniga yo‘naltirilgan ijodkorlik bilan chambarchas
bog‘liq. Pedagogning kreativ potensiali an’anaviy tafakkur yuritishdan farqli ravishda
quyidagilarda namoyon bo‘ladi:

- tafakkurning tezkorligi va egiluvchanligi;

- yangi g‘oyalarni yaratish qobiliyati;

- bir qolipda fikrlamaslik;

- o‘ziga xoslik;

- tashabbuskorlik;

- noaniqlikka togat qilish;

Pedagog kreativlik potensialiga ega bo‘lishi uchun kasbiy faoliyatida
quyidagilarga e’tiborini qaratishi zarur:

- kasbiy faoliyatiga ijodiy yondashish;

- yangi-yangi g‘oyalarni yaratishda faollik ko‘rsatish;

- ilg‘or pedagogik yutuq va tajribalarni mustaqil o‘rganish;

- hamkasblar bilan pedagogik yutuglar xususida fikr almashish.

Har bir pedagogning o‘zini-o°zi rivojlantirishi va o‘zini-o‘zi namoyon eta olishi
bevosita uning kreativlik qobiliyatiga egaligi bilan boglig.

Odatda pedagoglarning kreativlik qobiliyatiga ega bo‘lishlari pedagogik
muammolarni hal gilishga intilish, ilmiy-tadgiqot ishlari yoki ilmiy loyihalarni amalga
oshirish va o‘zaro ijodiy hamkorlikka erishishlari orqali ta’minlanadi.

Pedagog o‘z-o‘zidan ijodkor bo‘lib qolmaydi. Uning ijodkorlik qobiliyati ma’lum
vaqt ichida izchil o‘gib-o‘rganish, oz ustida ishlash orqgali shakllantiriladi va u asta-
sekin takomillashib, rivojlanib boradi. Har ganday mutaxassisda bo‘lgani kabi bo‘lajak
pedagoglarning kreativlik qobiliyatiga ega bo‘lishlari uchun talabalik yillarida
poydevor qo‘yiladi va kasbiy faoliyatni tashkil etishda izchil rivojlantirib boriladi.
Bunda pedagogning o‘zini-o‘zi ijodiy faoliyatga yo*naltirishi va bu faoliyatni samarali
tashkil eta olishi muhim ahamiyatga ega. Pedagog ijodiy faoliyatni tashkil etishda
muammoli masalalarni yechish, muammoli vaziyatlarni tahlil gilish, shuningdek,
pedagogik xarakterdagi ijod mahsulotlarini yaratishga alohida e’tibor garatishi zarur.

Muammoli masala va vaziyatlarni hal gilar ekan, pedagogning masala yechimini
topishga ijodiy yondashishi unda hissiy-irodaviy sifatlarning rivojlanishiga yordam
beradi. Pedagog o‘z oldiga muammoli masalalarni go‘yish orgali mavjud bilimlari va
hayotiy tajribalariga zid bo‘lgan dalillar bilan to‘gnash keladi. Buning natijasida oz
ustida ishlash, mustaqil o‘qib o‘rganishga nisbatan ehtiyoj sezadi.

O‘qituvchilar darslarda bo‘lajak pedagoglarning erkin fikr yuritishlarini ta’minlay
olishlari kerak. Xuddi shu holatdagina ularning fikrlari kreativlik kasb etadi.
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“Kreativlik darslarida bo‘lajak pedagoglar birgina “to‘g‘ri” javobni izlash o‘rniga
o‘zlarini erkin va xotirjam sezishlari va yuzaga kelgan muammolarga turli yechimlarni
izlab topishlari magsadga muvofigdir. Qancha ko‘p g‘oya va fikrlarni o‘rtaga
tashlasalar, shuncha ko‘p g‘oyalar kreativ bo‘ladi (Simonton, 1999). O‘quvchilar
“Aqliy hujum” metodidan foydalanganlarida noaniqlikka duch kelishlari mumkin.
Bo‘lajak pedagoglarni to‘g‘ri yo‘lga yo‘naltirish va keyinchalik ularni mustaqil
“sayohatga” qo‘yib yuborish ularda kreativ va hattoki noaniq bo‘lsa-da, turli g‘oyalarni
o‘ylab topishga bo‘lgan intilishni kuchaytiradi. Chak Djons aytganiday “Qo‘rquv
hissining yuzaga kelishi kreativlikka asoslangan har ganday ishda mavjud; xavotir
kreativlikning xizmatkoridir” (Goleman K., Ray, 1992). Bo‘lajak pedagoglarni
yo‘naltirish, o‘gituvchiga bog‘liq bo‘lib golmay, ularda avtomatik ravishda harakat
qgilish ko‘nikmasini shakllantiradi. Yuqori sinf o‘quvchilari yoki yugori kurslarning
malakali bo‘lajak pedagoglari jarayonni kichik alohida gism va bosgichlarga bo‘lib,
yosh va tajribasiz bo‘lajak pedagoglarni ruhlantirib, bu esa o‘z o‘rnida kreativlik
ko‘nikmasining shakllanishiga o‘z ta’siri o‘tkazadi (Amabile, 1998). O‘qgituvchilar
bo‘lajak pedagoglarni manbalar bilan ta’minlash, maslahat berish, yo‘l-yo‘riq
ko‘rsatish, ularning progress va muvaffagiyatini aniglashda mezonlarni ishlab
chigishda murabbiy sifatida xizmat qiladilar. Shuningdek, yuqori kurs bo‘lajak
pedagoglari nafagat ichki kreativlikni shakllantirish, balki kichik guruhlarda ishlash,
kreativlik va sharhlar berishga giziqtira oladilar ham (masalan: ong sayohati, tasavvur
chegarasi, kelajakdagi muammolarni yechish, yangilik ochmoq va kashf etmoq)”.

Kreativlik potensialiga ega pedagog o‘zida quyidagi malakalarni namoyon eta
oladi:

- bajariladigan vazifaning mohiyati va ahamiyatini belgilay bilish;

- masalaning go‘yilishini tahlil gila olish;

- masalani hal gilish rejasini tuzish;

- masalani hal gilishda samarali metodlar (analiz, sintez, induksiya, deduksiya,

tagqoslash va boshqgalar)ni go‘llash;

- masalani hal gilish usullarini tanlay olish;

- gabul gilingan garorning to‘g‘riligini asoslash va gayta tekshirish;

- masalani hal gilishda kichik tadgiqot (izlanish)ni olib borish;

- masalani hal gilish sharoiti, jarayonning borishi va masala yechimi yakunlarini

umumlashtirishga oid dalillarni rasmiylashtirish.

Pedagogning kreativ potensiali quyidagi tarkibiy asoslarni o‘z ichiga oladi:

Magsadli-motivli yondashuv (ijodiy faoliyat gadriyat sanaladi va u pedagogning
gizigishlari, motivlari, faoliyatni tashkil etishga intilishida ko‘zga tashlanadi);

Mazmunli yondashuv (o°‘zida pedagogik, psixologik, maxsus va innovatsion
xarakterdagi BKMni aks ettiradi);
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Tezkor-faoliyatli yondashuv (o‘zida ma’lum fikriy-mantiqiy fikrlashga doir
harakatlar, shuningdek, amaliy (maxsus, texnik, texnologik) faoliyat usullarini
ifodalaydi);

Refleksiv baholash (bunda shaxsiy ijodiy faoliyat mohiyatini anglash, o‘z-o°zini
tahlil gilish va o‘z-o‘zini baholash ko‘zga tashlanadi);

Pedagogning ilmiy-tadgiqot ishlari va ilmiy yoki ijodiy loyihalarni amalga
oshirishi unda kreativlik potensialini yanada rivojlantiradi. Natijada pedagog:

- ijodiy fikrlashga odatlanadi;

- ilmiy-tadqiqot faoliyatini olib borish ko‘nikmalarini puxta o‘zlashtiradi;

- pedagogika yoki mutaxassislik fani yutuglari hamda ilg‘or tajribalardan
foydalanish imkoniyatlarini mustaqil tahlil giladi;

- pedagogik jamoa tomonidan olib borilayotgan ilmiy tadgigot va ijodiy
loyihalarni bajarishda faol ishtirok etadi.

“Kreativlik otasi” nomi bilan mashhur Pol Torrans to‘rtta kreativlik ko‘nikmasini
aniglagan. Uning olib borgan tadgiqgotlari shundan dalolat beradiki, mazkur kreativ
ko‘nikmalarni shakllantirish va ularni baholash mumkin:

Ravonlik. Ko‘plab g‘oyalarni o‘ylab topish ko‘nikmasi ko‘p degan so‘zga
asoslanadi.

Moslashuvchanlik. Turli g‘oyalarni o‘ylab topish ko‘nikmasi o‘zgartirish degan
so‘zga asoslanadi.

O‘ziga xoslik. Boshgalarga o‘xshamagan, ajralib turuvchi g‘oyani o‘ylab topish
ko‘nikmasi noyob degan so‘zga asoslanadi.

Yaratuvchanlik. G‘oyalarni kengaytirish ko‘nikmasi qo‘shish degan so‘zga
asoslanadi.

Kreativlik darslarida bo‘lajak pedagoglardan ajoyib g‘oyalarni o‘ylab topish
(o°ziga xoslik); ularni kengaytirish (ishlab chigish); yoki boshga g‘oyalar bilan
solishtirish va ulardagi bog‘liglikni topish (moslashuvchanlik) talab etilganda, mazkur
ko‘nikmalar bir-biri bilan kesishadi.

Ravonlik. Kreativ ravonlikning asosiy maqgsadi bo‘lajak pedagoglarda bir emas,
balki bir nechta g‘oyalarni o‘rtaga tashlash ko‘nikmasini shakllantirishdan iborat. Son
asosly maqgsaddir; bir gator g‘oyalar ichidan bir yoki undan ko‘p magbulini topishimiz
mumkin. Ko‘p hollarda o‘gituvchilar bo‘lajak pedagoglarda ravonlik ko‘nikmasini
shakllantirish uchun “aqgliy hujum” strategiyasidan foydalanadilar. Bu mashq og‘zaki
yoki yozma (g‘oyalarni qog‘ozga yozib, keyingi talabaga qo‘shimcha g‘oyalar kiritish
uchun uzatishi lozim) tarzda bajarilishi mumkin. “To‘xta va boshla” mazmundagi
“Aqliy hujum” mashqida bo‘lajak pedagoglar g‘oyalarni o‘rtaga tashlab, ularni tahlil
giladilar va baholaydilar, so‘ng bu yana bir bor gaytariladi. Bo‘lajak pedagoglar bu
mashqgda yaxshi natijalarga erishsalar, ulardagi kreativlik ko‘nikmasi erkin va ravon
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fikrlash ko‘nikmasi bilan chambarchas bog‘lig bo‘ladi. Agarda aksi bo‘lsa, doimiy
mashq va tajriba yordamida yaxshi natijalarga erishish mumekin.

O‘qgituvchi  mazkur mashgni bajarishda qiyinchilikka uchragan bo‘lajak
pedagoglarni kuzatishi tabiiy. Fagatgina yuzaki ma’lumotga ega bo‘lgan bo‘lajak
pedagoglar cheklangan bilimga ega bo‘lganliklari sababli turli va gizigarli g‘oyalarni
o‘ylab topishda giynaladilar. Ba’zi hollarda esa, yetarlicha ma’lumot va bilimga ega
bo‘lajak pedagoglar ham mazkur mashgni bajarishda qiyinchilikka uchrashlari
mumkin. Bunday vaziyatda o‘gituvchi quyidagi strategiyalardan foydalangan holda
bo‘lajak pedagoglarga yordam berishi mumkin:

Sinfda bo‘lajak pedagoglarga ruh bag‘ishlovchi muhitni yaratish. O*gituvchi
bo‘lajak pedagoglarga sinfdagi barcha buyumlar, jihoz, deraza va devorga osilgan
rasm, jadval, sxemalarga e’tibor qaratishni va ularga sinchiklab garashni so‘raydi.
Sinfdagi barcha narsalar bo‘lajak pedagoglarda ganday g‘oyalarning paydo bo‘lishiga
sabab bo‘ldi. Ularga bu jihoz va buyumlar nimalarni eslatdi yoki qanday ma’lumot
bilan bog‘ligligi bor? Masalan, agarda bo‘lajak pedagoglar sunami hagida “aqliy
hujum” mashqini bajarayotgan bo‘lsalar, tashgarida nur sochib turgan quyosh ularga
sunami quyoshli kunda ro‘y berishini eslatishi mumkin.

Yangi g‘oyalarni o‘ylab topishda bo*lajak pedagoglar gizigishlaridan foydalanish.
“Aqliy hujum” mashqi ma’lum bir adabiy asar hagida bo‘lsa, asar gahramonlari
xarakteri va ularning xatti-haraktlarini ular yoqtirgan asar gahramonlari, televizion
ko‘rsatuv ijodkorlari yoki mashhur sportchilarning fe’l-atvori va xatti-harakatlari bilan
solishtirishlari mumkin. Bo‘lajak pedagoglar kreativlikda ravonlik va erkinlikka
erishmasalar, mashg va darslar jarayonida ularning miyasiga birinchi kelgan
g‘oyagagina tayanib qoladilar, vaholanki bunday g‘oya boshgalarning g‘oyasida
ajralib turmaydi va talabaning keng fikrlashidan dalolat bermaydi. Qolaversa,
muammoning yechimini topishda gancha ko‘p g‘oya topilsa, to‘g‘ri javob yoki
variantni tanlash imkoniyati shuncha katta bo‘ladi. Masalan, tarix darsi jarayonida
yevropalik bosqginchilar Amerika mintagasiga ilk bor gadam qo‘yganda ular topgan
birinchi narsa “kompyuter” degan javob ham noto‘g‘ri bo‘lar edi; javoblar berilayotgan
savollar doirasida bo‘lishi lozim. Savol gancha ko‘p detallarni o‘z ichiga olsa, bo*lajak
pedagoglar ham muvofiqg ravishda javob topishga harakat giladilar.

Moslashuvchanlik. O‘quvchilar keng fikr yurita olsalar, vaziyat va muammoga
ham bir gancha va turli yechim topadilar. Bo‘lajak pedagoglarda moslashuvchanlikni
ular turli nugtai nazar va fikrlarni inobatga olganlari va ularni tahlil gilganlarida, turli
fikrlarni bir-biri bilan solishtirganda va ularning o‘xshash va fargli tomonlarini
topganlarida va nihoyat muvaffagiyatga erishib, yaxshi natijalar ko‘rsatayotganlarida
kuzatish mumkin. Moslashuvchan bo‘lish uchun bo‘lajak pedagoglar ma’lumotning
fagat yuzaki gismini emas, balki uning chuqur mohiyatini anglab yetishlari lozim.

Moslashuvchanlik ko‘nikmasini shakllantirishda bo‘lajak pedagoglar amaliyot bilan
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ta’minlansa va ularga yo‘l-yo‘riq ko‘rsatilsa, kelgusida turli g‘oyalarni topishda bu
kuchli stimul bo‘lib xizmat giladi. Agarda talaba ko‘plab g‘oyalar topgan bo‘lsa, u
moslashuvchanlikni emas, balki ravon fikrlashni namoyon gilmoqda, chunki bunda
barcha e’tibor bitta yoki bir turdagi javoblarga qaratiladi. Bo‘lajak pedagoglarda
moslashuvchalik ko‘nikmasini shakllantirishda soni jihatdan ko‘p emas, balki turli
mazmundagi g‘oyalarni topish kerakligini alohida ta’kidlab o‘tish lozim. Muammoning
mazmunini chuqur anglagan holda ham, bo‘lajak pedagoglar turli g‘oyalarni topishda
giynaladilar yoki umuman bunga qgodir bo‘lmaydilar. Bu esa, oz o‘rnida, ularda
moslashuvchanlik ko‘nikmasini shakllantirish kerakligidan dalolat beradi.

O‘ziga xoslik. O‘ziga xoslik noodatiy g oyalar o‘ylab topish ko‘nikmasidir.
O‘quvchilar o‘zlarida avval moslashuvchanlik va ravonlik ko‘nikmalarini
shakllantirib, so‘ng noodatiy, original g‘oyalarni kashf etish ko‘nikmasini hosil
gilishlari lozim. Ravon fikrlash ko‘nikmasi o‘quvchilarda originallikni rivojlantirishda
boshlang‘ich va asos soluvchi gadam bo‘lib xizmat giladi; agarda talaba ko‘p
g‘oyalarni o‘rtaga tashlasa, ulardan bir yoki ikkitasi albatta boshga talabaning g oyasi
ham bo‘ladi (Simonton, 1999). Moslashuvchan fikrlash o‘quvchilarga ularning har bir
g‘oyalari bir-biridan farglanishini ko‘rish va anglash imkonini beradi; ularning orasida
hammasidan ajralib turuvchi g‘oya bo‘lsa, demak, ana shunisi original (o‘ziga x0s)
g‘oya hisoblanadi.

Bo‘lajak pedagoglar original g‘oya kontekstdan kelib chigishi lozimligini
anglashlari lozim. G‘oya bir dars jarayonida, birgina sharoitlar va bir vaqt oralig‘ida
tagdim etilishi lozim. Bo‘lajak pedagoglarda ravon fikrlash va moslashuvchanlik
ko‘nikmalarini shakllantirish jarayonida o‘ziga xos tarzda (original) fikrlash to‘g‘risida
ham ma’lumot berib o‘tish lozim. Masalan, bo‘lajak pedagoglarni “aqliy hujum”
strategiyasi yordamida ocharchilikka qarshi kurashish mavzusida muammoning
yechimi ro‘yxatini tuzish (ravonlik), so‘ng berilgan g‘oyalarni bir necha
kategoriyalarga bo‘lib chigish (moslashuvchanlik) va ulardan gay biri o‘ziga xo0s
(originallik) g‘oya ekanligini aniglash bo‘lajak pedagoglarda shakllangan
ko‘nikmalarning bir paytning o‘zida qo‘llanilishini ko‘rsatib beradi. (Mazkur
yondashuv Iqtidorlilar insonlarning keng fikrlash modeli asosida yaratilgan;
Schlichter, 1986). Moslashuvchan fikrlash ko‘nikmasini shakllantirishda bo‘lajak
pedagoglar gizigishlari va madaniy qgarashlaridan foydalanish ularda originallikni
tarbiyalashda katta samara beradi.

TAHLIL VA NATIJALAR
Tahlillar quyidagilardan iborat:
- Bo‘lajak pedagoglarning yosh va individual xususiyatlari, jamoaning ijtimoiy-
psixologik o‘ziga xosligini inobatga olgan holda o‘quv-tarbiyaviy vazifalarni aniq
belgilash;
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-zamonaviy ta’lim talablaridan kelib chiggan holda o‘quv-tarbiya jarayonini
didaktik, psixologik va metodik jihatdan rejalashtirish va tahlil gilish;

-ta’lim va tarbiya jarayonlarini tashkil etishning samarali shakl, metod va
vositalarni asosli ravishda tanlay olish;

-bo‘lajak pedagoglar tomonidan o‘quv dasturi talablaridan kelib chiggan holda
materiallarni o‘zlashtirganlik natijalarini, o‘quvchilarning tarbiyalanganlik va
rivojlanganlik darajasini aniglay bilish;

-bo‘lajak pedagoglarning bilishga bo‘lgan gizigish, ehtiyoj va faolliklarini
rivojlantirish bo‘yicha turli ko‘rinishdagi ishlarni olib borish;

-darsda, darsdan tashqari sharoitlarda, kuni uzaytirilgan guruhlarda, to‘garak,
klub yoki jamiyatlarda turli tarbiyaviy ishlarni olib borish;

-bo‘lajak pedagoglar, ularning ota-onalari bilan individual ishlarni amalga
oshirish;

-bo‘lajak pedagoglarda sog‘lom turmush kechirishga bo‘lgan ehtiyojni shaxsiy
va umumiy gigiyenaga amal gilish ko‘nikmalarini, birinchi tibbiy yordam ko‘rsatish
malakalarini shakllantirish;

-ta’lim jarayonida turli ko‘rsatmali qurollar, zamonaviy texnik vositalar, axborot
va ilg‘or pedagogik texnologiyalaridan foydalanish;

- didaktik material va ko‘rsatmali qurollarni ishlab chigish;

- ota-onalarni pedagogik bilimlar asoslari, bolalarning asosiy yosh xususiyatlari,
psixologik o‘ziga xosliklari, turli yosh bosqichlarida farzandlar bilan ota-onalar
o‘rtasida kechadigan munosabatlar mohiyatidan xabardor qilish;

-0°z-o°zini tahlil gilish, o‘z-o‘zini baholash va shaxsiy faoliyatda yo‘l go‘yilgan
kamchiliklarni tuzatish muhim ahamiyatga egadir.

XULOSA VA TAKLIFLAR

Bo‘lajak o‘qgituvchilarda kreativlik sifatlarini rivojlantirishning ijtimoiy-
psixologik xususiyatlarini o‘rganishi natijalariga asoslanib quyidagicha xulosa qilish
mumkin:

1. O‘qituvchilarni ma’naviy va moddiy rag‘batlantirish sistemalarni tatbiq etish;

2. Pedagogik kadrlarni attestatsiyadan o‘tkazishda qo‘yiladigan talablarni
yangilash;

3. Ularning malakasini oshirish;

4. Eng yaxshi o‘qituvchilarning tajribalarni keng ommalashtirish.

Kreativlikni ijodga intilish, hayotga ijodiy yondashish, o‘ziga doimiy tangidiy
nazar solish va tahlil etish deyish mumkin. Hozirgi zamon psixologiya va pedagogika
lug‘atlariga asoslanib o‘qgituvchining kreativligi deb uning fikrlaridagi sezgilaridagi,
muloqgotdagi, alohida faoliyat turidagi, ijodiy yondashish, bilish darajasi deb ta’riflash
mumkin (Fayzullayeva N. 2006).
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Bo‘lajak pedagoglarni kreativ fikrlashga o‘rgatish, ularda kreativ tafakkurni
shakllantira olish uchun avvalo o‘gituvchining o‘zi kreativ, ijodkor shaxs bo‘lishi
zarur. Bordi-yu, uning o‘zi kreativlik sifatlariga ega bo‘lmasa, u holda ganday qilib,
bo‘lajak pedagoglarni kreativ fikrlashga rag‘batlantira oladi. Chigariladigan yagona
xulosa quyidagicha: o‘gituvchining o‘zi kreativ, ijodkor bo‘lsagina, bo‘lajak
pedagoglar ham shunday bo‘la oladi.

O‘qgituvchining ijodkor va kreativ bo‘lishi yoki bo‘Imasligi emas, balki darslarni
ijodkorlik, kreativlik ruhida tashkil etishi, yangi g‘oyalarni ta’lim jarayonida sinab
ko‘rishga intilishi zarur.
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TADQIQOT TOPSHIRIQLARI BILAN ISHLASH KO‘NIKMALARINI
RIVOJLANTIRISH

DEVELOPING THE SKILLS OF TEACHING STAFF IN EDUCATIONAL
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PROJECTS
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OBPA3OBATEJIBHBIX YUYPEXKJIEHUHA J1J51 PABOTBI C
MEXIAYHAPOJIHBIMHN HAYUHO-UCCJIEAOBATEJIBbCKUMMU ITPOEKTAMMU
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Toshkent shahar Yashnobod tumani
216-maktab oliy toifali matematika

va informatika fani o ‘qituvchisi

Tel.: +998 71 290-40-15
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Annotatsiya. Ushbu maqola rivojlangan davlatlar tajribasidan foydalangan
holda PISA (Program for International Student Assessment) va TIMSS (Trends in
International Mathematics and Science Study) dasturlari topshiriglarining
samaradorligini o‘rganishga bag‘ishlangan. Ushbu topshiriglarni muvaffaqiyatli
bajara olish uchun o‘qituvchilar ganday ko‘nikmalarga ega bo‘lishi kerakligi tahlil
gilinadi. Magolada avvalo PISA va TIMSS dasturlarining ahamiyati va o‘quv
jarayonidagi roli ko‘rsatib beriladi, shuningdek, bu dasturlar orqali talabalar o‘z
bilim va ko‘nikmalarini ganday ko‘rsatishi mumkinligi tahlil qilinadi. Tahlil
natijalari asosida, Oliy ta’lim muassasalari pedagogika yo‘nalishi bitiruvchilari va
o‘qituvchilar malaka oshirish kurslarida PISA va TIMSS dasturlari doirasida
o‘qitishni tashkil etish muammolari ko‘rib chiqiladi. O*qituvchilarning zamonaviy
ta’lim talablariga javob beradigan uslublarni egallashi, didaktik va metodik
tayyorgarlik darajasi hamda o‘quvchilarning ta’lim olishini eng yaxshi
muvofiglashtirish  masalalari muhim ahamiyatga ega. Ushbu tadqgiqot
o‘qituvchilarning kasbiy rivojlanishi va ta’lim sifatini oshirishga qaratilgan amaliy
tavsiyalarni ishlab chigishga yordam beradi, bu esa o‘z navbatida, ta’lim
jarayonining sifatini yaxshilashga xizmat giladi.

Kalit so‘zlar: ta’lim sifati, malaka oshirish, xalgaro tadqiqotlar, kreativ
fikrlash, matematik savodxonlik, ta’lim berish shakllari.

Annotation. This article is dedicated to studying the effectiveness of tasks from
PISA (Program for International Student Assessment) and TIMSS (Trends in
International Mathematics and Science Study) based on the experiences of
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developed countries. It analyzes the skills that teachers must possess to successfully
complete these tasks. The article begins by highlighting the importance of the PISA
and TIMSS programs and their roles in the educational process. Additionally, it
examines how students can demonstrate their knowledge and skills through these
programs. Based on the analysis results, it addresses the issues of organizing
teaching within the framework of PISA and TIMSS in professional development
courses for graduates of higher education institutions specializing in pedagogy. The
capacity of teachers to adopt modern educational methods, their levels of didactic
and methodological preparation, and the effective coordination of student learning
are of significant importance. This research contributes to the development of
practical recommendations aimed at enhancing teachers' professional growth and
improving the quality of education, which, in turn, serves to enhance the overall
quality of the educational process.

Keywords: quality of education, advanced training, international research,
creative thinking, mathematical literacy, forms of education.

AnHOTanms. JlanHas cTaThsl TOCBSIICHA HCCIEIO0BAaHUIO S(HPEKTUBHOCTHU
3aganuii mporpamm PISA (IIporpamMmma MeXayHapOJHON OLEHKH YYalluXxcs) U
TIMSS (TenaeHIMU B MEXIyHAPOIHOM OOYYCHHHM MAaTEMAaTUKE M €CTECTBEHHBIM
HayKaM) C UCIIOJIb30BaHHEM OIIbITa Pa3BUTHIX CTpaH. B Heil aHamu3upyercs, Kakue
HABBIKM JIOJDKHBI UMETh MEJAarory JJIsl YCIEMHOTO BBIIOJIHEHUS 3TUX 3aJaHuil. B
CTaTh€ CHavajia paccMaTpuBaeTcs 3HauuMocTh porpamMm PISA u TIMSS u ux posb
B y4eOHOM Tpollecce, a TakKe aHaIM3UPYEeTCs, KaK CTYACHTHl MOTYT
MIPOJIEMOHCTPUPOBATH CBOU 3HAHUS M HABBIKU B paMKax 3TUX IporpamMM. Ha ocHoBe
PE3yNIBTATOB aHANM3a TAKXKE PACCMATPHUBAIOTCA MPOOJIEMbI OPTaHU3AIIUN O0yIECHUS
B pamkax mnporpamM PISA wu TIMSS 11 BBITYCKHHMKOB ME€Aaroru4ecKux
HAIPaBJICHUI BBICIIMX YYEOHBIX 3aBEJACHUIN U KyPCOB MOBBIIICHUS KBATHU(PUKAIIUH
yuntened. BakHo, 4TOOBI y4HTeNns OCBaMBaIM METOJMKH, COOTBETCTBYIOIIHE
COBPEMEHHBIM TPEOOBaHUSAM 00pa30BaHUs, & TAKXKE YUUTHIBAIA YPOBEHH CBOEHU
JTUJAKTHYCCKON M METOJMYECKON IOJATOTOBKH, YTO CIOCOOCTBYET HaWIydlIen
KOOpJIMHAIIMN 00y4eHUs CTYIeHTOB. JlaHHOE ncciae10BaHne TTOMOXET B pa3paboTke
MPAKTUYECKUX PEKOMEHAIN, HAMpaBIECHHBIX Ha MPO(EeCCHOHATBLHOE Pa3BUTHE
yYHUTENeH M TOBBIIICHUE KadecTBa 0Opa3OBaHUs, YTO, B CBOIO OYEPEIb, CIIY)KHT
VIIYUIICHUIO KauyecTBa 00pa3oBaTeIbHOTO MpoIiecca.

KiroueBble ciioBa: xauecmeo o06pazosanus, nogvluleHue Keanugukayuu,
MeNCOYHAPOOHble UCCNIe008AHUs, KPeamusHoe MblulleHue, Mamemamuyeckas
2pamomnocmo, opmvl 0OVUEHUSL.
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KIRISH

Mamlakatimizda ta’lim-tarbiya tizimini mutlaqo yangi bosqichga ko‘tarish,
pedagogik kadrlar tayyorlash jarayonlari sifat darajasini yugori darajada, xalgaro
talablar va standartlarga mos holatda o‘zgartirish bo‘yicha keng ko‘lamli ishlar
amalga oshirilmoqda.

Respublika xalq ta’limi tizimida ta’lim sifatini baholash sohasidagi xalgaro
tadqiqotlarni tashkil etish, xalgaro alogalarni o‘rnatish, o‘quvchi-yoshlarning ilmiy-
tadqiqot va innovatsiya faoliyatini, eng avvalo, yosh avlodning ijodiy g‘oyalari va
kreativ fikrlashini har tomonlama qo‘llab-quvvatlash hamda rag‘batlantirish
magsadida O‘zbekiston Respublikasi Vazirlar Mahkamasining 2018-yil 12-
dekabrda “Xalq ta’limi tizimida ta’lim sifatini baholash sohasidagi xalgaro
tadgiqotlarni tashkil etish chora-tadbirlari to‘g‘risida”gi 997-son qarori gabul
qilindi. Ushbu garorga ko‘ra:

-xalgaro tadgiqotlar dasturlarining mazmun-mohiyati bilan pedagoglarni
tanishtirish;

- bo‘lajak pedagoglarni ham umumiy o‘rta ta’lim muassasalariga ishga
kelishdan oldin OTM da o‘qish jarayonidanoq mazkur yo‘nalishda tayyor holda
kelishlarini ta’minlash;

- izlanuvchan pedagoglarni xalgaro baholash dasturlari bo‘yicha ilmiy
tadqgiqotlarga jalb qilish;

- TIMSS, PISA xalgaro tadqiqotlarida matematik savodxonlik yo‘nalishidagi
go‘llanmalardan o‘quv jarayonida foydalanish;

- o‘qitish mazmuniga oid axborotlarni gayta ishlash, umumlashtirish va
o‘quvchilarga yetkazish;

- matematika fanlarini o‘qitish jarayonida qo‘yiladigan zamonaviy talablar
asosida darslarni tashkil etish ko‘nikmalarini rivojlantirish;

matematika fanining nazariyasi va uni o‘qitish metodikasi yutuqlari bilan
xabardor qilish bilan birgalikda xalqaro ta’lim tadqiqotlari, xalgaro ta’lim dasturlari
bilan tanishtirish, topshiriglarni dars jarayonida muammoli vaziyatlarni hal etish
uchun qo‘llash bo‘yicha kerakli ma’lumotlarni berib borishdan iboratdir.

ADABIYOTLAR TAHLILI

Ta’lim sifatini yuqori darajaga chiqarishda eng asosiy e’tibor qaratishimiz
lozim bo‘lgan ikkita muhim yo‘nalish mavjud:

1) o‘qituvchilarning bilim saviyasi;

2) kasb mahoratini oshirishdir.

Davlatimiz rahbari tomonidan aynan mana shu jihatlarni rivojlantirish
lozimligi ilgari surilgan. Endilikda yuqori malakali, o‘z ustida doimiy ishlaydigan
ustozlar faoliyatini yangicha yondashuvlar asosida qo‘llab-quvvatlash, mahoratli
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pedagoglar tajribasidan samarali foydalanish hamda ularning o‘qitish metodikasini
ommalashtirish lozimligi uqtirildi.

Buning uchun mahoratli pedagoglar tajribasidan foydalanish hamda ularni dars
jarayonlarida keng qo‘llanishiga oid ko‘rsatmalar berib borish lozim.

Xalgaro tadgiqotlarni o‘tkazilishi bo‘yicha ma’lumotlarni keltirib o‘tadigan
bo‘lsak, PISA bu — o‘quvchilarning o‘qish (matnni tushunish), matematika va tabiiy
fanlardan bilim darajalarini baholashga qaratilgan xalgaro baholash dasturi bo‘lib,
o‘quvchilarning maktab davrida orttirgan bilim va ko‘nikmalarini aniqlashga
mo‘ljallangan (Ilnsiixep A., 2019).

PISA xalgaro baholash dasturi, shuningdek, o‘quvchilar munosabati va
motivatsiyasi haqida qimmatli ma’lumot to‘playdi va o‘quvchilarda muammoni hal
qila olish kabi ko‘nikmalarni ham baholaydi. Masalan, global ahamiyatga ega
masalalarni hal etishda o‘quvchi yoshlarning fikr munosabatlari va ular bergan taklif
va yechimlarni baholaydi (Ilnsiixep A., 2019).

PISA — dunyo mamlakatlari o‘quv dasturlarida mavjud bo‘lgan talablar doirasida
xalqaro baholash dasturlarini o‘tkazishga asoslanib, o‘quvchilarning bilim va
ko‘nikmalarni qo‘llash, fikrlash va muloqot qilish qobiliyatlariga e’tibor qaratadi.

PISA hech ganday o‘quv dasturini belgilamaydi yoki targ‘ib qilmaydi yoki
umumiy e’tirof etishni taqozo etmaydi. Ishtirokchi mamlakatlar ekspertlari va
iqtisodchilarining fikricha, o‘quvchilarda matematik savodxonlik, oqish savodxonligi
hamda tabiiy fanlar savodxonligi fanlaridan o‘zlashtirilgan bilim va ko‘nikma
darajalari shakllanishi va mustahkamlanishi davlatlarning kelajakdagi muvaffaqgiyati
uchun muhim dastlabki qadamlar deb hisoblanishini e’tirof etadilar.

PISA tadgiqoti (Programme for International Student Assessment) — Igtisodiy
hamkorlik va taraqgiyot tashkiloti IHTT (OECD - Organisation for Economic Co-
operation and Development) tomonidan amalga oshiriladigan dastur hisoblanadi.
Tadqiqot ilk bor 2000-yilda o‘tkazilgan bo‘lib, har uch yilda bir marotaba o‘tkazib
boriladi. O°zbekiston 2022-yilda o‘tkazilgan xalqaro tadqiqotlarda ilk bor rasman
ishtirok etdi.

PISA tadqiqoti quyidagi o‘ziga xos xususiyatlarga ega:

-ta’lim sohasidagi eng yirik, keng ko‘lamli xalgaro monitoring tadqiqotlaridan
biri sanaladi;

- tadqiqotda umumiy o‘rta ta’lim muassasalarida ta’lim olayotgan 15 yoshli
o‘quvchilar ishtirok etadilar;

- tadqiqotda o‘quvchilarning “hayotga tayyorlik” darajasi, ya’ni ularning
maktabda egallagan bilim va ko‘nikmalaridan hayot faoliyatida uchrashi mumkin
bo‘lgan muammolarni hal etishda qay darajada foydalana olishlari baholanadi;
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- tadqiqotda o‘quvchilarning matematika, o‘qish (matnni tushunish), tabiiy fanlar
yo‘nalishdagi va global muammolarni hal etish sohasidagi funksional savodxonligi
baholanadi;

- tadqiqotda ishtirokchi mamlakatlar ta’lim tizimining o‘ziga xosligi bo‘yicha
ma’lumot olish imkonini beradigan kontekst axborot to‘planadi.

- O‘zbekistonning PISA tadqiqotida ishtirok etishi quyidagilarga imkon yaratib
beradi:

- O‘zbekiston umumta’lim maktablari bitiruvchilarining ta’lim olishni davom
ettirishga gay darajada tayyorligini aniglash;

- mamlakatdagi umumiy o‘rta ta’limni takomillashtirish yo‘nalishlarini aniqlash;

- o‘quvchilarning ta’lim sohasidagi yutuqlari, shuningdek, turli mamlakatlarning
ta’lim tizimlari haqidagi qiyosiy ma’lumotlarni olish.

TADQIQOT METODOLOGIYASI

Nima uchun PISA tadqiqotlari har uch yilda bir marotaba o‘tkaziladi va nega faqat
15 yoshli o‘quvchilarning bilim darajalari sinab ko‘riladi?

PISAning asosiy vazifasi — mamlakatlarni ta’lim siyosatiga oid ma’lumotlar bilan
ta’minlash va qarorlar qabul qilishda wularni qo‘llab-quvvatlashdan iborat.
Tadqiqotning har uch yilda o‘tkazilishi esa mamlakatlarga siyosiy qarorlarni va tegishli
dasturlarning ta’sirini hisobga olish uchun ma’lumot va tahlillarni o‘z ichiga olgan
holda o‘z vaqtida axborot berish imkoniyatini yaratib beradi. Agar tadqiqotni o‘tkazish
davriyligi qisqa muddatda amalga oshirilsa, o‘zgarishlar va yangilanishlar uchun
yetarli vaqt va kerakli ma’lumotlarni to‘play olmaslik muammosini vujudga keltiradi.
Tadqiqot doirasi 15 yoshli o‘quvchi yoshlar orasida o‘tkazilishiga asosiy sabab
aksariyat Iqtisodiy hamkorlik va taraqqiyot tashkilotiga (IHTT) a’zo davlatlarda ushbu
yosh majburiy ta’lim bosqichining yakuniy davri hisoblanadi.

PISA xalgaro baholash dasturi butun dunyoda keng gamrovli va muntazam
ravishda o‘tkazib kelinayotgan dastur sifatida o‘ziga xos muhim ahamiyatga ega
(Institxep A., 2019).

Xalqgaro tadqiqotlardan bo‘lgan TIMSS (Trends in International Mathematics and
Science Study) - o‘quvchilarning matematika va tabily yo‘nalishdagi fanlardan
o‘zlashtirish  darajasini  baholash  dasturi  hisoblanadi.  Dunyoning turli
mamlakatlaridagi o‘rta maktab o‘quvchilarining matematik va tabiiy-ilmiy fanlarni
o‘qitish darajasi va sifatini, shuningdek milliy ta’lim tizimida ro‘y berayotgan
o‘zgarishlarni aniqlash va taqqoslash imkonini beradi. Ta’lim yutuqlarini baholash
bo‘yicha Xalgaro Assotsiatsiya tomonidan milliy markazlar ishtirokida yetakchi
xalgaro  ilmiy tashkilotlar  konsortsiumda amalga oshiriladi.  Xalgaro
muvofiglashtiruvchi tadgiqot markazi Boston kolleji (International Study Center,
Boston College, AQSh) hisoblanadi. Tadgiqot 1995-yildan boshlab, to‘rt yillik
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sikllarda amalga oshiriladi va o‘rta ta’lim sohasida eng nufuzli xalqaro tadqiqotlardan
biri hisoblanadi. Tadqiqgot dasturi bilan gamrab olingan mamlakatlar soni asta-sekin
o‘sib bormoqgda. Ushbu tadqiqotning maqgsadi turli xil ta’lim tizimiga ega bo‘lgan
mamlakatlarda matematika va tabiiy fanlar siklidan 4 va 8-sinf o‘quvchilarining
tayyorgarligini qiyosiy baholash, shuningdek, o‘quvchilar yutugqlarining turli
darajalarini belgilaydigan ta’lim tizimlarining xususiyatlarini aniqlashdan iborat.

Matematika fanining mazmun sohalari

* To‘rtinchi sinf: sonlar, o‘lchov va geometriya, ma’lumotlar.

4-sinf matematika fanining

mazmun sohalari
M sonlar

153 - » o'Ichov va...
24.6 ' 60.1

» Sakkizinchi sinf: sonlar, algebra, geometriya, ma’lumot va ehtimollik

8-sinf matematika fanining
mazmun sohalari

M sonlar
M algebra
B geometriya

ma'lumot va
ehtimollik

Matematika fanining kognitiv sohalari

* To‘rtinchi va sakkizinchi sinflar: bilish, qo‘llash va mulohaza yuritish

TIMSS tadqiqotidagi test topshiriglari bir qator fikrlash ko‘nikmalarini gamrab
oladi, jumladan, o‘quvchilarning olgan bilimlarini qo‘llay olishlari, muammolarni hal
gilish, vaziyatlar yuzasidan mulohaza qilish uchun tahliliy va mantiqgiy fikrlash.
Ta’kidlab o‘tilganidek, uchta kognitiv sohalar matematika va tabity fanlar uchun ham,
ikkala sinf uchun ham bir xil bo‘lib, matematika va tabiiy fanlarga oid tushunchalarni
o‘rganishda, so‘ngra ushbu tushunchalarni qo‘llash va ular yordamida mulohaza
yuritishda amalga oshiriladigan bir gancha kognitiv jarayonlarni gamrab oladi.
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Shuningdek, tabiiy fanlardan TIMSS tadgiqotida ilmiy amaliyotlar mazmun sohalariga
integratsiya qilinadi, jumladan, matematikani o‘rganish hayotda uchraydigan
muammolarni hal qilish ko‘nikmalarini shakllantirishda yordam beradi, qat’iyatlilikka
o‘rgatadi. Matematika fani kundalik hayotda, masalan, hisob-kitob ishlari, pul
muomalasida muhim ahamiyatga ega. Bundan tashgari, muhandislik, arxitektura,
buxgalteriya, bank ishi, biznes, tibbiyot sohasi, ekologiya, kosmonavtika sohalari
kuchli matematik bilimga ega bo‘lishni talab qiladi. Matematika iqtisodiyot va
moliyada, kompyuter texnologiyalari va dasturty ta’minot yaratishda, axborot
texnologiyalari va yangiliklardan xabardor bo‘lishda hayotimizda muhim rol o‘ynaydi.
O‘quvchilar ilmiy tadqiqot o‘tkazishda tizimli ravishda qo‘llaydigan kundalik hayot va
maktabda egallangan ko‘nikmalar shular jumlasidandir.

TIMSS tadgiqgotida uch xil kognitiv soha mavjud: bilish, qo‘llash, mulohaza
yuritish.

Bilish

Ushbu kognitiv sohaga oid test topshiriglari yordamida o‘quvchilarning faktlar,
munosabatlar, jarayonlar, tushunchalar va jihozlar to‘g‘risidagi bilimlari baholanadi.
Aniq va keng qamrovli faktlarga asoslangan bilimlar o‘quvchilarga ilmiy faoliyat
uchun zarur bo‘lgan yanada murakkab kognitiv faoliyatni muvaffaqiyatli amalga
oshirishga imkon beradi.

M4_01 (2003 yil, ID kodi, bet)

Azizada ragamli kartochkalar bor. U kartochkalar yordamida gaysi eng kichik uch
xonali sonni ko‘rsata oladi?

U har bir kartochkadan fagat bir marta foydalanishi mumkin.

Javob:

M4_02

9 - 22 ga eng yaqin bo‘lgan javob gaysi?

A)5-20 B)5-25 C)10-20 D) 10 - 25
M4_03

3+8=0+6
Tenglik to‘g‘ri bo‘lishi uchun bo‘sh katakchaga gaysi son yozilishi kerak?
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A) 17 B) 11 C)7 D)5
M4_04

Qaysi sonda 8 ragami 800 ni bildiradi?
A) 1468 B) 2587 C) 3809 D) 8634

Yugorida keltirilgan topshiriglar bilish kognitiv sohasiga tegishli topshiriglar
sirasiga kiradi va o ‘quvchilar bu kabi topshiriqlarni yechishda deyarli hech qanday
giyinchilikka uchramaganlar.

Qo‘llash

O‘quvchilar ushbu kognitiv sohaga oid test topshiriglarini bajarishda matematika
fanidan ta’lim olish va ta’lim berish jarayoni orqali tanish bo‘lishi mumkin bo‘lgan
faktlar, munosabatlar, jarayonlar, tushunchalar, jihozlar va metodlar to‘g‘risidagi
bilimlarni qo‘llashlari kerak.

M4 28

A belgi Akromdagi galamlar sonini anglatadi. Kamol Akromga yana 3 dona galam
perai. Akromda nechta galam bor?

A)B) A+3C)A-3D)3 A
M4_31

Aziza xonaning burchagiga qutilarni joyladi. Barcha qutilar bir xil o‘lchamda. U
nechta qutini joyladi?

A) 25 B) 19 C) 18 D) 13

MULOHAZA
Ushbu kognitiv sohaga oid test topshiriglarini bajarish uchun o‘quvchilar
ma’lumotlarni tahlil qilishlari, xulosalar chiqarishlari va o‘z tushunchalarini yangi
vaziyatlarga tatbiq etishlari zarur. “Qo‘llash” sohasida keltirilganidek, matematik
qoida, teorema va tushunchalarni qo‘llashni, “Mulohaza yuritish” sohasiga oid test
topshiriqlari notanish yoki murakkabroq kontekstlarni o‘z ichiga oladi. Bunday test
topshiriglariga javob berishda bir nechta yondashuv yoki strategiya bo‘lishi mumkin.
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Shuningdek, ilmiy mulohaza yuritish gipotezalarni ilgari surish va ilmiy tadgiqotlarni
loyihalashni ham o°z ichiga oladi.

XULOSA VA TAKLIFLAR

Mazkur ishlarning biri sifatida O‘zbekiston Respublikasi xalq ta’limi vazirligi va
Abdulla Avloniy nomidagi xalq ta’limi muammolarini o‘rganish va istigbollarini
belgilash instituti bilan birgalikda “Stesting” loyihasi doirasida platforma yaratildi.
Mazkur platformaga joylashtirgan topshiriglarni o‘quvchilar 2022-yil 1-fevraldan
boshlab ishlashni boshlagan.

O‘quvchilar xalqaro tadqiqotlar formatidagi topshiriglarga o‘rgatish A.Avloniy
nomidagi xalq ta’limi muammolarini o‘rganish va istigbollarini belgilash instituti
tomonidan Xalq ta’limi vazirligi bilan hamkorlikda Stesting loyihasida ishlab chiqilgan
platformasida TIMSS xalgaro tadgiqotlarining ochiq bazasidan 500 dan ortiq
topshiriglar maxsus platformaga joylashtirilgan.

Stesting TIMSS bo‘yicha test yechishlar soni 1- fevraldan 1- iyulgacha 2500 283
tani tashkil qildi. Matematika yo‘nalishi - 1650186,78 (53) natija ko‘rsatdilar.

Bajarilgan topshiriglar natijalarini tahlil qilib quyidagi xulosalarni chigarish
mumkin. O‘quvchilar:

e geometrik xarakterdagi masalalarni yechishda giyinchilikka duch kelgan;

e amaliy xarakterga ega topshiriglarning matematik modelini tuza olmaydilar;

e standart fundamental masalalarni giyinchiliklarsiz bajaradilar;

e algebraik ifodalar ustida amallarni bajarish so‘ralgan topshiriqlarning
aksariyatini to‘g‘ri bajarishga erishganlar.

Xulosa o‘rnida quyidagi mezonlarni keltirib o‘tamiz:

- darslarda nazariy bilimlarni amaliy mashg‘ulotlar bilan birga olib borish, tajriba
va tadqiqotlar o‘tkazish, savol bera olish ko‘nikmasini rivojlantirish;

- darslarida fanlararo integrasiyasini tashkillashtirishga garatilgan topshiriglarni
bajarish;

- jadval va grafikdagi ma’lumotlarni izohlash uchun matematika faniga oid
tushunchalardan foydalanish;

- ta’rif va teoremalarni tasdiglash va isbotlash uchun tegishli tadqiqotlarni
o‘tkazish, mulohaza yuritish, baholash va umumiy xulosalar chiqa olishlari uchun
kichik loyiha ishlari berib borish;

- mantiqiy, kreativ, tanqidiy fikrlashga yo‘naltirilgan topshiriglar bilan ishlash;

- ma’lumotni to‘g‘ridan to‘g‘ri o‘qishdan tashqari savollarga javob berish uchun
foydalanish (masalan, muammolarni yechish va ma’lumotlardan foydalangan holda
hisob-kitoblarni bajarish, ikki yoki undan ortiq manbalardagi ma’lumotlarni
birlashtirish, ma’lumotlar asosida xulosalar chiqarish) ko‘nikmasini rivojlantirish;
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- sinfdan tashqari mashg‘ulotlarda matematika mazmun sohasidagi topshiriglar
bilan ishlash lozim.
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Annotation. This article identifies the necessary conditions for successfully
teaching children with Autism Spectrum Disorder (ASD) in primary general education
schools, based on the experiences of parents. The qualitative research findings indicate
that several critical factors are essential for the successful education of children with
ASD. First, it is crucial for parents to accept their child's disability and have an open
mindset, as this ensures the child's effective engagement in the educational process.
Second, the existence of an ASD diagnosis facilitates the school's readiness to
accommodate these children. School readiness is also of significant importance, as it
eases the social and academic adaptation of these children. It is worth noting that
collaboration between parents and the school plays a vital role in focusing on the child's
education and adaptation to the school environment. Additionally, creating a
supportive learning environment and improving classroom conditions are essential
prerequisites for the successful education of children with ASD. This research can
serve as a methodological foundation for developing effective educational models for
children with Autism Spectrum Disorder.

Keywords: autism spectrum disorder, inclusive education, primary school,
parents’ experience.

Annotatsiya. Ushbu maqolada ota-onalarning tajribasiga asoslanib, boshlang‘ich
umumta'lim maktabida autizm spektri buzilgan bolalarni (ASD) muvaffagiyatli o*qitish
uchun zarur shart-sharoitlar aniglanadi. Sifatli tadgiqot natijalari shuni ko‘rsatdiki, ASD
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bilan kasallangan bolalarni muvaffaqiyatli ta’lim olishlari uchun bir gator muhim omillar
mavjud. Birinchidan, ota-onalarning farzandining nogironligini gabul gilishi va ulardagi
ochiqglik hissi juda muhimdir, chunki bu farzandning ta’lim jarayoniga samarali jalb
qilinishini ta’minlaydi. Ikkinchidan, bolada ASD tashxisi mavjudligi, maktabning bu
bolalarni gabul qilishga tayyorligini ta’minlaydi. Maktabga tayyorlik ham muhim
ahamiyatga ega, chunki bu bolalarning ijtimoiy va akademik moslashuvini
osonlashtiradi. Takidlab o‘tish lozimki, ota-onalar va maktab o‘rtasidagi hamkorlik
bolaning ta’lim jarayoniga hamda maktabga moslashishiga ¢’tibor qaratishda muhim rol
o‘ynaydi. Shuningdek, qulay ta'lim mubhitini yaratish va sinf ichidagi holatlarni
yaxshilash ASD bilan kasallangan bolalarning muvaffagiyatli o‘qgishida muhim shart-
sharoitlardir. Ushbu tadgigot ASD bilan kasallangan bolalar uchun samarali ta'lim
modelini ishlab chigishda metodologik asos bo‘lib xizmat qgilishi mumkin.

Kalit so‘zlar: autizm spektrining buzilishi, inklyuziv ta ’lim, boshlang ‘ich maktab,
ota-onalar tajribasi.

AHHOTanuA. B JaHHOUW cTaThe HAa OCHOBE OIbITA POAUTENCH ONMPEACTSIIOTCA
HEOOXOAUMBIE YCJIOBHS JUIsl YCIEIIHOTO OOY4YeHHUs JIeTe C PpacCTpOHCTBOM
aytuctudeckoro crnektpa (PAC) B HauanpHOW 0011€00pa30BaTeIbHON MIKOJIE.
Pe3ynbTaThl KayeCTBEHHOTO MCCIEAOBAaHUS TOKA3bIBAIOT, YTO JJIA YCHEHIHOTO
nosryaeHust oopazoBanusi n1etbMu ¢ PAC cyliecTByeT HECKOIBKO BaXKHBIX (DAKTOPOB.
Bo-niepBbiX, NpUHATHE POAUTENSIMUA UHBAJIUTHOCTH CBOETO peOEHKA U UX OTKPHITOCTh
UTPAlOT OYEHb 3HAYUTENBHYIO pOJIb, TaK Kak 3TO oOecreynBaeT 3(QexkTuBHOE
BOBJICUCHHE peOeHKa B y4eOHbIN mporiecc. Bo-Bropeix, Hanuume nuarHo3a PAC y
pebeHKa CrocoOCTBYET TOTOBHOCTH IIKOJIBI K MPUEMY Takux nered. Takxe BaKHBIM
ACIIEKTOM SIBIISIETCS TOTOBHOCTD K IIIKOJIE, MMOCKOJIbKY OHA OOJIEr4aeT COLMAIbHOE U
aKageMuyeckoe anantupoBanue pebenka. Cienyer OTMETHTh, YTO COTPYAHHYECTBO
MEXIY POAUTENSIMH U IIKOJIOW UTPAET BAXKHYIO POJIb B Ipoliecce o0ydeHust pebeHka
U B aKUEHTHUPOBAHUU BHUMAHUS Ha €r0 aJanTaluu B IIKOJIbHOU cpene. Kpome Toro,
co3nanne KOM(pOPTHON YUeOHOM Cpeibl M YIIyUIlIeHHE 0OCTAHOBKH B KJIACCE SIBIISTFOTCS
BaKHBIMH YCJIIOBUSIMH IS yeniemHoro o0y4denus aeteit ¢ PAC. Jlannoe uccnenoBanue
MOXXET TIOCTYKUTh METOJIOJIOTHYECKON OCHOBOW it pa3paboTku 3(hPeKTUBHOMN
MoJeau o0y4YeHust ISl JeTeN ¢ pacCTPOMCTBAMU ayTUCTUUECKOTO CIIEKTpA.

KiroueBble cj10Ba: paccmpoucmeo aymucmudecko20 CneKkmpa, UHKIO3UBHOE
0bpa3osanue, Ha4aIbLHAS WKOJA, ONbIM POOUmeneu.

INTRODUCTION
In recent years, the sharp increase in the number of children with disorders of
psychophysical development has attracted the attention of scientists at the global level,
and various research centers have been opened everywhere, conducting active
scientific research in this direction. The priority task is to create favorable, barrier-free
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conditions for the development, education and psycho-correction of autistic children,
as well as for effective socialization and relationship with the family and society. In
this direction, a number of measures on the problem of development, upbringing and
psych correction of «autistic child» are adopted and implemented at the world level
and at the state level.

According to the World Health Organization (WHO), currently 1 out of 160
children suffers from autism spectrum disorder (hereinafter - ASD), which is 0.6-0.7%
of the total population of the Earth, which indicates a significant increase in the
incidence of autism. There are 6 children with ASD per 1000 people. According to
experts, in recent years there has been a steady increase in this pathology (Newschaffer
C., Croen L., Daniels J., 2007: 238).

In the Republic of Kazakhstan, the problem of childhood autism has become
particularly relevant in the last 20 years. According to statistics conducted by the
Psychological-Medical-Pedagogical Counseling Service (hereinafter referred to as
PMPC), the number of children with ASD today is 3,820, but international experts
claim that the current number of children with ASD in Kazakhstan is 15 times higher
than this figure. According to Dr. Eric Von Bonn, Director of the Autism Institute at
Oregon State University (USA), there are over 59,000 children with RAS in the
Republic of Kazakhstan. Consequently, most of them do not receive appropriate
psychologically corrective assistance, according to the Bulat Utemuratov Foundation.
Thus, the exact number of children with autism in the country is unknown.

LITERATURE REVIEW

Research shows that in many countries, including Kazakhstan, general education
schools in MOE have great difficulties in educating children with ASD. Social
interactions, communication disorders, stereotypical behavior, limited interests and
activities of children with ASD affect communication, social and emotional
development of children, as well as their perception of the environment (American
Psychiatric Association, 2013). Therefore, it is important to know the individuality of
children with RAS, their strengths, emerging difficulties and create appropriate
environments, meeting their individual requirements, utilizing the child's strengths,
abilities in the educational process (Brodzeller K., Ottley J., Jung J., Coogle C., 2018:
277). Failure of a child's environment to meet their individual needs creates challenges
for the child.

Although recently scientists have been paying more and more attention to the
education of children with RAS, but there is a lack of studies revealing the prerequisites
for successful learning in mainstream schools. It is noted that it is relevant to reveal the
real situation of these children, their experiences of inclusion in educational systems,
to give suggestions on measures that should be taken to improve the educational
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leagues of these children in the context of inclusive education. Ruskus emphasizes that
research on good experiences of inclusive education, parem tus with subjective
perceptions and attitudes of different participants, should be encouraged. The aim of
this research is to identify, from the parents' perspective, the prerequisites for
successful education of children with ASD in primary general education (Ruskus J.,
2020: 10). The study utilized a semi-structured interview method to approach the
perception of human experience, naming meanings, defining situations and interpreting
reality (Creswell J., 2014). To answer the more problematic research question during
the interviews with parents of children with ASD, the following questions were asked:
how to achieve fulfillment of educational needs of children with ASD? The study was
conducted in the year 2021 March-May.

Qualitative analysis of the research data. The data obtained were analyzed using
qualitative content analysis method. Qualitative content analysis is carried out using
data-driven inductive thematic logic. According to Creswell (2014), content analysis
Is @ method that allows objective and systematic conclusive conclusions to be drawn
after examining the specifics of a text. The following sequence (Creswell, 2014) was
maintained when conducting qualitative content analysis: repeatedly reading and
revising the interview texts, deriving a data code, and interpreting the research data by
comparing it with known theoretical concepts (Creswell J., 2014).

RESEARCH METHODOLOGY

During the analysis of the experience of parents raising children with ASD, the
following prerequisites for successful education of children with ASD in primary
general education school were identified: parents' acceptance of the child's disability
after the identification of ASD in the child and the school's readiness to accept children
with ASD, the child's readiness to attend school, the relationship between parents and
school, the child's adaptation to school, and the creation of a favorable educational
environment for the child with ASD in the classroom.

Parental acceptance of the child's disability after the child's diagnosis of ASD. Tai
Rim showed that one of the prerequisites for the successful education of children with
ASD in the elementary school of general education is the parents' acceptance of the
child's disability and the child's openness after being diagnosed with ASD. Research has
shown that after a child is diagnosed with ASB, if parents don't accept the diagnosis,
they don't accept help, they don't accept that information, they don't ask, they don't know
how to help the child”. According to the study participants, “we really knew when we
received a confirmed diagnosis. We were told what the disorder was. Where to go, who
could help, specialists advised us how to develop social skills. What books we were
advised to read to get information about the diagnosis. We got everything 100%.
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The study revealed that preconditions for the successful education of children with
ASD at a primary school of general education are attributable to parental acceptance
of their child’s disability and their openness, having their child diagnosed with ASD,
the preparedness of the school to accept children with ASD, the child’s preparedness
to attend school, parentschool cooperation, the focus on the adaptation of the child at
school and the creation of a favourable educational environment in the classroom.

The acceptance of their child’s disability by parents and their openness, having
their child diagnosed with ASD, are related to parents’ ability to accept information
presented by specialists and to consult with them, parents’ interest in the education of
a child with ASD and parental openness when they do not conceal their child’s
disability from the school. Parents, having acknowledged their child’s disability, and
the school, while knowing about individual educational needs of the child, can provide
the child with necessary assistance. Parents, who participated in the study,
acknowledged that, having their child diagnosed with ASD, it is difficult for them to
accept their child’s disability and to adequately assess their child’s situation and to
accept specialists’ recommendations regarding their own psychological condition,
therefore, it is important that they receive psychological assistance both from
specialists and by joining groups of parents bringing up children with ASD.
Psychological assistance empowers parents to react to their child’s disability more
adequately, to accept it and to cooperate on educational themes related to their child
with specialists. The study established that the preparedness of the school to accept
children with ASD is attributable to the openness of a school community towards the
inclusion of children with ASD, sufficient resources of education support specialists
and their competence to provide assistance for a child with ASD, teachers, parents, the
positive attitude of teachers and their competence to educate children with ASD, team
work and the involvement of the assistance of other institutions, consulting with their
specialists, the sharing of good practice. All that guarantees the successful education
of a child with ASD while responding to his/her individual educational needs, resolving
arising complicated, crisis situations, developing competences in teachers and
education support specialists.

For the child’s successful education at school, his/her preparedness to attend
school is important. Parents acknowledge that, before their child begins attending a
primary school, it is important that the child develop elementary self- regulation skills
and a proper behaviour. When the child develops elementary self-regulation skills and
a proper behaviour and, having adequately adapted environments at school, in order to
respond to the child’s individual needs, it will be easier for him/her to prepare and to
participate in various activities. In addition, the study established that it is important to
create a positive disposition in the child towards his/her school and to create

opportunities for the child to get acquainted with the school environment and to meet
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with his/ her teacher in advance. A positive attitude of the child motivates him/her to
go to school more willingly. Preliminary acquaintance of the child with the school
environment and the teacher assists the child in feeling safer and facilitating his/her
adaptation at school. The meeting with the child creates for the teacher conditions to
know the child better and to prepare for the educational process in order to respond to
his/her individual needs.

CONCLUSIONS AND SUGGESTIONS
The study established that, for the successful education of the child at school,
parent-school cooperation, which is attributable to parent activeness, willingness to
cooperate with the school and the willingness of the school to involve parents in the
educational process of the child, is important. Therefore, it is important that the school
create instruments encouraging positive and cooperative relationships between the
school and the family. The study established that when the child starts to attend his/her
school it is important to focus on the adaptation of the child. On the one hand, during
the adaptation period, it is important to assist the child in getting acquainted with
his/her school premises and feeling good in the environment he/she recognises. On the
other hand, teachers, education support specialists and parents must observe the child,
regularly meet and discuss successes and failures of the child’s adaptation and look for
methods to resolve arising difficulties, in order to respond to the child’s individual
needs. The creation of a favourable educational environment in the classroom is a
precondition for the successful education of the child at school. In order to ensure a
favourable educational environment in the classroom, it is important to adapt the
physical environment to the child’s needs and to create a favourable psychosocial
environment in the class community by creating and maintaining positive teacher-

child, mutual children’s and mutual class parents’ relationships.
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